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1 Ileau ocBOEHUS TUCHUTIIUHBI

[ensiMmu  OCBOEHUS AUCUUIUIMHBI «AHAIM3 W HUHTEPIPETAUs TEKCTAa» SIBISIOTCSA:
dbopMupoBaHHME yMEHHH  aHATW3UPOBATH  XYAOXKECTBEHHBIM  TEKCT, MPEACTABISIONINAN
HallMOHAJIBLHO-KYJIBTYPHOE CBOCOOpa3He S3BIKOBOW KapTHHBI MUPA; YMEHHUS UHTEPIPETUPOBATH
TEKCT; HaxXOJHTh B3aUMOCBSI3M BCEX BBIPA3UTEIBHBIX CPEACTB U CTHJIMCTUYECKUX MPUEMOB B
TEKCTE;

2 Mecro MCHMIUIMHBI (MOAYJs) B CTPYKType 00pa3oBaTe/ibHOM NPOrpamMMbl
MOAr0TOBKH 0akajiaBpa (Marucrpa, crienuaamcra)

JucuumiuHa «AHalIu3 U MHTEPIpETalus TEKCTa» SBISETCS TUCLUIUIMHON MO BHIOOPY
BapuatuHoi yactu b1.B.JIB.11 B moaroroBke 6akanaBpoB mo HampaiieHuio «llemaroruyeckoe
obpaszoBanue (¢ AByMs NpOoQWIAMH MOATOTOBKH)» MO mNpodmio « WHOCTpaHHBIA S3BIK H
MHOCTPAHHBIA SI3BIK» (AHTIUMHCKUN SI3BIK M HEMEUKUN A3bIK). [lns u3ydeHus: AMCUUILIUHBI
HE0OX0IMMbI 3HaHUS (YMEHHUsI, HABBIKH), C(OOPMUPOBAHHBIE B PE3Y/IbTATE U3YUECHUS TUCIUILINH:
«Teopernyeckas rpammaTukay, «lIpakruueckuil Kypc nepBoro HHOCTPAHHOT'O S3bIKa»». 3HAHUS
(yMeHusi, HaBBIKH), IIOTY4YEHHbIE NTPU U3YYEHUH JAaHHOW JAUCLHUILIMHBI OyI1yT HEOOXOIUMBI ISt
MIPOM3BOJICTBEHHOM TMPAKTUKU [0 TMOJY4YEHHIO MNpO(EeCcCHOHAIbHBIX YMEHUH U  OIbITa
po¢deCCHOHANTBHON IEATETbHOCTH, TPOU3BOICTBEHHON-TIEIarOTHYECKON U TTPOU3BOICTBEHHOM-
MpeIUIuIOMHON npakTHK, 3amutel BKP B popmare [TNA.

3 Komnerenuuu o0y4yarouierocsi, gopmupyembie B pe3yJibTaTe 0CBOCHHSA
AUCHUILIMHBI (MOAYJIs1) U IUVIaHHPYeMble Pe3yabTaThl 00y4eHHs

B pe3ynbraTe 0cBOEHUS AUCUUILIMHBI ««AHAIU3 U UHTEPIIPETAIMS] TEKCTa» 00ydaroIuics
JOJKEH 00J1a1aTh CIEAYIOIUMU KOMIIETEHIMSMU:

CrpyKTypHBIi
3IEMEHT [Inanupyembie pe3ynbTaThl 00ydeHUS

KOMIICTCHIIUHN

OK-4 cnocoOHOCTBIO K KOMMYHUKALIUY B YCTHOM M MHUCbMEHHOM (popMax Ha PyCCKOM U
MHOCTPaHHOM f3bIKax JJIsl PEeLeHUs 3a7ja4 MEeXIMYHOCTHOTO U MEXKKYJIBTYPHOTO
B3aUMOJCICTBUSA

