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1 Iean ocBoeHuss McUMILIMHBL «IIpakTMKYM N0 KyJbType pe4eBOro OOLIeHHS
(AHrIMHACKHMI A3BIK)»

Henstmu ocBoeHUst AUCUUILIMHBL (MOIyIs) «[IpakTUKyM MO Ky/lIbType pedyeBOro oOIIeHus
(aHrnuiicKui  A3bIK)» ABIAIOTCS: (OPMUpPOBAHME 3HAHUM, YMEHUMH, BIAJEHUN KyJIbTypoi
pedeBoro OOILIEHUS] HAa AHTJIMHCKOM SI3bIKE€ — MPAKTUYECKUM MpPUMEHEHUEM (YHKIHOHAIbHBIX
CTHJIEH U )KaHPOB YCTHOM U MUCHbMEHHON peuM B OOILEHUU Ha aHTJIMMCKOM SI3bIKE B Pa3IMUHBIX
chepax KOMMYHHMKAIlUM YEJIOBEKa B COOTBETCTBUM C COLMOKYJIbTYPHBIMH HOPMaMHu
aHTJIOSI3BIYHOrO COOOIIECTBA B paMKax MOATOTOBKH CHEIUAINUCTOB 1o HarpasieHuto 44.03.05
[legaroruueckoe o6pazoBanue (¢ 2 npoduiasimu noArotoBku). I[Ipoduns MHOCTpaHHBbIH A3BIK U
MHOCTPaHHBIN A3bIK (AHTJIMHACKUN S3bIK U HEMELKUI SI3bIK).

2 Mecto aucuuminubl «IIpakTuKyM nmo KyJabType pedeBoro o0meHusi (AHrJIMiicKui
SI3bIK)» B CTPYKTYpe 00pa30BaTe/IbHOM MPOorpaMMbl NOATOTOBKH 0akajiaBpa

Jucuumnuna «[IpakTukyM 1o KyiabType pedeBoro oOueHus (aHrJIMUCKUM S3bIK)» BXOJIUT
B BapHaTUBHYIO 4acTb Ojoka 1 00pa3oBaTenbHON MPOrpaMMbl U SIBISETCS TUCLUIUIMHON IO
BBIOODY.

Jliig u3yyeHus: AMCUUILIIMHBI HEOOX0AUMBI 3HaHUs (YMEHHUS, BIaJIeHHs ), chOpMUpPOBaHHbBIE
B pe3yabTaTe udydeHus «MlHoctpanHoro si3pikay, «lIpaktuyeckoil poHEeTUKNY.

3Hanus (yMEHUSs, BIAJCHMS), MOJIYYEHHbIE NMPU HW3YYEHUM JAHHOW IUCLUIUIMHBI OyAyT
HE0OXO0IMMBI JUIsl U3yUEeHUsI TUCIUIUIMH «/lenoBast nepenuckay, «Jlekcukonorusy.

3 KomnereHuuu oOyyamomerocsi, ¢opMupyembie B  pe3yJbTare OCBOCHHS
AUCHUILIMHBI (MOAYJIs1) U IUVIAHHPYeMble Pe3yJabTaThl 00y4eHHs

B pesynbrare ocBoeHus aucuuiuivHbl «l[IpakTHKyM 1o KynbType pedeBOTO OOIIeHUs
(aHTIIMIICKUH SA3BIK)» 0OYUAIOIINIICS JOJKEH 00Ia1aTh CICIYIONUMUA KOMIIETEHITUIMU:

CrpyKTypHBIi

JJIEMEHT [Inanupyemble pe3ynbTaThl O0y4eHUS

KOMIIETEHIUU

OK-4 CHOCOOHOCTHI0O K KOMMYHUKALIUU B YCTHOW W NMHUCbMEHHOM (opMax Ha pycCKOM U

WHOCTPAHHOM  SI3bIKax JUIS pPEEHHs 3aJady MEXJIMYHOCTHOTO M MEXKYJIbTYPHOTO
B3aUMOJEHUCTBUA

3Harhb — OCHOBHBIE IIPUHLIUIIBI YCTHOM KOMMYHUKAIIMHM HAa aHTJIMACKOM SI3bIKE;

— OCHOBHBIE IIPUHLINIIBI TMCBMEHHON KOMMYHUKAIIMKM HA aHTJIMACKOM SI3bIKE,
— IPUHLUIIBI MEXJIMYHOCTHOTO U MEKKYIBTYPHOIO B3aMMOJEHCTBUS B
paMKax M3y4aeMbIX TEM.

YmMmern — IIPUMEHATH IPUHLNIBI YCTHOW KOMMYHUKAIIMU HA aHTJIMMCKOM SI3BIKE;
- IIPUMEHATh NPUHLMIIBI [THCBMEHHOW KOMMYHUKAIMM Ha AHIVIMICKOM
S3BIKE,

— THNPHUMCHATH IMIPHUHIUIIBI MEXIIMYHOCTHOT'O u MCKKYJIbTYPHOTO
B3aPIMO)IeI>'ICTBI/I$I B paMKax M3y4aCMBIX TCM.

Braners — YCTHOW KOMMYHHUKalMEW B paMKax 3aJJaHHbIX TEM;

— MNHCHbMEHHOW KOMMYHMKAIIMEN B paMKax 3aIaHHBIX TEM;

MPUHIUIIAMHA MEKIMYHOCTHOTO M MEXKKYJIbTYPHOT'O B3aUMOJIEHCTBUA B paMKax
H3y4aeMbIX TEM.

IIK-2 cnocoOHOCTHIO HCIOIB30BaTh COBPEMEHHBIE METOABI U TEXHOJIOTMH OOy4YeHHs U
JMarHOCTHKHU

3narp — COBpEMEHHbIE METO/Ibl 00yUEHHUS;
— COBpEMEHHbIE TEXHOJIOTHH 00yUEHUS;
— IPUHUMIIBI JHATHOCTUKH




CrpyKTypHBIi

JJIEMEHT [Inanupyemble pe3ynbTaThl O0y4eHUS

KOMIETEHITUU

Ymeth — IPUMEHSTH COBPEMEHHBIE METO Il O0yUCHNS,
— TPUMEHSATH COBPEMEHHBIE TEXHOJIOTUN OOYICHHS;
— TPUHUMATH MPUHIUIBI TUArHOCTHKHU.

Bnanets — TPaKTUYECKUMH YMEHHSMU W HaBBIKAMU HCIIOJIH30BAHMS COBPEMEHHBIX
METO/I0B O0yUYECHHUS;
— TPAKTUYECKUMH YMEHUSIMH M HaBBIKAMU HCIIOJIH30BAHMUSI COBPEMEHHBIX
TEXHOJIOTUH 00ydeHHUS;
— crnoco0aMy JUarHOCTHKHU

JAIK-3 ymeer CcBOOOIHO BBIpaKaThb CBOM MBICIH, AJCKBATHO HCIOJIB3Ysl pPa3HOOOpa3HbIe

SI3BIKOBBIE CPEJICTBA C LIE€JIbIO BbIICJICHHS peIeBaHTHON HH(POpMaAUU

3narp — OCHOBHBIE CIIOCOOBI BBIPAKEHUS CEMAHTHYECKOH, KOMMYHUKATUBHOW U
CTPYKTYPHOHM IIPEEMCTBEHHOCTH MEXKIY YaCTSIMU BBICKA3bIBAHHUSL.

— OCHOBHBIE JIEKCUYECKHE CpEICTBA BBIPAKECHHMS MBICIEH B paMKax
HA3Yy4aEMBIX TEM,
— c11ocoObl BBISIBJIEHUS PeJIeBAHTHOW MH(OpMalUu.

YmMmern —  TPUMEHATb  OCHOBHbIE  CIOCOOBI  BBIPRXKEHHS  CEMAHTHYECKO,
KOMMYHHUKaTUBHOM M CTPYKTYPHOM IIPEEMCTBEHHOCTH MEXIY YaCTAMU
BBICKa3bIBAHUS,
- IIPUMEHATh OCHOBHBIE JICKCUYECKUE CPEJICTBA JUISl BBIPAKEHUS MBICIIEHN
B PaMKax U3y4a€MBbIX TEM;
IIPUMEHSTH CIIOCOOBI BBISIBJICHHS pEJIeBaHTHON MHPOpMAIUH.

Braners — cnocobamu BBIPDAYKCHMSI CEMaHTHYECKOM, KOMMYHUKAaTUBHOMN Hu

CTPYKTYPHOM IIPEEMCTBEHHOCTH MEXKY YaCTAMM BbICKAa3bIBAHUS.
—  JIGKCUYECKHMMHM CPEJCTBA BBIPAXKEHUS MBICIIEH B paMKaX U3y4aeMbIX TEM;
— crnoco0aMu BbISIBJICHUSI PEIEBAHTHON HHPOPMAIIH.

AIIK-4 o6mamaeT TOTOBHOCTBIO TIPEOJOJICBATh BIUSHUE CTEPEOTHIIOB W  OCYIIECTBIISTH
MEXKYJbTYPHBIN uanor B o01iel u npodeccuoHanbHOU chepax oOIIeHHs

3Harhb —  CTEpPEOTHIIbI, BO3HUKAIOIINE TIPH MEXKYIBTYPHOM OOIICHHH;
— TPHHIOHUIB MEXKKYJIBTYPHOTO JHajiora B 0Omed W TIpodeccCHOHATBHBIX
chepax oOmIeHUS;
— OCHOBHBIC TEMbI, BOHHKAIOIIUE B 00mIEH W MpohecCHOHAIBHBIX cdepax
OOIICHNUS B paMKaX U3y4aeMbIX TEM.

YMeTh y3HAaBaTh CTEPEOTHITHI, BOSHUKAIOIIUE ITPH MEKKYIHTYPHOM OOLICHHN;
— TMpPHUMEHATh TPHHIUIBI  MEXKYJIbTYPHOTO [Hajora B oO0medl u
npodeccruoHabHbIX chepax oOUIeHUS;
— HaxXOJUTh TEMBI, BO3HUKAIOUIME B O0IIeH W mpodecCHoHaIbHBIX cdepax
OOIICHNUS B paMKaX U3y4aeMbIX TEM.

Braners - criocob6amu n30eraHus CTEpEOTHUIIOB, BO3HUKAIOILIKE npu

MEXKYJIbTYPHOM OOIIEHUN;

- crocobaMu MPUMEHEHUS MEXKYIbTYpHOTO Juajora B oO0mel u
npodeccruoHaIbHbBIX chepax oOUIeHUS;

- TeMaMH, BO3HUKAIONIUMU B o0meld W mnpodeccHoHAIBHBIX cdepax
OOLIEHHS B paMKaxX U3y4aeMbIX TEM.




4 Ctpykrypa u cojaep:kanue AUCHUIIMHBI «[IpakTHKYM 1o KyJbType peyeBOro
001IeHUsA (AHTJIHIICKUT SA3BIK)»
OO6mast TpyI0€MKOCTh TUCIMIUIMHBI COCTaBIISICT 3 3a4eTHHIX enuHuilbl 108 akaa. 4acos,

B TOM YHCIJIC:

— KOHTaKTHas pabota — 18,1 akaj. yacos:

— ayauTopHas — 18 akaj. 4acos;

— BHeayauTopHas — 0,1 akaj. yacoB
— camocTosTeNnbHas padoTta — 89,9 akan. 4acos;
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1. Paznmen: Schooling |6
1.1. Tema: Schools in 4/3 | 22 |Urenue TekcToB|YcTHBIM oTBeT Ha|OK-4-
Britain n. ayTEeHTHUYHBIX MIPAKTUYECKOM 3yB,
cTaTei I10 | 3aHATHH [K-2 —
MPEIOKEHHBIM | (AMaIOTUYECKOE, |3YB,
temaMm. [Ipaktuka Monosornueckoe |JIIK-3
B ayAMpOBAaHUMU,|BbICKAa3bIBAHUE I10|— 3YB,
MMCbMEHHOM peyu.| TeMe CTaTbH). JAIIK-4 -
[TocTpoenun Hanucanue Occe. |-3yB
MOHOJIOTUYECKUX
U JIUATOTUYECKUX
BBICKa3bIBAaHUN B
KOHKPETHOU
TEeMAaTH4ECKON
CUTYaI1H.
CocraBnenue
summary.
1.2. Tema: Schools in 4/2 | 22 |Yrenue TexcroB|YcTHbIM oTBeT Ha|OK-4-
the USA . ayTEeHTUYHBIX MPaKTUYECKOM  |3YB,
cTaTei I10 | 3aHATHHU [K-2 —
MPEJIOKEHHBIM | (AMaOTUYECKOE, |3YB,
temaMm. [Ipaktuka Monosnornueckoe |JIIK-3
B ayAMpOBAaHUMU,|BbICKAa3bIBAHUE I10|— 3YB,
MMCbMEHHOM peyu.|TeMe CTaTbH). JAIIK-4 -
[TocTpoenun Hanucanue Occe. |-3yB
MOHOJIOTUYECKUX

A JUAIOTHYECKUX
BBICKa3bIBAHUIT B
KOHKPETHOU
TEeMaTHIEeCKOM
CUTYalUH.
CocraBieHue
summary.
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Hroro mo pazgeny 8/5 | 44 Occe (B
. MMHUCHbMEHHOM
dhopme)
2. Pazgen: People| 6
and emotions
2.1.  Feelings and 6/3 |259 |UYrenne  TekctoB|YcTHBIM oTBeT Ha|OK-4-
emotions . ayTEeHTUYHBIX MPAaKTUYECKOM  |3YB,
cTaTei I10 | 3aHATHH [K-2 —
MPEIOKEHHBIM | (AMaOTUYECKOE, |3YB,
temaMm. [Ipaktuka Monosnornueckoe |JIIIK-3
B ayAMpOBaHUMU,|BbICKAa3bIBAHUE I10|— 3YB,
MMCbMEHHOM peyu.| TeMe CTaTbH). JIIK-4 -
[TocTpoenun Hanucanue Occe. |-3yB
MOHOJIOTUYECKUX
U JTHATOTHYECKUX
BBICKa3bIBAaHUI B
KOHKPETHOU
TeMaTUYECKON
CUTYaI1H.
CocraBnenue
summary.
2.2. Emotional issues 4/2 | 20 |Yrenue TexcroB|YcTHBIM oTBeT Ha|OK-4-
. ayTeHTUYHBIX MPaKTUYECKOM  |3YB,
cTaTei I10 | 3aHATHH [K-2 —
MPEIOKEHHBIM | (AMaOTUYECKOE, |3YB,
temaMm. [IpaktukaMonosnornueckoe |JIIK-3
B ayAMpPOBAaHUMU,|BbICKAa3bIBAHUE I10|— 3YB,
MMCbMEHHOM peyu.|TeMe CTaTbH). JIIK-4 -
[TocTpoenun Hanucanue Occe. |-3yB
MOHOJIOTUYECKUX
U JTHATOTHYECKHUX
BBICKa3bIBAHUI B
KOHKPETHOU
TEeMaTUYECKON
CUTYaI1H.
CocraBnenue
summary.
Hroro mo pazgeny 18/ | 45,9 Occe (B
10 H. MMHUCbMEHHOM
dhopme)
Hroro 3a cemectp 18/ 1 89,9 3a4er
10 U.
Hroro o 18/ | 89,9
JTUCHHIUTIHE 10 H.