3HaTh JUTEPaTypHYI0O HOPMY B PYCCKOM M HHOCTPAHHOM S3bIKaX B YCTHOH H
MUCbMEHHON  (opmax JUIsL  pemieHus  3aJad  MEXJIMYHOCTHOIO H
MEKKYJIbTYPHOI'O B3aUMOJICHCTBHS

YmMmern HCIIOJIb30BATh JINTEPATYPHYI0 HOPMY B PYCCKOM W HHOCTPaHHOM S3BIKaX B
YCTHOW W NUChMEHHOW (opMax A pelieHus 3aJad MEXJIMYHOCTHOTO U
MEKKYJIbTYPHOI'O B3aUMOJICHCTBHS

Biagets JUTEpPaTypHO! HOPMOM B PYCCKOM M HMHOCTPAaHHOM S3bIKax B YCTHOM M
NUCbMEHHOM  Qopmax i pemieHUs  3aJad  MEXKJIMYHOCTHOIO U
MEKKYJIBTYPHOI'O B3aUMOJICHCTBHS

IIK-3 cnocoOHOCTBIO peliath 3ajauyd BOCIUTAHUS M JYXOBHO-HPAaBCTBEHHOTO pa3BUTHUS
oOyJaronmxcsi B yaeOHOM U BHEYUYE€OHOU ACSITEIBHOCTH




CrpyKTypHBIi

BIEMEHT [Inanupyembie pe3ynbTaThl 00ydeHUS
KOMIICTCHIIUN
3HaTh CHOCOOBI OTpa)KE€HUS KyJIbTYPHBIX IEHHOCTEN B SI3bIKE
YmMmern HCI0JIb30BaTh aHAIM3UPYEMbBIN TEKCT JJIsi OOCYXKAECHHS TyXOBHBIX,
HPaBCTBEHHBIX NMPOOJIEM, 3aTPOHYTBIX B TEKCTE
BJ'[aI[eTI) npueMaMu Co3JaHr HOBBIX CMBICJIIOB IIPU UHTCPHIPECTALIMU TCKCTOB

JAITK-3 ymeer cBOOOHO BBIpakaTh CBOM MBICIIH, aJICKBATHO UCIOJIb3Yys Pa3HOOOpa3HbIE
SI3BIKOBBIE CPEJICTBA C LIEJIbIO BbIICICHUS peIeBaHTHON UH(pOpMaALUU

3HaTh 3HaTh SI3BIKOBYIO HOPMY JUISl BBIPAXKEHUs CBOMX MBICIIEH, aJIEKBATHO
UCIIOJIb3Ysl Pa3HOOOPA3HbIE SI3bIKOBBIE CPEACTBA C LIENIbIO BBIACICHUS
pelieBaHTHOM UH(pOpMALUU

Ymeth CBOOOHO BbIpa)kaTh CBOU MBICIIH, aJIEKBATHO UCIOJIb3ys pa3HO0Opa3HbIe
SI3BIKOBBIE CPEJICTBA C LIE€JIbIO BbIICICHUS pelIeBaHTHON UH(POpMALUU

Biagets HaBbIKaMU BbIIEJICHUS PEJIEBAaHTHON MH(POPMALH, YMEHUSIMHU

MHTEPIPETUPOBATh MH(POPMAIIMIO CBOOOJIHO HCIIOJIBb3YS pa3HOOOpa3HbIe
SI3BIKOBBIC CPE/ICTBA




4 CTpyKTYpa U cojpepKaHue IUCHUTITHHBI

OO011ast TpPyA0EMKOCTh AUCLUIIIIMHBI COCTABIAECT 7  3a4€THBIX €IMHULl 252  akaj. 4yacos, B

TOM YHCJIC:

KOHTakTHas pabora—  105,4 aKaJl. 4acoB:

— aymuropHas — 101 axax. 4acos;

— BHeaymuTopHas — 4.4 akaj. 4acoB
— caMmocrosiTenbHas padora—  110.9  akan. 4yacos;
— MOJATrOTOBKA K dK3aMeHy — 35.7 akaj. yaca