5 O0pa3oBaTe/bHbIC U HH(POPMALMOHHBIEC TEXHOJIOIHH

[Ipu n3yyenun aucuumiuHel «IIpakTUKyM MO KyJIbType peueBOro oOuieHus (aHTJIUHCKUN
S3BIK)» MCIOJB3YIOTCS clieAyrolue oOpa3oBaTelibHble W HMH()OPMAllMOHHBIE TEXHOJIOTHH:
TEXHOJIOTUS KOMMYHUKaTUBHOTO OOy4YE€HUS, TEXHOJIOTMH TECTUPOBAHUS, TEXHOJIOTUHN Pa3BUTHS
KPUTHYECKOTO U PEIIEKCUBHOTO MBIIIJICHHS], & TAKXKe:

1) TpanuuuoHHsle  00pa3oBaTelIbHbIE  TEXHOJIOTUH, KOTOPbIE OPUEHTHPYIOTCS
Ha OpraHu3alMio 00pa30BaTENbHOIO IPOLECcCa, MPEANOJIATAONYI0 MPIMYI TPAHCISLHIO
3HAHMM OT IMpenojaBaTelis K CTYIEHTY (IPEeHMMYIIECTBEHHO Ha OCHOBE OOBSCHUTEIIBHO-
WUIIOCTPAaTUBHBIX METOJ0B 00ydeHHs). YueOHasl JesTeNbHOCTb CTYJAEHTa HOCHUT B TaKHX
YCIIOBUSAX, KaK IPABUIIO, PEIPOIYKTUBHBIN XapaKTep.

®opMbl yueOHBIX 3aHATHI C UCIIOJIb30BAaHUEM TPAJIULIMOHHBIX TEXHOJIOTHIL:

[IpakTueckoe 3aHsATHE, MOCBAIIEHHOE OCBOCHHMIO KOHKPETHBIX YMEHHMH M HaBBIKOB IIO
MPEI0KEHHOMY aJITOPUTMY.

2) HrpoBsle TEXHOJIOTHH, HAIIPABJICHHBIE HA PEKOHCTPYKIIMM MOJEIEH MOBEACHUS B
pamMKax MpeayioKeHHbIX CLIEHAPHBIX YCIOBUH.

@®opMbl yuyeOHBIX 3aHATHI C HCHOJIB30BAHUEM HUIPOBBIX TEXHOJOTHUH MOTYT BKJIIOYATh
yueOnyto urpy (opma Bocco3maHus MPEAMETHOTO M COLMAIBHOTO COACp)KaHUS OymyImiei
podeccHoOHAIIbHON JAEATEIbHOCTH CIEHUAINCTa, MOJEIUPOBAHUS TAaKUX CHCTEM OTHOIICHMIH,
KOTOpbIE XapaKTepHbI JUIsl ITOM AESITEIbHOCTH KakK II€JIOr0), JEeJIOBYI0 Urpy ( MOJelnpoBaHHE
pa3IMYHbIX CUTYallMi, CBSI3aHHBIX C BBIPAOOTKOW U NPUHATHEM COBMECTHBIX pEILIEHUH,
00CYXJIEHEM BOIIPOCOB B PEXKHME «MO3TOBOTO HITYpMa», PEKOHCTPYKIUEH (PYHKIIMOHATBHOTO
B3aUMO/JICHCTBUSL B KOJUIEKTHBE M T.II.) U POJEBYIO Urpy (MMUTAUUs WIM PEKOHCTPYKLUS
MoJieJiel poJIEBOTO MOBEACHUS B IPEIOKEHHBIX CLIEHAPHBIX YCIOBHUSX).

3) TexHonoruu NpoeKTHOro 00ydeHus: — opranusanus 00pa3oBaTeIbHOIO Mpolecca
B COOTBETCTBMM C QJITOPUTMOM IMO3TAIHOIO pelIeHHs MPOOJIEeMHON 3aJaud WM BBINOJHEHUS
yueOHoro 3ananus. [Ipoekt npeanonaraeT COBMECTHYIO yue€OHO-I03HABATEIbHYIO JESTENIbHOCTh
IPYIIbI CTY/IEHTOB, HAIIPABJIEHHYIO Ha BbIPA0OTKY KOHILIEMILIUH, YCTAaHOBJIEHHE IIeJiel U 3a/ad,
(GOpMYIUPOBKY OKHUIAEMBIX pPE3yJIbTaTOB, OIpPEJIEICHUE NPUHLUIIOB U METOJMUK pEelIeHUs
MOCTABJICHHBIX 3aJla4, IJJAHUPOBAaHUE XoJa padOThl, MOUCK JOCTYNHBIX M ONTHUMAaJIbHBIX
peCypcoB, MOATANHYI pealu3alyio IUIaHa paldOoThl, MPE3EHTALUI0 PE3YJIbTaTOB pabOTHI, MX
OCMBICIICHUE U PEIICKCHIO.

OCHOBHBIE THIIBI TPOEKTOB:

TBopueckuil MPOEKT, KAK IPaBHJIO, HE HMMEET JEeTalbHO MPOpabOTaHHOW CTPYKTYpHI;
yueOHO-TI03HaBaTEIbHAs JESITEIbHOCTh CTYIEHTOB OCYIIECTBIIETCS B paMKaxX pPamMOUYHOTO
3aJlaHusl, NOAYUHSSACH JIOTUKE U UHTEpPECaM YYaCTHHUKOB MPOEKTA, )KaHPY KOHEUHOTO pe3yibTara
(razera, ¢puiIbM, Npa3gHUK, U3AAHUE, SKCKYPCHUS U T.IL.).

NudopmanioHHBIN TPOEKT — yueOHO-TI03HABAaTEIbHAS JI€ATEIbHOCTh C SIPKO BBIPAKEHHOU
ABPUCTUYECKOMN HaNpaBICHHOCTHIO (IOUCK, OTOOp M cucTeMaTu3auus MH(QOPMaluu O KaKOM-TO
00BbeKTe, 03HAKOMJIEHHE YYaCTHUKOB MPOEKTa ¢ 3TOH MH(popmauuel, ee aHaau3 u 00o0IieHne
JUIs TIpe3eHTaIy 0oJiee IUPOKOH ayTUTOPUN).

6 YueOHO-MeTOAMYECKOE O0ecniedeHHe CAMOCTOATE/IbLHOI padoThl 00y4YaOIMXCsl

[To mucuuminune «IIpakTUKyM MO KyJbType pPEUeBOro OOIIEHUs (AHTVIMHCKUNA SI3BIK)»
MIpelyCMOTpEHa ayIMTOPHAs U BHEAYJUTOpPHAsi CaMOCTOsITeNbHas paboTa 00ydarouuXxcsl.

AynuTopHas M BHEAayAMTOpHas CaMOCTOSITElbHas paboTa CTYAEHTOB IMPEIIoJaraer
pellleHre KOMIUIEKCa pa3HOOOpasHbIX 3a/iay, HaIpaBJICHHbIX Ha (QOpMUpOBaHUE YMEHUN U
HaBBIKOB 10 acnektam:Reading, Listening, Writing, Speaking, Translation.

AKP Nel «Speak on the article»
Read the article, retell it and speak on the problem raised in the article.
1. Suffer little children



Brixton resident Devon Allison explains how the dearth of secondary schools in her area
forced her into a four-year battle with the government that will climax in a showdown with
Lambeth council this evening

Four years ago I began regular missions to one of Britain's strangest places - Planet
Politics. I visited the part called Education, Education, Education.

I was a reluctant traveller and had no special training or kit to protect myself or my naive
beliefs about the government and its responsibilities to British schoolchildren. But I survived,
and I want to share what I learned in this largely uncharted territory.

Here's how the journey started. Like many thousands of people, I live in an education
black hole. Believe it or not, in my community of Brixton, south London, there are no secondary
schools - even though there are enough children to fill at least three of them.

So a group of my neighbours and I set out to change this, confident that the government
would see how desperate our situation was in Brixton and move quickly to provide at least a
basic education service to local children by building three new secondary schools.

How can it be that there are no secondary schools in Brixton? I began to piece together the story
to find out how a borough of a nearly 300,000 people can wind up with only 10 secondary
schools, with places for just 60% of its children.

It turned out that the local council had sold 11 schools since 1997, including the site of
Brixton's last secondary school, which is now covered with flats.

Brixton schoolchildren routinely travel over an hour each way on public transport to get
to secondary school. Each local primary sends children to more than 20 different secondary
schools, so many of them travel alone, and have no supportive peer group when they get to
school. And because 60% of the borough's schools are for girls, and 60% are for Christians,
Lambeth children (especially Brixton boys living in the centre of the secondary school desert)
have to become commuters at the age of 11.

It seemed obvious to us that Brixton needed schools. But the first education minister we
met told us that Lambeth actually had "no basic need" for secondary schools. Yes, a majority of
children were forced to leave the area because of the lack of secondary school places (in
Lambeth, 2,500 Year 6 places shrink to less than 1,500 Year 7 places - musical chairs is no party
game here). However, because a few Lambeth schools had a few empty seats in higher years, the
borough had no basic need and wouldn't qualify for money to build new community schools.
While we were still trying to understand this logic, the minister told us that, even though we
didn't "need" it, we would be getting a city academy - and we would love it.

We were given a choice, actually. We were asked to choose between a) nothing, and b)
the city academy, sponsored by the Church Schools Company and specialising in business. So
we chose the latter and got our first city academy, which opens this September.

When we started to campaign for the next two schools, we ran into a catch-22 situation.
Deprived areas get city academies, but not if they're so deprived that they have no failing or
closed schools to turn into city academies. If, like Brixton, your community doesn't possess any
of this tarnished family silver, you don't get a school at all.

Civil servants and council officers told us that Brixton couldn't have any secondary
schools because there were no sites, no sponsors, and everything is Very Complicated.

We could see that we would have to do a lot of the work ourselves. So we organised a
not-for-profit company, got former South African president Nelson Mandela's permission to use
his name for a school, and scoured the borough for land. We found two sites, completed planning
and legal searches on them, negotiated for access with reluctant current owners, and tripped over
a group of philanthropists willing to sponsor two schools in Brixton.

Then we hit crazy old catch-22 again. It had been decreed that the central government
never buys land for city academies. Because governments operate by precedent, it was feared
that an exception allowed for Brixton would become the norm everywhere. The education
minister, looking farther than we mere parents can see, pronounced that if the land was



purchased for Brixton, the whole galaxy would then show up on his doorstep demanding real
estate.

Lambeth council balks at buying land because it is £700m in debt; the money it received from
selling Brixton's schools was spent long ago, and not on liquid assets.

The high ministers of Planet Politics, in the various forms of David Miliband, Stephen
Twigg, Stephen Timms, and Keith Hill (our local MP), told us that it was sensible for our team
to investigate various creative approaches to funding (because, the subtext ran, our government
is not obliged to use our tax money to provide us with the choice of a local school).

I have fun sometimes imagining how the government thinks we investigate funding
approaches. We are just a bunch of parents, all volunteers, looking after small children, who
have had a working knowledge of Planet Politics forced upon us. Our heads may be in the DfES
but our feet are still firmly on the ground, in Brixton.

We have learned that, on Planet Politics, no level of government admits a duty to provide
local schools. Local and central government can offer children the "choice" to commute to
distant schools or move out of the neighbourhood.

The government concedes that a journey from Brixton to Yorkshire is not reasonable, but
a four-hour round trip journey is considered just fine.

Parents and children in our brave new world of choice are told not to whine about
unfairness. So what if it's twice as hard for boys to get places? Or non-Christians?

I wish our strange and inhospitable hosts had tried to learn more about our world, a world
in which people believe all children deserve good local schools, and are willing to go to
extraordinary lengths to work "entrepreneurially" (a favourite DfES word) to provide our
children with them. Who knows how much more we could have accomplished together?

2. Emotional intelligence: why it matters and how to teach it by Bradley Busch and Ben
Oakley

Teaching young people skills such as active listening, self-awareness and empathy can
equip them to succeed both academically and socially

Encouraging students to understand the difference between “sad”, “disappointed” and
“upset” acts as springboard to develop appropriate strategies for each. Photograph: Alamy Stock
Photo

In our work with schools, it’s now commonplace for us to hear those in education talking
about helping students (and staff) develop their emotional intelligence. But what do we mean
exactly? Why and how should teachers support its development in their students?

Emotional intelligence can be said to cover five main areas: self-awareness, emotional
control, self-motivation, empathy and relationship skills. It is, of course, important for good
communication with others — and is therefore a gateway to better learning, friendships, academic
success and employment. Skills such as these developed in our formative years at school often
provide the foundation for future habits later on in life.

The term emotional intelligence was popularised in the mid 90s by journalist Daniel
Goleman’s book, Emotional Intelligence: Why It Can Matter More Than IQ. The book’s claims
that emotional intelligence is more important than 1Q is a source of debate among psychologists,
but it does look as if emotional intelligence could be a factor in academic achievement.

An iconic study tracked high-1Q students from childhood to late adulthood and found that
those who achieved notable adult career success showed greater “will power, perseverance and
desire to excel”. Meanwhile, evidence from the seminal marshmallow test — which gave children
the option to have more treats if they could wait before eating them — suggested delayed
gratification and self-control are important, with these characteristics being linked to better
school grades, earnings and job satisfaction.

Regardless of debates over whether emotional intelligence can be measured, we believe
it’s worthwhile for schools to explore some of its main facets. Here’s how.

Active listening



The skill of active listening is a key part of helping create genuine two-way
communication — and it is about far more than just paying attention. It involves genuinely
following dialogue and responding to others using your own body language, then being able to
demonstrate that you have understood by verbally summarising back key messages that have
been received.

In the classroom, this can affect how students take on feedback from teachers. A recent
review found that 38% of feedback interventions do more harm than good. This may be in part
because people often make common mistakes when receiving feedback — misinterpreting it as
being a personal judgement on who they are, for example, and thinking about when the speaker
will finish talking so they can reply instead of listening fully to what is being said.

The skill of active listening is a key part of helping create genuine two-way
communication — and it is about far more than just paying attention

A vocabulary for feelings

Researcher Lisa Barrett states that interpersonal skills can be enhanced by helping students
increase their emotion vocabulary. Encouraging students to understand the difference between
“sad”, “disappointed” and “upset” acts as springboard to develop appropriate strategies for each.
In short, every emotion word you learn is a new tool for future emotional intelligence.

A simple way to introduce this to students is to play the alphabet game: as a class you see
how many different emotions you can come up with for each letter of the alphabet. Afterwards,
discuss the differences between each, what might prompt the emotions, and how students could
individually respond. If looking for inspiration on this, we recommend this poster as a possible
starting point.

Developing self-awareness

When we have low self-awareness, we’re at risk of not realising how we come across to
others, and letting an over inflated self-image skew our behaviour and social interactions.

A well-known study once saw researchers ask students how they thought they did in a test,
and then compared their perceptions with their actual results. They found that most students
overestimated their ability, with this most likely to be the case in students who had done poorly.
This is known as The Dunning-Kruger effect and is one of the most common thinking biases in
education.

They also found that strategies to help students improve their self-awareness include
teaching them metacognitive strategies. One way of doing this is to encourage them to ask self-
reflective questions such as “What could I have done differently?” Or use a communication self-
evaluation questionnaire, which can help students begin to understand their interpersonal skills.

Showing empathy as being ‘with’ others

Empathy is the ability to take the perspective of another person while being non-
judgemental, recognising the emotions they are feeling, and being able to convey their
perspective back to them. Evidence suggests that reading is a great way to develop this skill.
Researcher Brené Brown’s animated short video is also a great conversation starter to use with
students.

Teachers: your guide to learning strategies that really work

Reflecting back the other person’s perspective helps to make the other person feel
understood, which in turn increases the likelihood of collaboration and support. Children
generally develop empathy through observing how others show it — including watching teachers
and students empathise with each other. Using phrases such as “I understand/realise/can see” can
help to show students how understanding of other perspective can be expressed.

Managing emotions and self-regulation

The Sutton Trust states that helping students improve their self-regulation — the ability to
manage thoughts and feelings — is one of the most effective and efficient ways to support
students. This is especially so in secondary schools, with the gap between impulse control and
sensation seeking being at its widest in early teenage years.

What do self-regulation techniques look like? There are approaches that are used by



athletes which can be applied to the classroom — the principles remain the same. These include
seeing events as an opportunity rather than a threat and helpful self-talk , for example. Reinforce
to students that emotional management skills are not fixed but can be developed. This takes a
considerable amount of effort and patience from both the student and the teacher, as it is often a
gradual process over a large period of time.

AKP Ne2 «Summary»
Summarize in three paragraphs the main points of the articles 1), 2). Your conclusion
might be a single sentence restating the thesis.

AKP Ne3 “Monologue”

Speak on the problems using the ideas from texts 1), 2).
1) Payment for school education: pros and cons.

2) Teaching children to emotions is necessary/useless.

AKP Ne4 «Listen to the text and answer the questions»

Text script

1. This is the VOA Special English Education Report. Some American parents might think
their children need better educations to compete with China and other countries. But how much
do the parents themselves need to change?

A new book called "Battle Hymn of the Tiger Mother" by Amy Chua has caused a debate
about cultural differences in parenting. Ms. Chua is a professor at the Yale Law School in New
Haven, Connecticut, and the mother of two daughters. She was raised in the American Midwest
by immigrant Chinese parents. In the Chinese culture, the tiger represents strength and power. In
her book, Ms. Chua writes about how she demanded excellence from her daughters. For
example, she threatened to burn her daughter's stuffed animals unless she played a piece of
music perfectly. She would insult her daughters if they failed to meet her expectations. Ms. Chua
told NBC television that she had a clear list of what her daughters, Sophia and Louisa, were not
permitted to do.

"Attend a sleepover, have a play date, watch TV or play computer games, be in a school
play, get any grade less than an A." Many people have criticized Amy Chua. Some say her
parenting methods were abusive. She even admits that her husband, who is not Chinese,
sometimes objected to her parenting style. But she says that was the way her parents raised her
and her three sisters.

Ms. Chua makes fun of her own extreme style of parenting. She says she eased some of the
pressure after her younger daughter rebelled and shouted "I hate my life! I hate you!" Ms. Chua
says she decided to retreat when it seemed like there was a risk that she might lose her daughter.
But she also says American parents often have low expectations of their children's abilities. "One
of the biggest differences 1 see between Western and Chinese parents is that Chinese parents
assume strength rather than fragility”

Stacy DeBroff has written four books on parenting. "The stirring of this intense debate has
to do with what does it mean to be a successful parent and what does it mean to be a successful
child?" "Ms. DeBroff says Amy Chua's parenting style is not limited to Chinese families. She
says it represents a traditional way of parenting among immigrants seeking a better future for
their children. But she also sees a risk. When children have no time to be social or to follow their
own interests, they might not develop other skills that they need to succeed in life.

Stacey DeBroff advises parents to develop their own style of parenting and not just repeat
the way they were raised.

Questions:
1) What are the main differences between the Chinese and American ways of uprining?
2) Why are the Chinese parents so strict with their children?



3) What does Stacey DeBroff advise parents to do?
4) What do you think about the Chinese methods of uprining?

2. Want to live a happier life? Try surrounding yourself with happy friends or at least find
friends with happy friends. A study published online December 4th in the British Medical
Journal says happiness can quickly go viral within your social network. Researchers looked at
twenty years' worth of data on more than 5,000 individuals and found that when any one person
was happy, their friends became more likely to share that joy. Benefits spread out to three
degrees of separation, meaning a better chance at happiness for not only their friends' friends, but
also their friends' friends' friends. But don't go thinking your ten thousand buddies on Facebook
will bring you happiness. The researchers found that the strength of the effect dissipates over
physical distance, with next-door neighbors and friends living nearby getting the biggest boost.
Surprisingly, sadness made very little headway within social networks, paling in comparison to
the communal effects of happiness. Just in time for the holiday season, scientific proof that it's
not the gift that counts — it’s the smile on the face of the friend giving it.

Questions:

1) How can you get the feeling of happiness according to the article?

2) Do you think the method of being happy describes in the article work?

3) Why do you think happiness is more contagious than sadness?

4) Would you like to try the method?

AKP NeS «Act out a conversation»
Pair work. Make up dialogues discussing the problems raised in audio texts

AKP Ne6 «Essay»

Write an opinion essay on the following topics:

1) Students should specialize early so that they can develop in-depth skills and knowledge
in their majors.

2) British public schools.

3) American school education vs Russian school education.

4) Traditional vs modern way of upbringing.

5) Teaching moods in language learning.

6) The art of being happy.

7) Empathy in teaching.

8) Suppressed emotions.

IIpumepHble HHAMBUAYAIbHBIE foMamHue 3aaanus (M/13):

M3 Nel «Correct the mistakes»
Correct the mistakes in the following sentences
1) 1.I hate when foreign films are dubbed; I like to listen to them in their original language.
2.The police are very unwilling to interfere with family problems.
3.1t’s no use to tell me now. I needed to know a week ago.
4.The producer organizes the budget and decides how much is worth to spend on the film.
5.We eventually winded up staying in a little hotel a few miles from town.
6.He became acutely conscious to have failed his parents.
7.Y ou may not like him, but you’ve got to admire of his persistence.
8.Tell me all the latest gossips.
9.I’m looking forward to go to your party.
10.She refused having anything to do with the plan.
11.The police observed him to enter the bank with a gun.
12.Seeing his confusion, I offered helping him.



13.We took the line of the least resistance and paid the money instead of arguing.

14.There is not much point to try to persuade him — he’ll never change his mind.

15.The package in the corridor looks a bit suspiciously.

16.At supper, everyone was in high spirit.

17.1 used to a good swimmer, but now [’m out of the practice.

18.Many newspapers have a gossip row, where private lives of famous people are reported.
19.She just scraped at the examination.

20.Have you ever considered to work as a teacher?

2) 1. He was seen cross the street and turn round the corner.

2. We’re really looking forward to see you again.

3. Her strange behaviour raised our suspicion.

4. He asked me did I like the new play.

5. Lisa felt herself to grow red.

6. The cost of living continues to raise.

7. Why not to make him a doctor like his father?

8. He never let his children to take his car without permission.

9. The repertuars of the theatres usually offer us a wide choice of plays.

10. The sounds of music drew her attention.

11. A foreign company has come in tour to our city.

12. I saw him not to know anything.

13. I had nothing to do but to wait.

14. If Michael wouldn’t been so handsome, he hadn’t have got an engagement.

15. I regret to have heart her feeling.

16. The new play aroused a great interest and unanimous praise of the public and critics.
17. I haven’t attended him since we quarreled.

18. They say it’s not easy to get tickets to the play.

19. The young actress made her part exceedingly well

20. Jane constantly speaks about theatres and actors as if there is nothing else to speak about.

N3 Ne2 «Translate into English»
Translate into English using active vocabulary
1. 1.5 numy cratby B 3Ty ra3eTy YK€ MHOTHE FOJpbI.
2.006pa3 xu3nu béprona n3 pacckaza Mosma crmocoOCTBOBAJ €ro MaJACHHIO (Pa30PEHHIO).
3.XoTuTe BHECTH NOKEPTBOBAHUE (BKJIaA) HA OJarOTBOPUTEIBHOCTH?
4.BBenieHre CaHKIUN Majlo CIOCOOCTBYET HaJaKUBAHHMIO JPY)KECTBEHHBIX OTHOIIEHUN MEXITY
JIBYMsI CTpaHAMH.
5.0TH HOBOCTH MOKET OBITh IOJTHUMYT Ballle HACTPOCHHUE.
6.°31ple yXd BCEMWINCh B HEro” MmoJyMalia JJu3a, KOTJa OH Hadal HW3JaBaTh CTPaHHbBIC
HEYEJIOBEYECKUE 3BYKH 1O HOYaM. (take possession)
7.Y VpeH ObUI XOPOIIHiA BKYC B OJICK/IC.
8. MoJIOKO KHCJI0€ Ha BKYC.
9.DpyKT TOpHKUI Ha BKYC.

OH HUKOT]a HU B Majieiiliell CTeNeHU He BMEIIMBAJICS B JIeN1a JPYTUX.

D710 He OYJEeT CTOUTH I0POTO, HO HE B 3TOM CYTh.

S cuuTaro BaxHbIM (0053aTEIbHBIM) 3aKpBIBAaTh OKHA MIEPE] YXOI0M U3 J0Ma.
S nymaro, 4To 5 yIyCTHJI BCE cCaMO€ TJIaBHOE.

BbI 10KHO OBITH TIyTaeTe MEHS C KEM-TO JIPYTUM.

Pa3Be Bbl He 3aMeTHiIM HUYETo NOJ03PUTEIBHOIO B €r0 MOBEACHUN?

S1 cMyTHO 0CO3HABAJI, 4TO 3a MHOU CIENAT.

Nk eE=D



8. Omna He mpHIIJIa B CO3HAHHUE W YMEPJIa Ha CICAYIOIIHHI ICHb.

9. TlocTtostHHAs OONTOBHS ACTEH MelIaia eMy padoTaTh.

10. Ecniu ObI THI MOPa3MbBICIMII HaJl CBOMMH IOCTYIIKaMHU, TO Thl Obl OCO3HAJ, YTO CaM 3a HUX
OTBEYaelllb.

11. TBou Oproku M MUJKAK — OUEHb CTPAHHOE CMEILEHUE CTUJICH.

12. OH yka3an Ha MECTO, TJI€ paHbIIe CTOSIT JIOM.

13. OH Bcerga o6eriaer NoMo4b, HO KOTa TOXOAUT A0 JeJla, €ro HUKOTa HET.

14. Y MeHs ecTh IOJJO3PEHUE, YTO OHA TOBOPUT HEMPABIY.

15. OH roBOpuUI ¥ TOBOPIII, HO TaK M HE MOIOMIEN K CYyTH Jea.

16. 51 — moxnonHuk MomnapTa.

17. Het cMbIcna K aaTh.

18. Ecnmu Ob1 oHa He ObLIa TaKk 3aCTEHUYMBA, OHAa Obl HE UYYBCTBOBAaJIa ce0s HEJIOBKO Cpeau
HE3HAKOMBIX JIFOACH.

19. ApMHs 0Ka3aja CUJIBHOE CONPOTUBIICHUE Bpary.

20.  Mama roBopuT, 4TO sl MOTY IMOWTH PabOTaTh, €CIIM 3TO HE OyAEeT MemaTh yueoe.

N3 Ne3 «Renderingy»

Render the text into English:

1. Hecsate ner Hazang Ann Bonsall cnpaBisiiace ¢ padoTtoit mocratouno xopoino. OnHa
MOTJIa yCTaHABIMBATh COOTBETCTBYIOIIME B3aWMOOTHOMIICHMS C neTbMu. OHa crapanach
TUTAHUPOBATh YPOKH TaK, YTOOBI BBI3BATh HHTEPEC JETEH, MOOMIPATH X TBOPUYECTBO, & HE TOIBKO
neperaBaTh UM 3HaHUS, HO U pa3BUBaTh UX YMEHUsS (HEOOXOIUMBIE JJIsl )KU3HU) 0OIIAThCS Jpyr
¢ apyrom. Bcé€ uto TpeGoBanock OT Y4EHUKOB — IPUHUMATh aKTUBHOE ydacTHE B 0OCYXKIEHHE
y4eOHBIX TEM U TaKUM 00pa3oM (GOpMHUPOBATH CBOU 3HAHUS

Omna m100uT AeTeil, 000kaeT CBOW MPeAMET U HE BUHHUT CeO4.

Ona cuuTaer, 4ro mpobiieMa 3aKJIIOYaeTcss B TOM, YTO JI€TH U3MEHUJINCh B XYALIYIO
CTOPOHY 32 IOCIICIHAE HECKOJIBKO JieT. VIM He TOJbKO BCE HACYUMIIO, OHU HETOCITYITHBIE, TUI0XO
Benymue ceds, rpyosie. Bc€ 3To BBI3BIBACT Y HEE OTBpAILICHHE.

OnHa 00BbsACHSAET, YTO AETU HAXOJATCA IOJ JaBICHHEM CO CTOPOHBI CPEACTB MacCOBOMU
nH(pOpMaIUU U IPyT Ipyra.

Hapymaromme mopsimox  yuenuku (disruptive) naBnetor (dominate) Haj ycepaHBIMH
yVUEHHKaMH, 9YTO MemaeT cBeMmy kiaccy. EE TomeITku mpu3BaTh HMX K COBECTH TaKKe
OKaHYMBAIOTCS Heymade. XOTS WX POJAUTENM CAMUM HE B COCTOSHHH CIPAaBUTHCS CO CBOMMH
netbMu. OHHM JIOJDKHBI MIPHUHATH 9aCTh BUHBI 32 TO, YTO TO3BOJISIFOT JETSIM JIOJITO HE CHATh I10
BeYepam, 3a TO , YTO OHH HE KOPMST MX TaK Kak MoJjoxeHo. Koraa netn mpuxoaar B Koy 0e3
3aBTpaKa , OHM HE B COCTOSIHUU COCPEIOTOUYUTHCS Ha paboTe.