AynutopHas 2 =
KOHTAKTHAs 5 § o z
- paboTa E 3 opMa TEKyIIEero 3 =
Pasnen/ Tema S| (e axan. wacax) | 8 Brx _|  KOHTpOJ & % %
Q = |CaMOCTOSATENILHOM | yCIIEBAEMOCTH M | > S &
U CITUILIINHEI § o = | E° .| &5 o
SIE§E8 £EE|5& paboThl TNPOMEKYTOUHOM | 5 = 2
g 8% Ex|E ¢ aTTeCTaluH = 3
283 &5 (S8 5 &
Sl E S 58198 >
Pazgen 1. Text| 8
elements
1.1 Text| 8 | 4 4/41 15 |IloaroroBka K Yerusriii onpoc, |OK-4—
Elements/Text MPAaKTUYECKOMY |CXE€Ma 3CCe 3yB
Interpretation 3aHSTHIO IK-3 -
Worksheet on 3yB
Elements of JIIK-3
Literature — 3yB
1.2.Writing about | 8 | 5 5/51 | 15 |IllogroroBka K Ycerusiit onpoc, |OK-4—
Literature IIPaKTUIECKOMY |aHaIH3 IUIaHa 3yB
3aHSTHIO acce IK-3 -
[InanupoBanue 3yB
acce JIIK-3
—3yB
1.3 Quotations 8|4 4/41 |15,25|IloaroroBka K Ycerusiit onpoc  |OK-4—
and MPaKTUYECKOMY 3yB
Documentation 3aHSATHUIO O06pa3sist IK-3 —
0(hOpPMIICHHBIX  |3YB
Odopmnenue CCBUIOK AIIK-3
CCBUIOK —3yB
Uroro mo pazgeny | 8 |13 13/101|45,25 3auyer
Paszpnen 2 9
Types of Analysis
- 2
2.1 Theme Analysis 4 712,511 |7 IToaroroBka k VYernsiii onpoc  |OK-4—
MIPAKTUICCKOMY 3yB
3aHATHIO IK-3 —




AynutopHas 2 =
KOHTaKTHasl 5 § o 3
- paboTa E 3 OpMa TEKYIIETro & =
Pasnen/ Tema S| (e axan. wacax) | 8 Brz _| KOHTpOJ g = %
S — % . : 5 Z|CaMOCTOATEINLHOM | yCTIEBACMOCTH 11 | 2 = &
SIE§E8 £EE|5& paboThl TNPOMEKYTOUHOM | 5 = 2
g 8% E x| S aTTeCTaluH = 3
2835 &5 (88 5 F
SR8 B8 |0g 2
Theme Analysis |3yB
Essay JIIK-3
Exercise on —3yB
Theme
2.2 Character 914 712,511 |7 IToaroroska k Yerusiii onpoc  |OK-4—
Analysis MPAKTUYECKOMY 3yB
3aHSTHIO [K-3 —
Character zyll_aIK_3
Exercise on Analysis Essay |- 3y
Character
2.3 Setting 914 72,51 |7 [Toaroroska Yerusiii onpoc  |OK-4—
Analysis MPAKTUYECKOMY 3yB
3aHSITHIO [IK-3 —
3yB
Setting Analysis JITIK-3
Exercise on Essay — 3yB
Setting
2.4 Point of View |9 | 2 7/2,51 (8,2 |IlogroroBka x VYernbiii onpoc  |OK-4—
Analysis MPAKTUYECKOMY 3yB
3aHSITHIO [IK-3 —
Point of View z{yll_aIK_3
Exercise on Point | Analysis Essay |- 3y
of View
Utoro no pazpeny |9 |14 28/10M1 15,1
Hroro 3a cemectp | 9 |14 28/101 29,2 3auyer
3. Types of Analysis
3.1 Imagery |10 3 6/2,5 |7 [Toaroroska Yerusiii onpoc  |OK-4—
Analysis MPAKTUYECKOMY 3yB
3aHSTHIO [IK-3 —
3yB
Imagery JIIIK-3
Exercise on Analysis Essay | 3yp
Imagery
3.2. Tone Analysis |10 2 4/2,5 |7 [Toaroroska Yerusiii onpoc  |OK-4—
MIPAKTUICCKOMY 3yB
3aHSTHIO [IK-3 —
3yB