2. Yapnb3 YUHIeHT ObLI CTAapIIMM CHIHOM MacTepa *eJIe3HOJI0poKHOM Opuraasl. Yapau
XOPOIIO YYWJICS B ILIKOJIE M J1aXKe OKOHYMI ee ¢ oTiauuueM. Ero poaurenn ono0puiu pemeHue
ChIHA MOCTYyNaTh B KOJIeIK. BerynurenbHble 5k3aMeHbl YHUHIEHT caai npekpacHo. OqHako B
KOJUUIE/DKE OH Haydad He ycreBarh. OCOOEHHO IUIOXO Y HETO OOCTOSUIM Jiejia M0 aHTJIUHCKOMY,
IICUXOJOTMM M BOEHHOW IMOJArOTOBKE. YHUHIEUT OTCTal C MHCbMEHHBIMU paboTaMu IO
aHTJIMHCKOMY U Telepb HUKAK HE MOT JJIOTHATh OCTAJIbHBIX CTYJECHTOB.

Bce neno 6b110 B TOM, 4TO YHUHIEHTY IPUXOIMIOCH paboTaTh O HOYaM, YTOObI IUIATUTh
3a elly 1 KoMHaTy. PaccunTeiBaTh Ha (GUHAHCOBYIO MOAJEPKKY U3 JIoMa OH HE MOT, IOCKOJIBKY Y
Hero ObLIM JBa MJIAJIIMX OpaTa U JABE MIIAJIIMX cecTpbl. bpocuTh yueOy 1 BEpHYThCS JOMOM OH
TaK)Ke He MOT. DTO Obl 0YEHb PAaCCTPOMIJIO €r0 MaTh, TOPAMBIIYIOCS TEM, UYTO CbIH pabOTaeT U
YUUTBCA.

Korpa Yunrelt Obul Ha rpaHy OTYHMCIIEHUS, €TO BbI3BAJIMU K JIEKaHy. YHUHI€UT 0OBsACHUII
JieKaHy MPUYMHY HEYCHEBAEMOCTH U Moo0emia, YTo HaJieT cnocod, /Uis TOro 4ToObl YIensiTh
0o0JIbIlIe BHUMaHUS y4yeoe.



3. Hu 11 KOro He ceKpeT, YTO AIMOLIUU UTPAOT BAKHYIO poJib B Hamlel xu3Hu. O0mmasch ¢
JIOJIbMH, HaBEPHSAKA MOXHO 3aMETUTbH,YTO JIOAMU IO-Pa3HOMY MPOSIBISIIOT 3MOLUH, JENSTCS
CBOMMHU YyBCTBaMH.

OMOLIMHA — 3TO aJANTUBHBIA MEXaHW3M, KOTOPBIN 3aJI0’KE€H B HAC MPUPOJIOH, IS OLIEHKH
cuTyanuu. Beap He Bcerna y 4enoBeKa €CTh BpeMs, KOI/la OH MOKET BEPHO U TOYHO OLIEHWUTH
YTO K€ C HUM HPOUCXOAMT. JIOMyCTHMM B CHUTyallUM OINACHOCTH... A TyT pa3 — 4Yero-To
MIOYYBCTBOBAJ U €CTh OUIYIIEHHE, YTO JTUO0 «HPABUTCSD JINOO «HE HPABUTCS».

Tem OGonee, yTo SMOIMOHANbHAs OLIEHKAa OHA HauOoyiee BepHAas — MPUPOJIA HE MOXKET
oOMaHbIBaTh. OMOIIMOHAJbHAS OLIEHKA IPOUCXOJUT OYEeHb OBICTPO M  3JIeCh  HE
«MpUMEIINBAETCS» pa3yM U JIOTMKa. Benp Joruyecku MOKHO OOBSCHUTH BCE,YTO YrOJHO U
MPUBECTH Ky4y BCAKHX PALlMOHATIBHBIX IOBOJIOB.

Habmronas 3a monpMu (M 3a coboif B TOM 4HMCIE) s 3aMeyaro, 4TO €CTh CUTYyalluu B
KOTOPBIX JIFOJIU JINOO UTHOPHUPYIOT CBOM 3MOILMH, JTMOO CTaparoTCsl UX HE 3aMeYaTh WM MPOCTO
He oco3HawT. He Oyny ceifuac nenarb HMpeanoJioKEHUs OTHOCUTENIBHO NMPUYHMH ITOTO, CKaXy
JUIIb TO, YTO HE MPUCTYIIMBAsCh K cede, K CBOEH 3MOLMOHAIBHON KU3HHU, YEJIOBEK HE MOXKET
aJIeKBaTHO M HauOoJiee TMOJHO BOCHPUHSATH CUTYyallMi0, a TEM caMblM MpHUHATH Hauboiee
3¢ (dEeKTUBHOE pELIEHUE.

B 00bI14HOI JXKHM3HM 3TO MOXET MPOSIBUTHCSA B TOM, YTO UTHOPUPYS WIIM BBITECHSISI CBOU
SMOIIMM, 4YEJIOBEK MOXKET co3JaTh cebe HeBepHoe yoOexnaeHue. K mpumepy, eciau xeHa
UTHOPUPYET/HE OCO3HAET WM HE XOYeT NPHU3HABaTh CBOIO 3J0CTh B OTHOLIEHHHM MYyXa, OHA
MO>KET BBIIJIECHYTh CBO€ pa3/ipa’k€HUE Ha JPYroro 4ejJoBeKa WM JIeTel, B COBEPILIEHHO APYrou
CUTYaIUH.

OpHaxXIbl 1 3aMETHJI, UTO JIFOASIM MOPOM ObIBAa€T OUEHBb HE MPOCTO CKa3aTh, YTO K€ OHU Ha
caMOM Jiel€ YYBCTBYIOT MJIM KaKyl SMOLMIO cedyac HCHBIThIBAIOT. Jlaxe eciiu dYeloBek
OCO3HAET, YTO Y HEro ecTh celvac Kakoe-TO YyBCTBO, MHOI/IA ObIBAET OUEHb 3aTPYIHUTEIILHO
CKazaTh 3TO B CJIOBaX, Ha3BaTh €T0.

W s pemnn BOCHMOJHUTH 3TOT MpoOen Ha CTpaHMIAX CBOEro caiiTa. Sl cocTaBUil CIHCOK
SMOLMH M YyBCTB, KOTOpPblE€ MHE YIallOCh HAaWTH, HAICIOCh, YTO IPOYUTAB €ro, MOMKHO
3HAYUTENIBHO MOIMOJHUTh OCO3HAHUE TOr0, YTO MOXET ¢ Bamu npoucxoauTs.

N3 Ne4 «Summary»
Summarize the texts in about 6 paragraphs and give a title to it:

1) Readers of Celeste Ng’s second novel, “Little Fires Everywhere,” will recognize a few
elements from her acclaimed debut, “Everything I Never Told You.” There are the simmering
racial tensions and incendiary family dynamics beneath the surface of a quiet Ohio town. There
are the appeal and impossibility of assimilation, the all-consuming force of motherhood and the
secret lives of teenagers and their parents, each unknowable to the other.

And there’s a familiar frame, too: At each novel’s opening, we know at least part of the
tragedy that will befall the characters — the mystery lies in figuring out how they got there. In
“Little Fires Everywhere,” we begin not with a death but a house fire, and new questions: Who
set it, and why?

The house belongs to Elena and Bill Richardson, a wealthy white couple who epitomize
success in picture-perfect, late-’90s Shaker Heights, and their four teenage children, including
girl-next-door Lexie and the troubled prankster 1zzy, who is suspected of arson. “The firemen
said there were little fires everywhere,” Lexie says. “Multiple points of origin. Possible use of
accelerant. Not an accident.” But Izzy isn’t the only one who seems to have fled the scene. Mia
Warren and her 15-year-old daughter, Pearl, have also disappeared, vacating the small house
they rented from the Richardsons. And so Ng again returns to the past for answers.

It’s Mia and Pearl’s arrival in town 11 months earlier that ignites the story. Mia is an
alluring Hester Prynne, a misfit nomad whose scarlet A might stand for Artist. She and Pearl



have traveled the country in their VW Rabbit with little more than Mia’s camera, living in
dozens of towns before settling in Shaker Heights, where Mia promises her daughter they will
stay. Pearl, longing to belong, quickly becomes a fixture in the Richardsons’ home, entangling
her mother along with her.

2) Witnessing these two families as they commingle and clash is an utterly engrossing,
often heartbreaking, deeply empathetic experience, not unlike watching a neighbor’s house burn.
And the spectacle doesn’t stop with the Richardsons and Warrens. Ng also introduces a custody
battle that becomes the center of the town’s attention — a 1-year-old girl who is wanted by both
her Chinese immigrant mother and the white couple who has raised the baby.

It’s this vast and complex network of moral affiliations — and the nuanced omniscient
voice that Ng employs to navigate it — that make this novel even more ambitious and
accomplished than her debut. If occasionally the story strains beneath this undertaking — if we
hear the squeaky creak of a plot twist or if a character is too conveniently introduced — we
hardly mind, for our trusty narrator is as powerful and persuasive and delightfully clever as the
narrator in a Victorian novel. As soon as we meet our matriarch — “Mrs. Richardson stood on
the tree lawn, clutching the neck of her pale blue robe closed” — we have the sneaky sense that
our well-mannered narrator is speaking from both within and above the order-obsessed
neighborhood.

But as Mrs. Richardson — rarely “Elena” — struggles to keep her household in order, the
narrator begins to shapeshift, surprising us with the expansion of her powers. Ng doesn’t miss an
opportunity to linger over a minor character, even those we meet for only a moment (the
neighbor, the doorman, the bailiff) whose voices might otherwise be rendered in parentheses. At
the same time, she offers a nuanced and sympathetic portrait of those terrified of losing power. It
is a thrillingly democratic use of omniscience, and, for a novel about class, race, family and the
dangers of the status quo, brilliantly apt.

Mrs. Richardson’s vision of a suburban utopia might strike some as a quaint fantasy, but
this is the *90s, after all. Post-9/11, post-Obama, in the age of Trump and Black Lives Matter, we
may know better, but Ng reminds us that 20 years ago, in the age of AltaVista, pagers and Sir
Mix-a-Lot, some who voted for another Clinton claimed to have within their sight a post-racial
America. “l mean, we’re lucky,” says the blond Lexie, whose boyfriend is black. “No one sees
race here.”

The magic of this novel lies in its power to implicate all of its characters — and likely
many of its readers — in that innocent delusion. Who set the little fires everywhere? We keep
reading to find out, even as we suspect that it could be us with ash on our hands.

N3 NeS «Reproduction»

Write a reproduction of the stories

1) “The Man with the Scar” by S. Maugham (300 words).
2) “A Pair of Blue Stockings” by Kate Chopin (300 words).

N3 Ne6 «Essay»

Write an essay (about 300 words).
1) An ideal companion for you.

2) An ideal teacher.

3) The school of the future.

4) How to become happy.

7 OuneHOYHBIE CPEACTBA AJIsl IPOBEICHUs IIPOMEKYTOYHOM ATTECTALMHU
a) Ilmanupyemple pe3ynbTarbl OOydeHUsS M OLEHOYHBIE CpEeACTBa MJIs IPOBEJIEHUS
IIPOMEKYTOYHOU aTTECTALINM:



CrpyKkTypHBIi
JIEMEHT

KOMIICTCHIIUHN
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OK-4
WHOCTPAHHOM
B3aUMOJEHUCTBUA

SA3bIKaX

JJIA

CHOCOOHOCTBIO K KOMMYHUKALIUU B YCTHOM M NMUCBMEHHOM opmax Ha pyccKOM M
peuieHus

3a71a4  MEXJIWYHOCTHOTO W MEXKKYJIbTYPHOTO

3HaTh

OCHOBHEIC
TIPUHIIATIBI
KOMMYHUKaIUU
AHTIINHACKOM SI3BIKE;
OCHOBHEIC
TIPUHIIATIBI
MUCBMEHHOH
KOMMYHUKaIUU
AHTJIUHMCKOM SI3BIKE,
TIPUHIIUATIBI
MEKIIMIHOCTHOTO
MEXKYJIBTYPHOTO
B3anMMOJICHCTBUS B
paMKax H3y4aeMBbIX
TEM.

YCTHOU
Ha

Ha

n

TeopeTnueckue BOIPOCHI:

1) HazoBure oOCHOBHBIE 0COOEHHOCTU
KOMMYHMKAIIMU Ha aHTJIMACKOM SI3BIKE;

2) HasoBute ocCHOBHBIE OCOOEHHOCTH HUCHMEHHOW
KOMMYHMKAIIMU Ha aHTJIMHCKOM SI3BIKE;

3) Ilepeuncnure OCOOEHHOCTH MEKIUYHOCTHOTO
B3aMO/JICHCTBUSL B AHIIMHCKUX TOCYIApCTBEHHBIX U
JACTHBIX IITKOJIAX, B AMEPUKAHCKUX ILIKOJIaX.

4)  HazoBure  0OCOOEHHOCTH  MEKKYJIbTYPHOTO
B3auMoOJIeHCcTBUsL Ipu o0cyxaeHun teM «lllkonabHOg
ob6pazoBanue B CIIA u BenukoOputanun» u «JItoau u
OMOIIIID.

YCTHOH

VYmern

IMPHUMCHSATDH

IIPUHIIUIIBI YCTHOM

KOMMYHHKaIlUA Ha

AHTIINHACKOM SI3BIKE;

MPUMEHSTh
TIPUHIIATIBI
OUCHMEHHOM

KOMMYHHKaIlUA Ha

AHTJIUHMCKOM SI3BIKE,

MPUMEHSTh
TIPUHIIATIBI
MEXKINIHOCTHOTO
MEXKYJIBTYPHOTO
B3anMMOJICHCTBUS B
paMKax H3y4aeMbIX
TEM.

n

[IpakTHuecKue 3aJaHus:

1) Pair work. Make up dialogues discussing the
problems of USA (Britain, Russian) school education.
2) Summarize in three paragraphs the main points of
the articles 1), 2). Your conclusion might be a single
sentence restating the thesis.

1. Suffer little children

Brixton resident Devon Allison explains how the
dearth of secondary schools in her area forced her into
a four-year battle with the government that will climax
in a showdown with Lambeth council this evening
Four years ago I began regular missions to one of
Britain's strangest places - Planet Politics. I visited the
part called Education, Education, Education.

| was a reluctant traveller and had no special training
or kit to protect myself or my naive beliefs about the
government and its responsibilities to British
schoolchildren. But I survived, and I want to share
what I learned in this largely uncharted territory.

Here's how the journey started. Like many thousands|
of people, I live in an education black hole. Believe it
or not, in my community of Brixton, south London,
there are no secondary schools - even though there are|
enough children to fill at least three of them.

So a group of my neighbours and I set out to change
this, confident that the government would see how
desperate our situation was in Brixton and move
quickly to provide at least a basic education service to
local children by building three new secondary
schools.

How can it be that there are no secondary schools in|
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Brixton? I began to piece together the story to find out
how a borough of a nearly 300,000 people can wind up
with only 10 secondary schools, with places for just
60% of its children.

[t turned out that the local council had sold 11 schools
since 1997, including the site of Brixton's last
secondary school, which is now covered with flats.
Brixton schoolchildren routinely travel over an hour
each way on public transport to get to secondary
school. Each local primary sends children to more than
20 different secondary schools, so many of them travel
alone, and have no supportive peer group when they
get to school. And because 60% of the borough's
schools are for girls, and 60% are for Christians,
Lambeth children (especially Brixton boys living in the
centre of the secondary school desert) have to become
commuters at the age of 11.

It seemed obvious to us that Brixton needed schools.
But the first education minister we met told us that
Lambeth actually had "no basic need" for secondary
schools. Yes, a majority of children were forced to
leave the area because of the lack of secondary school
places (in Lambeth, 2,500 Year 6 places shrink to less
than 1,500 Year 7 places - musical chairs is no party]
game here). However, because a few Lambeth schools
had a few empty seats in higher years, the borough had
no basic need and wouldn't qualify for money to build,
new community schools.

While we were still trying to understand this logic, the
minister told us that, even though we didn't "need" fit,
we would be getting a city academy - and we would,
love it.

'We were given a choice, actually. We were asked to
choose between a) nothing, and b) the city academy,
sponsored by the Church Schools Company and
specialising in business. So we chose the latter and gof]
our first city academy, which opens this September.
When we started to campaign for the next two schools,
we ran into a catch-22 situation. Deprived areas get
city academies, but not if they're so deprived that they
have no failing or closed schools to turn into city
academies. If, like Brixton, your community doesn'
possess any of this tarnished family silver, you don't
get a school at all.

Civil servants and council officers told us that Brixton
couldn't have any secondary schools because there
were no sites, no sponsors, and everything is Very
Complicated.

We could see that we would have to do a lot of the
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work ourselves. So we organised a not-for-profit
company, got former South African president Nelson
Mandela's permission to use his name for a school, and
scoured the borough for land. We found two sites,
completed planning and legal searches on them,
negotiated for access with reluctant current owners,|
and tripped over a group of philanthropists willing to
sponsor two schools in Brixton.

Then we hit crazy old catch-22 again. It had been
decreed that the central government never buys land
for city academies. Because governments operate by
precedent, it was feared that an exception allowed for
Brixton would become the norm everywhere. The
education minister, looking farther than we mere
parents can see, pronounced that if the land wag
purchased for Brixton, the whole galaxy would then
show up on his doorstep demanding real estate.
Lambeth council balks at buying land because it is
£700m in debt; the money it received from selling
Brixton's schools was spent long ago, and not on liquid|
assets.

The high ministers of Planet Politics, in the various
forms of David Miliband, Stephen Twigg, Stephen
Timms, and Keith Hill (our local MP), told us that it
was sensible for our team to investigate various
creative approaches to funding (because, the subtext]
ran, our government is not obliged to use our tax
money to provide us with the choice of a local school).
[ have fun sometimes imagining how the government]
thinks we investigate funding approaches. We are just
a bunch of parents, all volunteers, looking after small
children, who have had a working knowledge of Planet
Politics forced upon us. Our heads may be in the DfES
but our feet are still firmly on the ground, in Brixton.
We have learned that, on Planet Politics, no level of
government admits a duty to provide local schools.
Local and central government can offer children the
"choice" to commute to distant schools or move out of
the neighbourhood.
The government concedes that a journey from Brixton
to Yorkshire is not reasonable, but a four-hour round|
trip journey is considered just fine.

Parents and children in our brave new world of choice]
are told not to whine about unfairness. So what if it's
twice as hard for boys to get places? Or non-
Christians?

[ wish our strange and inhospitable hosts had tried to
learn more about our world, a world in which people
believe all children deserve good local schools, and are]
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willing to go to extraordinary lengths to work
"entrepreneurially" (a favourite DfES word) to provide
our children with them. Who knows how much more
we could have accomplished together?

2. Emotional intelligence: why it matters and how to
teach it by Bradley Busch and Ben Oakley

Teaching young people skills such as active listening,
self-awareness and empathy can equip them to succeed
both academically and socially

Encouraging students to understand the difference
between “sad”, “disappointed” and ‘“‘upset” acts as
springboard to develop appropriate strategies for each.
Photograph: Alamy Stock Photo

In our work with schools, it’s now commonplace for us
to hear those in education talking about helping
students (and staff) develop their emotional
intelligence. But what do we mean exactly? Why and
how should teachers support its development in their
students?

Emotional intelligence can be said to cover five main
areas: self-awareness, emotional control, self
motivation, empathy and relationship skills. It is, of
course, important for good communication with others
— and is therefore a gateway to better learning,
friendships, academic success and employment. Skills
such as these developed in our formative years at
school often provide the foundation for future habits
later on in life.

The term emotional intelligence was popularised in the
mid 90s by journalist Daniel Goleman’s book,
Emotional Intelligence: Why It Can Matter More Than
[Q. The book’s claims that emotional intelligence i
more important than 1Q is a source of debate among
psychologists, but it does look as if emotional
intelligence could be a factor in academic achievement.
An iconic study tracked high-1Q students from
childhood to late adulthood and found that those who
achieved notable adult career success showed greater
“will power, perseverance and desire to excel”.
Meanwhile, evidence from the seminal marshmallow
test — which gave children the option to have more]
treats if they could wait before eating them — suggested
delayed gratification and self-control are important,
with these characteristics being linked to better school
grades, earnings and job satisfaction.
Regardless of debates over whether emotional
intelligence can be measured, we believe it’s
worthwhile for schools to explore some of its main
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facets. Here’s how.

Active listening

The skill of active listening is a key part of helping
create genuine two-way communication — and it i
about far more than just paying attention. It involves
genuinely following dialogue and responding to others|
using your own body language, then being able to
demonstrate that you have understood by verbally
summarising back key messages that have been
received.

In the classroom, this can affect how students take on
feedback from teachers. A recent review found that]
38% of feedback interventions do more harm than
good. This may be in part because people often make
common mistakes when receiving feedback —
misinterpreting it as being a personal judgement on
who they are, for example, and thinking about when
the speaker will finish talking so they can reply instead
of listening fully to what is being said.

The skill of active listening is a key part of helping
create genuine two-way communication — and it i
about far more than just paying attention

A vocabulary for feelings

Researcher Lisa Barrett states that interpersonal skillg
can be enhanced by helping students increase their
emotion vocabulary. Encouraging students to
understand the difference between “sad”,
“disappointed” and “upset” acts as springboard to
develop appropriate strategies for each. In short, every
emotion word you learn is a new tool for future
emotional intelligence.

A simple way to introduce this to students is to play
the alphabet game: as a class you see how many
different emotions you can come up with for each
letter of the alphabet. Afterwards, discuss the
differences between each, what might prompt the
emotions, and how students could individually
respond. If looking for inspiration on this, we
recommend this poster as a possible starting point.
Developing self-awareness

'When we have low self-awareness, we’re at risk of nof]
realising how we come across to others, and letting an
over inflated self-image skew our behaviour and social
interactions.

A well-known study once saw researchers ask students|
how they thought they did in a test, and then compared,
their perceptions with their actual results. They found
that most students overestimated their ability, with thig
most likely to be the case in students who had done
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poorly. This 1s known as The Dunning-Kruger effect
and is one of the most common thinking biases in
education.

They also found that strategies to help students
improve their self-awareness include teaching them
metacognitive strategies. One way of doing this is to
encourage them to ask self-reflective questions such as
“What could 1 have done differently?” Or use a
communication self-evaluation questionnaire, which|
can help students begin to understand thein
interpersonal skills.

Showing empathy as being ‘with’ others

Empathy is the ability to take the perspective of
another person while being non-judgemental,
recognising the emotions they are feeling, and being
able to convey their perspective back to them.
Evidence suggests that reading is a great way to
develop this skill. Researcher Brené Brown’s animated
short video is also a great conversation starter to use
with students.

Teachers: your guide to learning strategies that really]
work

Reflecting back the other person’s perspective helps to
make the other person feel understood, which in turn
increases the likelihood of collaboration and support,
Children generally develop empathy through observing
how others show it — including watching teachers and
students empathise with each other. Using phrases
such as “I understand/realise/can see” can help to show|
students how understanding of other perspective can be|
expressed.

Managing emotions and self-regulation

The Sutton Trust states that helping students improve
their self-regulation — the ability to manage thoughts
and feelings — is one of the most effective and efficient]
ways to support students. This is especially so in
secondary schools, with the gap between impulse
control and sensation seeking being at its widest in|
early teenage years.

What do self-regulation techniques look like? There
are approaches that are used by athletes which can be
applied to the classroom — the principles remain the
same. These include seeing events as an opportunity
rather than a threat and helpful self-talk , for example.
Reinforce to students that emotional management]
skills are not fixed but can be developed. This takes a
considerable amount of effort and patience from both
the student and the teacher, as it is often a gradual
process over a large period of time.
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3) Speak on the problems using the ideas from texts 1),
2).
1) Payment for school education: pros and cons.
2) Teaching children to emotions is necessary/useless.
Bnaners — YCTHOW KomruiekcHbIe mpoOieMHbBIC 3a/1aHUS:
KOMMYHHKaIHen B 1) Speak on the problems
pamkax 3amanubix TeM; |1. Payment for school education: pros and cons.
—  IMCBMEHHOI 2. Teaching children to emotions is necessary/useless.
KOMMYHHUKaIen B
paMKax 3aJaHHBIX TEM; 2) Write an opinion essay on the following topics:
IPHHIAIAMA 1. Students should specialize early so that they can
MEKITHYHOCTHOLO u [develop in-depth skills and knowledge in their majors.
MEXKYJIbTYPHOTO 2. British public schools.
B3aMMOICICTBHS g 3. American school education vs Russian school
pamKax m3ydaeMbix [education.
TeM. 4. Traditional vs modern way of upbringing.

5. Teaching moods in language learning.
6. The art of being happy.

7. Empathy in teaching.

8. Suppressed emotions.

IIK-2 cnocoOHOCThIO HCIONB30BaTh COBPEMEHHBIE METOABI M TEXHOJIOTMH OOy4YyeHHs U

JTUATHOCTHKHU
3HaTh — COBpPEMECHHBIE Teoperndeckre BOMpPOCHI:
METOJIbI 00yUICHUS; 1) Ha3zoBuTe COBpeMEHHBIE METOIbI M TEXHOJOTHHU B
—  COBpEMEHHBIE 00y4enuy,;
TexHojoruu ooyuenns; 2) HasoBure BUIOBI  JIMArHOCTHKK  YCTHBIX U
—  IPUHIHIIBL MUCbMEHHBIX 3aJlaHui  (IUajaor, MOHOJIOT, 3CCe,
JIMATHOCTHKHU aZlanTalys CTaTbN).
Ymerb - npuMensaTh [[IpakTuueckue 3ananus:

COBPEMEHHBIE METO/IbI
00y4eHUS;

— TPHUMEHSATH
COBPEMEHHBIE
TEXHOJIOTUU O0yUYECHHUS;
— TNPUHAMATH
TIPUHIUTIBI
JIMarHOCTHKH.

1) Make a report using modern technologies about the

school grade system in the USA (Great Britain)

2). Do the correction of the sentences:

/13 Nel «Correct the mistakes»

Correct the mistakes in the following sentences

1.1 hate when foreign films are dubbed; I like to listen|

to them in their original language.

2.The police are very unwilling to interfere with family

problems.

3.1t’s no use to tell me now. I needed to know a week|

ago.

4.The producer organizes the budget and decides how

much is worth to spend on the film.

5.We eventually winded up staying in a little hotel a

few miles from town.

6.He became acutely conscious to have failed his
arents.
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7.You may not like him, but you’ve got to admire of
his persistence.

8.Tell me all the latest gossips.

9.I’'m looking forward to go to your party.

10.She refused having anything to do with the plan.
11.The police observed him to enter the bank with a
gun.

12.Seeing his confusion, I offered helping him.

13.We took the line of the least resistance and paid the
money instead of arguing.

14.There is not much point to try to persuade him —
he’ll never change his mind.

15.The package in the corridor looks a bit suspiciously.
16.At supper, everyone was in high spirit.

17.1 used to a good swimmer, but now I’m out of the
practice.

18.Many newspapers have a gossip row, where private
lives of famous people are reported.

19.She just scraped at the examination.

20.Have you ever considered to work as a teacher?

3) Listen to your group-mates’ dialogue and correct the
mistakes

A: OK. We're back. You wanna talk about your
summer vacation. OK.

B: Sure. I went to Las Vegas, Nevada; Reno, Nevada;
Tahoe, California; and San Diego, California and I
went to Disneyland.

A: Wow! Sounds like a really good time.  Bay!
B:Yeah, it was. It was a lot of fun.

A: What was the best place?

B: Probably Las Vegas. It was the most interesting.

A: OK. Why was it the most interesting?  OK.

B: It was just really busy and there was always stuff
going on. Ya know, never resting.

A: OK. Ah, for example what stuff is going on? Like,
what did you do?

B: Well, we went shopping a lot, in a lot of different
casinos that had malls in them, went and visited thel
Hoover Dam.

A: Oh, wow! It's pretty big. Do you think you'll go
back in the future?

B: Hopefully.

A: OK. Great. Thanks a lot Jeanna.
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Bnanets - npakTuaeckuMu [KomruiekcHble poOaeMHbIe 3aJaHus:

YMEHUSMHU ¥ HABBIKAMHU
HCII0JIb30BaHUS
COBPEMEHHBIX

METO/1I0B O0yUYECHHUS;

— TMPaKTHYECKHUMH
YMEHUSMHU ¥ HABBIKAMHU
HCII0JIb30BaHUS
COBPEMEHHBIX
TEXHOJIOTUHN 00yUYEeHMUS;
— cnocobamu
JMAarHOCTHKU

1) Think out a topic for an essay about feelings.
Correct the mistakes in the essays.
2)Organize a discussion on the following text. Correct
the mistakes in case the students make any.

Want to live a happier life?
Try surrounding yourself with happy friends or at least
find friends with happy friends. A study published
online December 4th in the British Medical Journal
says happiness can quickly go viral within your social
network. Researchers looked at twenty years' worth of
data on more than 5,000 individuals and found that
when any one person was happy, their friends became
more likely to share that joy. Benefits spread out to
three degrees of separation, meaning a better chance at]
happiness for not only their friends' friends, but also
their friends' friends' friends. But don't go thinking
your ten thousand buddies on Facebook will bring you
happiness. The researchers found that the strength of
the effect dissipates over physical distance, with next-
door neighbors and friends living nearby getting the
biggest boost. Surprisingly, sadness made very little
headway within social networks, paling in comparison
to the communal effects of happiness. Just in time for
the holiday season, scientific proof that it's not the gift
that counts — it’s the smile on the face of the friend
giving it.