AynutopHas 2 =
KOHTAKTHAs 5 § o z
Y pabota E 5 . OpMa TEKyIIEro g E
Pa3nen/ rema § (B akaxm. wacax) | 8 & Ha 5 KOHTPOJIA EE =
= |CaMOCTOSATENIBHOM | yCIIEBAEMOCTH M | > S &
JHACIATUTUHBI S Cw| 5w |28 6 .| B3 2
S| E|§E £EE|5& paboThI NpOMExKyTOuROH | & = &
g &% ER| S s aTTeCTaluH = 3
S|© | 25|85 =
2|28 £8 3¢ g
Tone Analysis  |JI1K-3
Essay — 3yB
Exercise on Tone
3.3 Symbolism| 10| 2 4/2,5 |7 IToaroroBska k Yerusiii onpoc  |OK-4—
Analysis MPAKTUYECKOMY 3yB
3aHSTHIO [IK-3 —
3yB
Symbolism JIIK-3
Exercise on Analysis Essay | 5yp
Symbolism
34 Analyzing| 10| 2 4/2,5 |7 [Toaroroska k Yerneiit onpoc  |OK-4—
Poetry IIPAKTHYECKOMY 3yB
3aHATHIO Poetry IK-3 -
Explicating 3yB
Essay JIIK-3
Exercise on — 3yB
Explicating a
Poem
3.5Writing an| 10| 2 4 |8,45 |IloxroroBka K Yerusiii onpoc  |OK-4—
Extended Literary MPAKTUYECKOMY 3yB
Analysis Essay 3aHSITHUIO IK-3 —
3yB
Extended JIIIK-3
Exercise on Literary Analysis|— 3y
Writing an Essay
Extended Literary
Analysis Essay
Wtoro no pazneny 11 22/10 (36,45 9K3aMeH
Hroro 3a cemectp |10|26 22 136,45 JK3aMeH
Hroro no 38 63/30 (110,9
AUCHUTLINHE




5 O0pa3oBaTe/ibHbIC U HH(POPMALMOHHBIEC TEXHOJIOTHH

B mpouecce peanuzanuy  AMCHUIUIMHBI HCHOJB3YIOTCS TPAAUIIMOHHBIE TEXHOJOTHU:
nH(popMallMOHHAs JIEKLHUs, MPAKTUYECKOE 3aHsTHEe, HAlpaBJCHHblE HAa OCBOCHHE OCHOBHBIX
pa3zesioB IUCUUIUIMHBI U (OpMHUpOBaHUE NEPBUYHBIX HABBIKOB U YMEHHH IMpodeccnoHanbHOMI
NeATeNbHOCTH. Tarke UCHOIB3YIOTCS TEXHOJIOIMU IIPOOJIEMHOr0 00y4YeHuUs , IPEAIOJIaratouiue
CO37JaHME YYEOHBIX MPOOJIEMHBIX CUTYaIMi ISl CTUMYJIMPOBAHUS aKTUBHOM MO3HABATEIbHOU
NEeSITeIbHOCTH CTYINEHTOB. JlaHHbIE TEXHOJIOTHMM pEaJu3yloTcsl B Takux (opmax ydeOHbIX
3aHATUN Kak IpoOJEeMHas JIEKLIUs — HM3JI0)KEHUE MaTepualla, IpeIojararoliee MOCTaHOBKY
MpOOJIEMHBIX U JUCKYCCUOHHBIX BOIIPOCOB, aBTOPCKHE KOMMEHTapUHU, CBA3aHHbIE C PA3IMYHBIMU
MOJENSIMU MHTEpPIpETaluu U3ydyaeMoro Marepuana. [lpakruueckue 3aHsATUSL C UCIIOJIb30BAHUEM
JIUHTBOCTUJIMCTUYECKUX, MPOOJIEMHO-NIOMCKOBBIX U MPOOJIIEMHO-KYIbTYPOBETUECKUX 3aJaHUi
,JIPEZICTABIIAIOT OO0 JIMHIBOYJIBTYpOJIOTHYecKOoe ucciaenoBaHue. OOyuaromuecss JOJKHBI
[IPOAHAJIU3UPOBATh  UAEU  TEKCTa, HAWTU  SI3bIKOBBIE  CPEACTBA  BBIPA3UTEIHLHOCTH.
WHTepakTUBHBIM XapakTep y4eOHOW MAESTEIbHOCTU pealu3yeTcs MOCPEACTBOM JUCKYCCH,
MIPEIOIAraloUIuX KOJUIEKTUBHOE OOCYXKIEHHE KaKON-TMO0 MpoOiieMbl, 3aTPOHYTOM B TEKCTE,
BBISIBJIEHHE MHEHUH B IpyIe (MeXIpynnoBOil Tuaior, AMCKYCCUsl KaK CIIOP-IUaJior).