JAIK-3 ymeer CBOOOJHO BBIpaXKaThb CBOM MBICIIH, AJCKBATHO WCIIOJIB3Ysl pa3HOOOpa3HbIE
SI3BIKOBBIE CPEJICTBA C 1IE€JIbIO BbIIEJICHHS peJIeBaHTHON UH(pOpMAUU

3HaTh —  OCHOBHBIE crIOCOOBI | €OpETHYECKHE BOTIPOCHI:
BBIPAKECHUS 1) Ha3oBure ocHOBHbIE CIOCOObI  BBIPAKEHUS]
CEMaHTHYECKOH, CCMaHTUYECKOM, KOMMYHUKATUBHOW M CTPYKTYPHOW
KOMMYHUKATHBHOH U [IPEEMCTBEHHOCTH MEX/y YaCTSAMHU BBICKa3bIBAHU.
CTPYKTYPHOM 2) Ilepeuucnure owmMOKM, HapyHIalOIIME IEpenayvyl
MPEEMCTBEHHOCTH peneBaHTHONM WHGOpPMAIMK B YCTHOW M TMHCbMEHHOU
MEXIY JaCTSIMH [PCUH.
BBICKA3bIBAHMSI. 3) Ilepeunciure aMepuKaHU3MBl W OpPUTAHU3MBI B
— OCHOBHBIC M3Yy4aCMbIX TEMAX.
JIEKCUYECKHE CPEACTBA
BBIPQKEHUSI MBICIEN B
paMKax H3y4aeMbIX
TeM;
— cnocoObl
BBISIBJICHUS
peneBaHTHOM
nH(pOopMalnH.

YmMmern — npuMeHsTh ([ [pakTudeckue 3ananus:
OCHOBHEIC crioco6sl |1) 2) Summarize in three paragraphs the main points of
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BBIPAKECHUS
CEMaHTHYCCKOM,
KOMMYHUKaTUBHOM U
CTPYKTYPHOU
IIPEEMCTBEHHOCTH
MEXKY
BBICKA3bIBAHNS;

qacTsaMUu

— MPUMEHSTh
OCHOBHBIC

JIGKCUYECKHE CPEACTBA
JIst
MEBICIEH B

BBIPOKCHUS
pamKax
M3Y9aeMBIX TEM;

- MIPUMCHSITH
CIocoObl  BBIABJICHUS
peneBaHTHOM

uH(popMaLnH.

the articles 1), 2). Mind the semantic, communicative
and structural integrity of your summary:

1. Suffer little children

Brixton resident Devon Allison explains how the
dearth of secondary schools in her area forced her into
a four-year battle with the government that will climax
in a showdown with Lambeth council this evening
Four years ago I began regular missions to one of
Britain's strangest places - Planet Politics. I visited the
part called Education, Education, Education.
[ was a reluctant traveller and had no special training
or kit to protect myself or my naive beliefs about the
government and its responsibilities to British
schoolchildren. But I survived, and I want to share
what I learned in this largely uncharted territory.

Here's how the journey started. Like many thousands|
of people, I live in an education black hole. Believe it
or not, in my community of Brixton, south London,
there are no secondary schools - even though there are
enough children to fill at least three of them.

So a group of my neighbours and I set out to change
this, confident that the government would see how
desperate our situation was in Brixton and move
quickly to provide at least a basic education service to
local children by building three new secondary
schools.
How can it be that there are no secondary schools in
Brixton? I began to piece together the story to find out
how a borough of a nearly 300,000 people can wind up
with only 10 secondary schools, with places for just
60% of its children.

[t turned out that the local council had sold 11 schools
since 1997, including the site of Brixton's last
secondary school, which is now covered with flats.
Brixton schoolchildren routinely travel over an hour
each way on public transport to get to secondary
school. Each local primary sends children to more than|
20 different secondary schools, so many of them travel
alone, and have no supportive peer group when they
get to school. And because 60% of the borough's
schools are for girls, and 60% are for Christians,
Lambeth children (especially Brixton boys living in the
centre of the secondary school desert) have to become
commuters at the age of 11.

It seemed obvious to us that Brixton needed schools.
But the first education minister we met told us that
Lambeth actually had "no basic need" for secondary
schools. Yes, a majority of children were forced to
leave the area because of the lack of secondary school
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places (in Lambeth, 2,500 Year 6 places shrink to less
than 1,500 Year 7 places - musical chairs is no party]
game here). However, because a few Lambeth schools
had a few empty seats in higher years, the borough had
no basic need and wouldn't qualify for money to build,
new community schools.
While we were still trying to understand this logic, the
minister told us that, even though we didn't "need" fit,
we would be getting a city academy - and we would,
love it.
We were given a choice, actually. We were asked to
choose between a) nothing, and b) the city academy,
sponsored by the Church Schools Company and
specialising in business. So we chose the latter and got
our first city academy, which opens this September.
When we started to campaign for the next two schools,
we ran into a catch-22 situation. Deprived areas get
city academies, but not if they're so deprived that they
have no failing or closed schools to turn into city
academies. If, like Brixton, your community doesn'
possess any of this tarnished family silver, you don't
get a school at all.

Civil servants and council officers told us that Brixton
couldn't have any secondary schools because there
were no sites, no sponsors, and everything is Very
Complicated.

We could see that we would have to do a lot of the]
work ourselves. So we organised a not-for-profit
company, got former South African president Nelson
Mandela's permission to use his name for a school, and
scoured the borough for land. We found two sites,
completed planning and legal searches on them,
negotiated for access with reluctant current owners,
and tripped over a group of philanthropists willing to
sponsor two schools in Brixton.

Then we hit crazy old catch-22 again. It had been
decreed that the central government never buys land
for city academies. Because governments operate by
precedent, it was feared that an exception allowed for
Brixton would become the norm everywhere. The
education minister, looking farther than we mere
parents can see, pronounced that if the land wag
purchased for Brixton, the whole galaxy would then
show up on his doorstep demanding real estate.
Lambeth council balks at buying land because it is
£700m in debt; the money it received from selling
Brixton's schools was spent long ago, and not on liquid|
assets.

The high ministers of Planet Politics, in the various
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forms of David Miliband, Stephen Twigg, Stephen
Timms, and Keith Hill (our local MP), told us that it
was sensible for our team to investigate various
creative approaches to funding (because, the subtext]
ran, our government is not obliged to use our tax
money to provide us with the choice of a local school).
[ have fun sometimes imagining how the government]
thinks we investigate funding approaches. We are just]
a bunch of parents, all volunteers, looking after small
children, who have had a working knowledge of Planet
Politics forced upon us. Our heads may be in the DfES
but our feet are still firmly on the ground, in Brixton.
We have learned that, on Planet Politics, no level of
government admits a duty to provide local schools.
Local and central government can offer children the
"choice" to commute to distant schools or move out of
the neighbourhood.

The government concedes that a journey from Brixton
to Yorkshire is not reasonable, but a four-hour round|
trip journey is considered just fine.

Parents and children in our brave new world of choice
are told not to whine about unfairness. So what if it's
twice as hard for boys to get places? Or non-
Christians?

[ wish our strange and inhospitable hosts had tried to
learn more about our world, a world in which people
believe all children deserve good local schools, and are|
willing to go to extraordinary lengths to work
"entrepreneurially” (a favourite DfES word) to provide
our children with them. Who knows how much more
we could have accomplished together?

2. Emotional intelligence: why it matters and how to
teach it by Bradley Busch and Ben Oakley

Teaching young people skills such as active listening,
self-awareness and empathy can equip them to succeed
both academically and socially
Encouraging students to understand the difference
between “sad”, “disappointed” and ‘“upset” acts as
springboard to develop appropriate strategies for each.
Photograph: Alamy Stock Photo

In our work with schools, it’s now commonplace for us
to hear those in education talking about helping
students (and staff) develop their emotional
intelligence. But what do we mean exactly? Why and
how should teachers support its development in their
students?
Emotional intelligence can be said to cover five main

areas: self-awareness, emotional control, self
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motivation, empathy and relationship skills. It is, of
course, important for good communication with others
— and is therefore a gateway to better learning,
friendships, academic success and employment. Skills
such as these developed in our formative years at
school often provide the foundation for future habits
later on in life.

The term emotional intelligence was popularised in the
mid 90s by journalist Daniel Goleman’s book,
Emotional Intelligence: Why It Can Matter More Than
[Q. The book’s claims that emotional intelligence i
more important than 1Q is a source of debate among
psychologists, but it does look as if emotional
intelligence could be a factor in academic achievement.
An iconic study tracked high-1Q students from
childhood to late adulthood and found that those who
achieved notable adult career success showed greater
“will power, perseverance and desire to excel”.
Meanwhile, evidence from the seminal marshmallow
test — which gave children the option to have more]
treats if they could wait before eating them — suggested
delayed gratification and self-control are important,
with these characteristics being linked to better school
grades, earnings and job satisfaction.

Regardless of debates over whether emotional
intelligence can be measured, we believe it’s
worthwhile for schools to explore some of its main
facets. Here’s how.

Active listening

The skill of active listening is a key part of helping
create genuine two-way communication — and it i
about far more than just paying attention. It involves
genuinely following dialogue and responding to others|
using your own body language, then being able to
demonstrate that you have understood by verbally
summarising back key messages that have been
received.

In the classroom, this can affect how students take on
feedback from teachers. A recent review found that]
38% of feedback interventions do more harm than
good. This may be in part because people often make|
common mistakes when receiving feedback —
misinterpreting it as being a personal judgement on
who they are, for example, and thinking about when
the speaker will finish talking so they can reply instead
of listening fully to what is being said.

The skill of active listening is a key part of helping
create genuine two-way communication — and it i
about far more than just paying attention
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A vocabulary for feelings

Researcher Lisa Barrett states that interpersonal skillg
can be enhanced by helping students increase their
emotion vocabulary. Encouraging students to
understand the difference between “sad”,
“disappointed” and “upset” acts as springboard to
develop appropriate strategies for each. In short, every
emotion word you learn is a new tool for future
emotional intelligence.

A simple way to introduce this to students is to play,
the alphabet game: as a class you see how many
different emotions you can come up with for each
letter of the alphabet. Afterwards, discuss the
differences between each, what might prompt the
emotions, and how students could individually
respond. If looking for inspiration on this, we
recommend this poster as a possible starting point.
Developing self-awareness

'When we have low self-awareness, we’re at risk of nof]
realising how we come across to others, and letting an
over inflated self-image skew our behaviour and social
interactions.

A well-known study once saw researchers ask students|
how they thought they did in a test, and then compared
their perceptions with their actual results. They found
that most students overestimated their ability, with this|
most likely to be the case in students who had done
poorly. This 1s known as The Dunning-Kruger effect
and is one of the most common thinking biases in
education.

They also found that strategies to help students
improve their self-awareness include teaching them
metacognitive strategies. One way of doing this is to
encourage them to ask self-reflective questions such as
“What could 1 have done differently?” Or use a
communication self-evaluation questionnaire, which
can help students begin to understand thein
interpersonal skills.

Showing empathy as being ‘with’ others

Empathy is the ability to take the perspective of
another person while being non-judgemental,
recognising the emotions they are feeling, and being
able to convey their perspective back to them.
Evidence suggests that reading is a great way to
develop this skill. Researcher Brené Brown’s animated|
short video is also a great conversation starter to use
with students.

Teachers: your guide to learning strategies that really]
work
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Reflecting back the other person’s perspective helps to
make the other person feel understood, which in turn
increases the likelihood of collaboration and support,
Children generally develop empathy through observing
how others show it — including watching teachers and
students empathise with each other. Using phrases|
such as “I understand/realise/can see” can help to show|
students how understanding of other perspective can be
expressed.

Managing emotions and self-regulation
The Sutton Trust states that helping students improve
their self-regulation — the ability to manage thoughts
and feelings — is one of the most effective and efficient
ways to support students. This is especially so in
secondary schools, with the gap between impulse
control and sensation seeking being at its widest in|
early teenage years.

What do self-regulation techniques look like? There
are approaches that are used by athletes which can be
applied to the classroom — the principles remain the
same. These include seeing events as an opportunity
rather than a threat and helpful self-talk , for example.
Reinforce to students that emotional management
skills are not fixed but can be developed. This takes a
considerable amount of effort and patience from both
the student and the teacher, as it is often a gradual
process over a large period of time.

2) Pair work. Make up dialogues discussing the
problems raised in the articles and use the active
vocabulary.

3) Write a reproduction of the stories. minding the
semantic, communicative and structural integrity of]
your reproductions:

1) “The Man with the Scar” by S. Maugham (300
words).

2) “A Pair of Blue Stockings” by Kate Chopin (300
words).

4) Translate into English (make use of the active
vocabulary)

1. OH HuKOrga HHU B MajeHied CTENeHH He|
BMEIIIMBAJICS B JIENIa IPYTHX.

2. D10 He OyAeT CTOUTH IOPOr0, HO HE B 3TOM CYTb.

3. S cuurtaro BaxkHbIM (00s3aTENbHBIM) 3aKpPbHIBAThH
OKHa Mepes YXOJ0M U3 JoMa.

4. 51 nymato, 4To 5 ymycTui Bc€ camoe TJIaBHOE.

5. Bbl J0mKHO OBITH yTaeTe MEHS C KEM-TO JPYTUM.
6. Pas3e Bbl He 3ameTnsin HUYETrO MOI03PUTENBLHOTO B
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ero rnoBeeHun?

7. 51 cMyTHO OCO3HaBaJl, 4TO 3a MHOM CIEHAT.

8. Ona He mnpunula B CO3HAaHWE U YyMepia Ha
CIEAYIOUIUI JICHb.
9. IlocrosiHHas
paboTars.

10. Ecnu  Obl  ThI TOpa3MbICIWI  HaJ  CBOUMHY
[MOCTYIKaMH, TO Tbl OBl OCO3HA&JI, YTO CaM 3a HUX|
OTBEYACIIIb.

11. TBou OprOKM ¥ NHIKAK —
CMEILIEHUE CTHIICH.

12. On yka3an Ha MECTO, TJI€ PaHbBIIIE CTOSI JIOM.

13. On Bcerga o0emiaeT HOMO4Yb, HO KOT'Aa JOXOIUT 10
nena, ero HUKorja Her.

14.Y MeHs ecThb MNOJO3PEHUE, YTO OHA TOBOPUT]
HEIpaBy.

15. OH TOBOPWI M TOBOPHWJ, HO TaK M HE MOJOMIEN K
CyTH Jena.

16. 51 — noxnonnuk Momapra.

17. Het cmbIcna aath.

18. Eciiu Ob1 oHA He OblIa Tak 3aCTCHYHBA, OHA ObI HE
YyBCTBOBaJla ce0s HEIOBKO CpeAM HE3HAKOMBIX
JTFOJIEH.

19. ApMus okaszajna CUIIBHOE COIPOTUBIICHHUE Bpary.
20. Mama roBopHT, 4TO 5 MOTY MOWTH padoTaTh, €Ciiy
HTO He OyzeT Menath yuéoe.

OONTOBHS JeTe Melana emy

OYEHb CTPAHHOE

Bnazets

criocob6amu
BBIPAKEHUS
CEMaHTHYCCKOM,
KOMMYHHUKaTUBHOM
CTPYKTYPHOM
[IPEEMCTBEHHOCTH
MEXIY 4acTsIMU
BBICKa3bIBAHUS.
JIEKCUYECKUMU
CPEICTBA  BBIPAXKEHUS
MBICIIEI B paMKax
U3Y4aeMbIX TEM;
crocob6amu
BBISIBJICHUS
peneBaHTHOM
uH(popMaLnH.

KomrutekcHbIe IpOOIeMHBIE 3aJaHHS:

1) Speak on the problems using the active vocabulary
of the lessons and minding the semantic,
communicative and structural integrity of your
summary:

1. Payment for school education: pros and cons.

2. Teaching children to emotions is necessary/useless.

2) Write an opinion essay on the following topics:

1. Students should specialize early so that they can
develop in-depth skills and knowledge in their majors.
2. British public schools.

3. American school education vs Russian school
education.

4. Traditional vs modern way of upbringing.

5. Teaching moods in language learning.

6. The art of being happy.

7. Empathy in teaching.

8. Suppressed emotions.

AIK-4 o6nana

€T TOTOBHOCTBIO IIPEOJOJIEBATh BIIMSHUE CTEPEOTHIIOB U  OCYILECTBIIATH
MEXKYJIbTYPHBIN uanor B o61ei u npod

€CCHOHAIbHOM chepax oOIIeHus

3HaTh

CTEPEOTHIIBI,

BO3HHKAKOIIHEC IIpr

TeopeTnueckue BOIPOCHI:

1) HaszoBute cTepeoTHIbl, BO3HUKAIOIINE

py




CrpyKkTypHBIi

[Inanupyemsle
AIIEMEHT O1eHOYHBIE CPECTBA
pe3ynbTaThl 00ydeHUs
KOMIETCHITNT
MEXKYJITbTYPHOM MEXKYTHTYPHOM OOIICHHH;
oOrieHny; 2) HazoBuTe NPUHIUIIBI BEICHHE MEXKYIBTYPHOTO
—  TIPUHIIATIBL nuanora B oOmell u mpodeccuoHaNbHBIX cdepax
MEXKYJIbTYPHOTO oOLIeHMS;
muanora B oOmei wu|3) HazoBure Ha Bam B3MISIA  aKTyaldbHBIE TEMBbI,
npoQeCCHOHAIBHBIX  [BO3HHUKAIOIIUE B NPOo(ecCHOHANBHOI chepe oOmeHus
cdepax oOuIeHUs; B pamkax TeM «Schoolingy, «People and Emotion».
— OCHOBHBIE  TEMHlI,
BO3HUKAIOIINE B
oOuieit "
pohecCHoHaTBHBIX
chepax oOmeHus B
pamKax M3Yy4aeMBbIX
TEM.
YmMmern — y3HaBarts |[[pakTnueckue 3aaaHus:
CTEPEOTHIIbI, 1. Listen to the text and find the stereotypes.
BO3HUKAIOIINE mipu |Text script
MEXKYJIbTYPHOM This is the VOA Special English Education Report,
oOuieHny; Some American parents might think their children
— IPUMEHSATh need better educations to compete with China and
MIPUHIIUIIBI other countries. But how much do the parents
MEXKYJITBTYPHOTO themselves need to change?
muanora B oOmei u | A new book called "Battle Hymn of the Tiger Mother"
npodeccuonansueix by Amy Chua has caused a debate about cultural
cdepax oOuieHus; differences in parenting. Ms. Chua is a professor at the|
—  HaXOIHTh tems, |Yale Law School in New Haven, Connecticut, and the
BO3HHKAIOIIIHE g [mother of two daughters. She was raised in the
o0reit u |[American Midwest by immigrant Chinese parents. In|
npodeccuonansueix  [the Chinese culture, the tiger represents strength and
chepax o6menus B power. In her book, Ms. Chua writes about how she
paMKax mydaempix [demanded excellence from her daughters. For
TEM. example, she threatened to burn her daughter's stuffed

animals unless she played a piece of music perfectly.
She would insult her daughters if they failed to meet
her expectations. Ms. Chua told NBC television that
she had a clear list of what her daughters, Sophia and
Louisa, were not permitted to do.

"Attend a sleepover, have a play date, watch TV or
play computer games, be in a school play, get any
grade less than an A." Many people have criticized
Amy Chua. Some say her parenting methods were)
abusive. She even admits that her husband, who is not
Chinese, sometimes objected to her parenting style.
But she says that was the way her parents raised her
and her three sisters.

Ms. Chua makes fun of her own extreme style of
parenting. She says she eased some of the pressure
after her younger daughter rebelled and shouted "I hate

my life! 1 hate you!" Ms. Chua says she decided to|
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retreat when it seemed like there was a risk that she
might lose her daughter. But she also says American
parents often have low expectations of their children's
abilities. "One of the biggest differences I see between
Western and Chinese parents is that Chinese parents
assume strength rather than fragility”

Stacy DeBroff has written four books on parenting.
"The stirring of this intense debate has to do with what
does it mean to be a successful parent and what does it
mean to be a successful child?" "Ms. DeBroff says
Amy Chua's parenting style is not limited to Chinese
families. She says it represents a traditional way of
parenting among immigrants seeking a better future for
their children. But she also sees a risk. When children
have no time to be social or to follow their own
interests, they might not develop other skills that they
need to succeed in life.
Stacey DeBroff advises parents to develop their own
style of parenting and not just repeat the way they were
raised.

2. Role Play: you are teachers from different countries
Discuss the problems:

1) 1. Payment for school education: pros and cons.

2) Teaching children to emotions is necessary/useless.

Bnazets

- criocobamMu
n30eTaHus
CTCPEOTHIIOB,
BO3HHUKAIOIINC
MEXKYJIBTYPHOM
OOIIeHNY;

- criocobamMu
MMPUMCHCHUA
MCXKKYJIBTYPHOTO
auajora B OOmeH u
pohecCHoHaTBHBIX
cdepax oOmIeHUS;

— TEMaMH,
BO3HUKAKOIITNMHAU B
oomei u
npohecCHoHaTBHBIX
chepax oOmeHus B
paMKax HN3Yy4acMbIX
TEM.

pu

KomrutekcHbIe IPOOIeMHBIC 33 JaHHS
Write an essay (about 300 words).

1) An ideal companion for you.

2) An ideal teacher.

3) The school of the future.

4) How to become happy.

2) Speak on the problems using the active vocabulary,
of the lessons:

1. Payment for school education: pros and cons.

2. Teaching children to emotions is necessary/useless.

b) HOpﬂ)IOK NMpOBECACHUSA HpOMe)KyTOqHOﬁ aTTeCTallud, NMoKa3aTeJIu U KPHUHTCPHUU

OICHUBAHMUA:

3adyer MO AWCIUIUIMHE TPOBOJMUTCS B OJWH OSTall M BKIIOYAECT HAMMCaHUE 3CCE Ha
MPEJIOKEHHYIO TEMY.



CxeMa OlICHUBAHNSA COYMHEeHHus(3cce)

KPUTEPUH
BALI Conep:xanue Opranuszanus Jlekcnka I'pammaTuka Opdorpapus H
TEKCTA IMYHKTYyanus
Tema [Tucemennoe Ucnonwszyemsr | Mcnonb3yroTest Opdorpaduueck
MIOJIHOCTHIO | BBICKA3bIBAaHME | M CIIOBapHbIN | pa3HOOOpa3Hble | He OIINOKHU
packpbITa: JIOTUYHO; 3amac rpaMMAaTUYEeCKUE | IPAKTHUYECKU

5 - TE3HC | Cpe/ICTBa COOTBETCTBYET | CTPYKTYphI B | OTCYTCTBYIOT.

- COOTBETCTBY | JIOTHYECKOM ITIOCTABJICHHON | COOTBETCTBUU C | TeKCT pas3neseH
eT CBSI3U 3ajaue; MIOCTaBJIEHHOM Ha IpeJI0KEHUs
MPEJIOKEHH | UCIIOIb30BaHbl | MPAKTUYECKH | 3a7auei. C  IPaBWIbHBIM
oil Teme, MIPaBUJIbHO; HET [IpakTuecku MIYHKTYallMOHHbI
- TEKCT HapylIeHU B | OTCYTCTBYIOT M 0(pOpMIIEHHEM
COJIep’)KaHUE | MPaBUIIbHO UCIOJIb30BAHU | OIIMOKH.

OCHOBHOU paszaeneH Ha | U JIEKCUKH,

YacTu a03aripl; CTHIIEBOE

nokaspiBaeT | opmar opopmieHue

U pa3BHUBACT | MHUCbMEHHOTO pedn BbIOpaHO

MOJIOKEHUSI | IPOU3BEICHUSI | BEPHO C

Te3uca, BbIOpaH y4eToM >KaHpa

- MIPaBUJIBHO. MIPOU3BEACHUS

3aKJIIOUEHUE

JIOTUYECKHU

BBITEKAET W3

OCHOBHOM

4acTu "

COOTBETCTBY

€T TE3UCY

Tema [IncemenHoe Hcnonezyemsr | Mmeercs psan | Umeercs pan
JIOCTaTOYHO | BBICKA3bIBaHUE | W CIIOBApHbIN | HETPYOBIX oporpadpuyeck

4 IOJTHO B OCHOBHOM | 3amac IrpaMMaTUYECKUX | UX u/unm

- packpbITa: JIOTUYHO; COOTBETCTBYET | OMIMOOK, HE | MyHKTYallMOHHbI
- TE3UC | UMEIOTCA MIOCTABJICHHOM | 3aTpyIHSAIOIIUX | X OIIKOOK,
COOTBETCTBY | OTAEIbHBIE 3ajaue, [IOHUMaHHe KOTOpbIE HE
eT HEeJ0CTaTKU OJIHAaKO TEKCTa. 3aTPyIHSIOT
MIPEVIOKEHH | MIPU BCTPEYaIoTCs [IOHUMaHHe
oil Teme, WCIOJIb30BAHUU | OT/AEIbHBIC TEKCTa.

- CPEICTB HETOYHOCTHU B
COZEp>)KaHUE | JIOTUYECKOU ynoTpeOaeHun
OCHOBHOM CBSI3U, CJIOB JIH00
4acTu HMEIOTCS CJIOBapHBIN
pa3BHUBaeT OTJIeIbHbIE 3amac
MOJIOKEHUSI | HEJJOCTATKU HECKOJIbKO
TE3HCa, HO | pU  JIEJI€HUM | OTPaHUYEH, HO
MHOTJ1a TEKCTa Ha | JIEKCHKa
HaOmMI04ar0T | a0d3albl; HCIIOJIL30BaHa
cst UMEIOTCS MIPaBUIIbHO,
OTCTYIUIEHU | OTAEJbHBIE UMEIOTCS

s 0T Te3Hca, | HapyLIeHus OTJIebHbIE

- dbopmarta CTHJTUCTHYECK
3aKJIIOUYEHUE | COUMHEHUS. ue
COOTBETCTBY HETOYHOCTH

€T  Te3ucy,




HO HE B

MIOJIHOM
o0beme
OTpa)xxaer
ero
MIOJIOXKEHHUS
Tema B | [IucekMennoe Hcnonep3oBan | Yacro
OCHOBHOM BBICKa3bIBAHUE | HEONPABJAHHO | BCTPEUAIOTCS
packpbITa: HE BCEI/1a | OTPAaHUYEHHbl | OLIMOKHU
- TE3UC B | JIOTUYHO; W CIIOBApHBIN | DIIEMEHTAPHOIO
3 OCHOBHOM UMEIOTCS 3amac; 4acTo | YpOBHS, Win
COOTBETCTBY | MHOTOYMCIIEHH | BCTPEUAIOTCs | OMIMOKU
eT ple OIMOKM B | HAPYIIEHUS B | HEMHOTOYHMCIIEHH
MPEJIOKEHH | UCIOJIb30BAaHUM | UCIIOb30BAHU | bl, HO
o#l Teme CPENCTB u JIEKCHUKH, | 3aTPYAHSIOT
’ P . ’ Py Nwmerotcst
-B JIOTUYECKOM HEKOTOpbIE U3 | IOHUMaHUE
MHOTOYHCIIEHHBI
COJIEp’)KaHUU | CBSI3H, UX | HUX MOTYT | TEKCTa. .
OCHOBHOM BbIOO 3aTPYAHATH
P Py opdorpaduyeck
YacTU YacTO | OFpPaHUYEH; [IOHUMAaHHe e .
BCTPEUAIOTC | JIEJIEHUE TEKCTa | TEeKCTa,
MIYHKTYalluOHHbI
Py Ha a03aIlbl | CTUIIMCTUYECK
e OIIHOKU,
OTCTYIUIEHU | OTCYTCTBYET; ue  OoumuOKHu
HEKOTOpblE W3
s OT Te3Uca, | UMEIOTCS BCTPEYaIoTCs
HUX MOTYT
- MHOTOYMCIIEHH | JOCTaTOYHO
MIPUBOJIUTH K
3aKJIIOUYEHUE | ble OMMOKM B | 4acTo.
HEMOHUMAaHHIO
HE dbopmate
TEKCTa.
JOCTaTOYHO | COYMHEHHUS
JIOTUYECKHU
000CHOBAHO
u HE B
MIOJIHOM
o0beme
OTpa)xxaet
MIOJIOXKEHHUS
Te3uca.
Tema He | OTcyTCcTBYET Kpaiine I'pammaTtnueckue | [IpaBuna
packpeiTa: JIOTHKA B | OTPaHUYEHHBI | IIPAaBHJIA He | opdorpaduu U
) -T€3UC  HE | IOCTPOCHUU i croBapHbIi | coOoat0TCs. IIYHKTyalul HE
- COOTBETCTBY | COUMHEHUS, 3amac He | MHOoro rpyObIx | coOmronatoTcs.
eT Teme, | popmar MO3BOJISIET omuOoK,
160 COUMHEHUS HE | BBIIOJHUTD 3aTPyIHSIONINX
COOTBETCTBY | COOMIOZAETCA. | OCTABJIEHHY | IOHUMaHUE
erT, HO 10 3a/1a4y TEKCTa.
coJiepiKaHue
OCHOBHOM
4acTu HE
pa3BHUBaeT
MIOJIOKEHHUS
Te3uca,
3aKIIIOUEHUE

HE




000CHOBAHO
nu HEC
OTpaxkaeT
IIOJIOKCHU A
Te3uca.