6 YueOHO-MeTOAMYECKOE O0ecnedeHHe CAMOCTOATEIbHOI padoThl 00y4YaOIMXCsl

[lo mucuunumHe ««AHAIW3 W MHTEpPIpETalus TEKCTa» IPEeAyCMOTpPEHa ayIuTOpHas H
BHEAy/IMTOPHAs CaMOCTOsTEIbHAsI paboTa 00ydaronuxcs.

AynuTopHas caMOCTOsITeNIbHAasl paboTa CTYyJI€HTOB IIPEIO0JIaraeT BhIIOJIHEHUE YIPaKHEHUN 1O
Pa3IMYHbIM TUIIAM aHAIM3a HAa IPAKTUUYECKUX 3aHATHUSAX.

[lepedens ympaXxHEHUH IO PA3JIMYHBIM THUIIAM aHAIU3A:
Paznen 1.

Nel Complete the following worksheet by recording the definitions given in the preceding pages
and class discussions.

No2 Complete the following plot analysis outline

Ne 3 In groups of 4 generate a brainstorming list to formulate a thesis of a story
No 4 Tllustrate a five-point pattern of writing an introduction.

No5. Analyze the basic pattern of writing a body paragraph.

No6. Analyze the basic pattern of a conclusion.

Ne7 Analyse the following works cited entries for nonelectronic sources

Ne 8.. Analyse the following works cited entries for electronic sources

9. Analyse the following works cited entries for a CD-ROM database.

Paszpnen 2

Nel. Make up a theme analysis essay plan sheet.



No2 Make specific suggestions about each part of the essay.

No3. Write a brief summary of a plot that would illustrate these themes.

No4. Make up a character analysis essay plan sheet.

No 5. Make specific suggestions about each part of the character analysis essay.
No6. Do the following exercise on character.

No7. Make up a setting analysis essay plan sheet.

No 8. Make specific suggestions about each part of the character analysis essay.
Ne 9. Do the following exercise on setting

No 10. Make up a point of view analysis essay plan sheet.

No 11. Make specific suggestions about each part of the point of view analysis essay.
Ne 12. Do the following exercise on point of view .

Paznen 3.

Nel. Make up an imagery analysis essay plan sheet.

No2. Make specific suggestions about each part of the imagery analysis essay.
Ne 3. Do the following exercise on imagery

No 4. Make up a tone analysis essay plan sheet.

No5. Make specific suggestions about each part of the tone analysis essay.

Ne6. Do the following exercise on tone.

No7. Make up a symbolism analysis essay plan sheet

No 8. Make specific suggestions about each part of the symbolism analysis essay.
Neo 9 Do the following exercise on symbolism.

No 10 Make up a poetry explication plan sheet.

Nell Do the following exercise on explicating a poem.

No 12 Make up an extended literary analysis essay.