Iloxka3aTenu M KpUTepUM OLICHUBAHHUS HA 3ayeTe:

- Ha OIICHKY «3a4TeH0» OOydJaromIMiics JOJHKEH II0Ka3aTh BBICOKUW, CPETHUN WIH
MIOPOTOBBIN YPOBEHb Pa3BUTHs KOMIIETEHLIMN, 3HAHUS HE TOJIBKO Ha YPOBHE BOCIIPOU3BEICHUS U
0o0bsicHeHUs HMH(OPMALUM, HO W HHTEUIEKTyaJlbHbIE HAaBBIKUM pEIIeHMs S3bIKOBOM 3amauu
(mocTpoeHust nuanora, MOJJIep>KaHUE JHUCKYCCHHM, yYMEHHE 3a/laBaTh HABOJSLIUE BOIPOCHI,
BBIpa)KaTh CBO€ MHEHHUE IO MOBOJAY MPOOIEMHOIO TEMbI), HAXOKJIEHUS! YHUKAJIbHBIX OTBETOB K
npoOieMaM, OLIEHKU U BBIHECEHMSI KPUTUYECKUX CYKAECHUM; IPU 3TOM JIOIYCKAIOTCS OTAEIbHBIE
HETOYHOCTH IPHU MHTEPIpPETaluu NpoOjeM U 3aTpyJHEHHUS B MEPEHOCE 3HAHUIl U HaBHIKOB B
HOBBIE HECTAHAAPTHBIE CUTYAlIMU; HEOOX0 MO BbiNoJiHeHUE 70% 3a1aHuil B TeUeHUE ceMecTpa,
a TaKk)Ke BBIIOJHEHbI 3a4€THbIe PabOTHI. DCCE HAMCAHO HA OLIEHKY «OTJIMYHO», «XOPOIIO» U
«yJIOBJIETBOPUTEIILHOY.

- Ha OIEHKY «He 3a4YTeH0» - OoOydJaloluiics TIOKa3plBa€T 3HAHUS Ha YPOBHE
BOCITpOU3BE/IeHUs. U 00BbsicHEeHUsI UHPopmalu B oobeme He Goisiee 20%, HE MOXKET MOKa3aTh
MHTEJJIEKTYyaJIbHbIE HaBBIKM pEIIEHUs MPOCThIX 3ahay; nucbMeHHble 3amanus (70-100%)
BBINIOJIHEHbl Ha OLIEHKY «HEYJOBJIETBOPUTENILHO»; B TEUYEHHE CEMECTpa HE BBIIOJIHSAIOTCA
OCHOBHBIE YCTHbIE U NMHCbMEHHbIE Pa0OTHI. Dcce HAMMCAHO ¢ OOJBIION A0JEH CTUINCTUYECKUX,
IrpaMMaTHYECKUX OIHUOOK, HApYyIIEeHa CTPYKTYpa 3cce, HE BbIIEpkKaH TpeOyeMblil 00beM.

8 YuebHo-MeTOoAMUYecKOe U MH(POpMALIMOHHOE 00ecTiedeHue U CIUITUHBI

a) OcHoBHas JMTEpaTypa:

1. ApramonoBa, M. B. Let's Read and Speak about Culture : yueOHoe mocobue [mis
By30B]. Part 1 / M. B. Apramonosa, JI. B. [laBnosa, U. P. Ilynexa ; MI'TY. - MarauTtoropck :
MI'TY, 2019. - 1 snekrpon. ont. muck (CD-ROM). - 3arn. ¢ turyn. skpana. - URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3833.pdf&show=dcatalogues/1/1530
015/3833.pdf&view=true (mata obpamenus: 22.10.2019). - MakpooOnekt. - ISBN 978-5-9967-
1460-5. - Tekcr : anexTpoHHBIN. - CBeeHus qocTynHbl Takke Ha CD-ROM.

2. Menexoga, }0. b. Grammar: Practice and Testing : mpaktuxkym / FO. b. Menexosa, E. U.
Pabuna ; MI'TVY. - Maraurtoropck : MI'TY, 2018. - 1 anextpon. ont. auck (CD-ROM). - 3armn. ¢
THTYIL. JKpaHa. - URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3694.pdf&show=dcatalogues/1/1527
532/3694.pdf&view=true - MakpooObeKT. - TeKcT : 3eKTpOoHHbIN. - CBeIeHUs JOCTYIHbI TAKXKe
Ha CD-ROM.

0) JlonmoiHUTEILHASI JIUTEpaTypa:

1. byroBa, A. B. Read and check : yae6H0e mocobue / A. B. byroBa, A. 1. Jlyockux, E.
A. Jlomakuna ; MI'TY. - Marautoropck : MI'TY, 2018. - 1 anektpon. ont. auck (CD-ROM). -
3arun. c THTYIL JKpaHa. -
URL.: https://magtu.informsystema.ru/uploader/fileUpload?name=3728.pdf&show=dcatalogues/
1/1527717/3728.pdf&view=true (nara oOpamenus: 15.10.2019). - MakpooobexT. - Tekcr :
AJIEKTPOHHBIN. - CBeieHus nocTynHbl Takke Ha CD-ROM.

2 . ConosnseBa, H. C. Listening Comprehension Guide (IIpaktukym no ayaupoBaHHIO K
aynmuokauram "Kappu C. Kunra, "Omacusiii manuenT" M. Kpaiitona, "Pacckaxku MHE CBOU CHBI"
C. lengona, "JIynnsrii ceer tebe k muny" M. X. Kmapk) / H. C. ConoBeeBa ; MI'TVY. -
Marnutoropck : MI'TY, 2018. - 1 sanekrpon. ont. auck (CD-ROM). - 3ari. ¢ TuTyn. 3KpaHa. -
URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3470.pdf&show=dcatalogues/1/1514




286/3470.pdf&view=true . - MakpooObekT. - Tekct pyc., aHri. - TeKCT : ANEKTPOHHBIU. -
Ceenenns goctynssl Takxke Ha CD-ROM.

B) MeToanueckue yKazaHus:
NPUJIOXKEHME 1

r) Ilporpammuoe odecneuenne u MHTEepHET-pecypcenl:

Haumenosanue 110 Ne noroBopa Cpox JICUCTBHA
JUIECH3UU
MS Windows 7 J-1227 ot 08.10.2018 11.10.2021
H-757-17 ot 27.06.2017 27.07.2018
J-593-16 ot 20.05.2016 20.05.2017
MS Office 2007 No 135 o1 17.09.2007 0ecCpoYHO
FAR Manager CBOOOHO 06eccpouHo
pacnpocTpaHseMoe
TZip CBOOOHO 06eccpouHo
pacnpocTpaHseMoe
1) HanmonanpHass uHQOpMalMOHHO-aHAIUTUYECKasi cucreMa — Poccuiickuil HHIEKC

naygnoro mutupoBanus (PUHL]) URL: https://elibrary.ru/project risc.asp

2) DnektpoHHast 0a3a mepuoaunueckux usganuil East View Information Services, OOO
«MUBUC»  https://dlib.eastview.com/

3) IlouckoBas cucremMa Axkanemust Google (Google Scholar) URL:
https://scholar.google.ru/

4) Undopmarnmonnas cuctema - EauHoe OKHO mocTyna K WHGOPMAIMOHHBIM pecypcam
URL: http://window.edu.ru/

5) Poccuiickas l'ocynapcrBennas OoubmmoTeKa. Karamoru
https://www.rsl.ru/ru/4readers/catalogues/
6) DIIeKTpOHHBIC pecypchl OMOIMOTEKHN MITY UM. I'.n. Hocoga

http://magtu.ru:8085/marcweb2/Default.asp

7) YuuBepcurerckas nadopmanuonnas cucrema POCCUSA https://uisrussia.msu.ru

8) MexayHaposiHas HayKOMeTpuueckasi pedepaTuBHasi U MOJHOTEKCTOBasi 0aza JaHHBIX
HayyHbIX U3ganuilt « Web of science» http://webofscience.com

9) MexnyHnapoaHasi pedepaTuBHAs U MOJTHOTEKCTOBAS CIIpaBOYHAs 0a3a TaHHBIX HAYYHBIX
m3mpanuit «Scopusy» http://scopus.com

10) MexnaynaponHass ~ 0a3a  MOJHOTEKCTOBBIX  KypHasoB  Springer  Journals
http://link.springer.com/

9 MaTtepuajibHO-TeXHUYECKOe o0ecneyeHue TUCIHIIINHBI
MaTepI/IaJ'H)HO-TCXHI/ILICCKOC O6€CH€‘~I€HI/I€ JUCHUIIMHBI BKIIFOUACT .

Twun n Ha3BaHKE ayIAUTOPHUU OcHaienre ayIuTOpHH

VYueOHbie ayIUTOPUH JUIsL MynbTUMEIUAHBIE CPEACTBA XPAHEHMs, NEpeAadYu M
MPOBENICHUS MPAKTUYECKUX 3aHATHH, | MpeACTaBIeHUS HH(OPMAIIUH.
FPYNIIOBBIX W HMHJIUMBHIYAJIBHBIX Komniekc  TecToBRIX  3amaHuil  IIg  TPOBENEHUS

KOHCYJIbTAIIMH, TEKYIIEro KOHTPOJIS M | IPOMEKYTOUHBIX U PYOSKHBIX KOHTPOJICH.
MPOMEXYTOYHON aTTeCTalluu

ITomerenus U [lepconanbHbie KOoMIbIOTEPHl ¢ makerom MS Office,
CaMOCTOSITEIIbHOM paboThl | BeixomoM B MHTepHET ©W € JOCTYIIOM B 3JCKTPOHHYIO
00yJaroIHUXCst WH(POPMAITMOHHO-00pa30BaTENBFHYIO CPETy YHHBEPCUTETA




Twun n Ha3BaHKE ayIAUTOPHUU OcHaienre ayIuTOpHH

[Tomemenne nnsg XpaHeHUs W kadwr JUIS XpaHeHUs1  y4eOHO-METOJMYECKOit
MPOPHUIAKTHYECKOTO  OOCIY)KHBaHUS | TOKyMEHTAIIUH, Y4eOHOTO 000pYIOBaHUS U Y4eOHO-HATIISHBIX
y4eOHOro 000pyA0BaHHS ocoOHii.

INPUJIOXEHHUE 1

Jlnst ycremHoro ycBoeHus marepuana no kKypey «lIpakTMkym 1mo KylbType pedeBOro
O6HIGHI/I5[» HGO6XOI[I/IMO BLITIOJIHATDE BCC MPCANIMCAHHBIC 3a/IaHU.

1. Pazgen: Schooling

1.1. Tema: Schools in Britain.

[IpakTHueckue 3aHATHS:

Brinmonaure PEKOMCHAOBAHHBIC 3aIaHUs:

AKP Nel «Speak on the article»

Read the article, retell it and speak on the problem raised in the article.

1. Suffer little children

Brixton resident Devon Allison explains how the dearth of secondary schools in her area
forced her into a four-year battle with the government that will climax in a showdown with
Lambeth council this evening

Four years ago 1 began regular missions to one of Britain's strangest places - Planet
Politics. I visited the part called Education, Education, Education.

I was a reluctant traveller and had no special training or kit to protect myself or my naive
beliefs about the government and its responsibilities to British schoolchildren. But I survived,
and I want to share what I learned in this largely uncharted territory.

Here's how the journey started. Like many thousands of people, I live in an education
black hole. Believe it or not, in my community of Brixton, south London, there are no secondary
schools - even though there are enough children to fill at least three of them.

So a group of my neighbours and I set out to change this, confident that the government
would see how desperate our situation was in Brixton and move quickly to provide at least a
basic education service to local children by building three new secondary schools.

How can it be that there are no secondary schools in Brixton? I began to piece together the story
to find out how a borough of a nearly 300,000 people can wind up with only 10 secondary
schools, with places for just 60% of its children.

It turned out that the local council had sold 11 schools since 1997, including the site of
Brixton's last secondary school, which is now covered with flats.

Brixton schoolchildren routinely travel over an hour each way on public transport to get
to secondary school. Each local primary sends children to more than 20 different secondary
schools, so many of them travel alone, and have no supportive peer group when they get to
school. And because 60% of the borough's schools are for girls, and 60% are for Christians,
Lambeth children (especially Brixton boys living in the centre of the secondary school desert)
have to become commuters at the age of 11.

It seemed obvious to us that Brixton needed schools. But the first education minister we
met told us that Lambeth actually had "no basic need" for secondary schools. Yes, a majority of
children were forced to leave the area because of the lack of secondary school places (in
Lambeth, 2,500 Year 6 places shrink to less than 1,500 Year 7 places - musical chairs is no party
game here). However, because a few Lambeth schools had a few empty seats in higher years, the
borough had no basic need and wouldn't qualify for money to build new community schools.
While we were still trying to understand this logic, the minister told us that, even though we
didn't "need" it, we would be getting a city academy - and we would love it.




We were given a choice, actually. We were asked to choose between a) nothing, and b)
the city academy, sponsored by the Church Schools Company and specialising in business. So
we chose the latter and got our first city academy, which opens this September.

When we started to campaign for the next two schools, we ran into a catch-22 situation.
Deprived areas get city academies, but not if they're so deprived that they have no failing or
closed schools to turn into city academies. If, like Brixton, your community doesn't possess any
of this tarnished family silver, you don't get a school at all.

Civil servants and council officers told us that Brixton couldn't have any secondary
schools because there were no sites, no sponsors, and everything is Very Complicated.

We could see that we would have to do a lot of the work ourselves. So we organised a
not-for-profit company, got former South African president Nelson Mandela's permission to use
his name for a school, and scoured the borough for land. We found two sites, completed planning
and legal searches on them, negotiated for access with reluctant current owners, and tripped over
a group of philanthropists willing to sponsor two schools in Brixton.

Then we hit crazy old catch-22 again. It had been decreed that the central government
never buys land for city academies. Because governments operate by precedent, it was feared
that an exception allowed for Brixton would become the norm everywhere. The education
minister, looking farther than we mere parents can see, pronounced that if the land was
purchased for Brixton, the whole galaxy would then show up on his doorstep demanding real
estate.

Lambeth council balks at buying land because it is £700m in debt; the money it received from
selling Brixton's schools was spent long ago, and not on liquid assets.

The high ministers of Planet Politics, in the various forms of David Miliband, Stephen
Twigg, Stephen Timms, and Keith Hill (our local MP), told us that it was sensible for our team
to investigate various creative approaches to funding (because, the subtext ran, our government
is not obliged to use our tax money to provide us with the choice of a local school).

I have fun sometimes imagining how the government thinks we investigate funding
approaches. We are just a bunch of parents, all volunteers, looking after small children, who
have had a working knowledge of Planet Politics forced upon us. Our heads may be in the DfES
but our feet are still firmly on the ground, in Brixton.

We have learned that, on Pl