[lepeuens MHAMBUAYANIbHBIX JOMalIHUX 3ananuil (M/13):

Paznen 1.
N3 Nel
Identify the concepts in the works you read.

UJI3 Ne 2
10



Make a clustering scheme on the main subject of a story

N3 Ne 3

Make up an essay plan sheet.

N3 Ne4

Analyze the following works cited entries for nonelectronic sources

N3 Neo5
Analyze works cited entries for online/Internet sources.

Paznen 2
N3 Ne 1

Write a theme analysis essay.
N3 Ne2

Write a character analysis essay.
N3 Ne 3

Write a setting analysis essay.
N3 Ne 4

Write a point of view analysis essay.

Pasznen 3
N3 Ne 1

Write an imagery analysis essay.

UJ13 Ne 2

Write a tone analysis essay.

N3 Ne 3

Write a symbolism analysis essay.

UJI3 Ne 4

Write a poetry explication essay.

B Ne 5

11



Write an extended literary analysis essay.

12



7 OnieHOYHbIE cpeacrea AJisi IPpOBEICHUA l'lpOMe)KYTO'lHOﬁ arrecranmmu

HpOMe)KyTO‘-IHaSI arTecTaluus UMECT LCIIbIO OMMPECACINTD CTCTICHD JOCTUXKCHUA 3aIIJITAHUPOBAHHBIX PE3YJIbTATOB O6y‘I€HI/I$I 10 AUCHUIIIIMHE 3a OHpGZ[GJICHHBIfI
nepuoJ 00ydeHus (ceMecTp) U mpoBoauTcs B popme 3adera(8,9 cemecTpsl), dk3ameHa (A).

a) H.]'Ial-[l/[pyeMl)le pe3yJdbTaThbl oﬁyt{em/m U OICHOYHBIC CPEeACTBA IJISl IPOBECACHUSA l'lpOMe)KyTO'lHOﬁ arrecranuu:

CrpyKTypHBII
JJIEMEHT

KOMIICTCHII U

[Inanupyemblie pe3ylnbTaThl 00y4eHHS

OneHouHbIE CpesicTBa

OK-4 cnocoOHOCThIO K KOMMYHHUKAIIMU B YCTHOM U MUCbMEHHOU (hOpMax Ha pycCCKOM U MHOCTPAHHOM SI3bIKax JUIsl pEIIeHUs 3a/1a4 MEKIMYHOCTHOTO U
MEKKYJIbTYPHOTO B3aUMOJCHCTBUS

3HaTh JUTEPATYpPHYIO HOPMY B pYCCKOM U IlepeyeHb TeopeTHYeCKNX BOMPOCOB K 3a4eTy:
MHOCTPAHHOM $SI3bIKaX B YCTHOW M MHUChMEHHOMN Give the definition of the following concepts:
dbopmax TUTST pelnIeHus 3a1aq
MEKJIMYHOCTHOTO u MEKKYIBTYPHOTO 1.Plot
B3aUMOJICHCTBUS 2.Plot pattern

3.Exposition:

4.Complication

5.Climax:

6.Resolution

7.Conflict

8.Sources of conflict
9.Foreshadowing

10.Body Paragraphs

11.Quoting and Documenting Sources




CrpyKTypHBII

OneHouHbIE CpesicTBa

3JIEMEHT [Inanupyemblie pe3yibTaThl 00y4eHHs
KOMIICTCHIUH
Ymetb UCTOJb30BaTh  JINTEPATYPHYIO  HOpPMY B 3ajaHus HA pa3jInYHbIe THIIBI AHAJH3Aa TEKCTa
PYCCKOM W MHOCTPAHHOM SI3bIKaX B YCTHOH U . .
MUCHMeHHOH  (opMax Ul pelueHHs 3ajad 1.Make a plan of literary analysis
MEKITHYHOCTHOTO u MEXKKYIBTYPHOTO 2.Define the elements of the introduction
B3aMMO/ICHCTBUS 3.Formulate a thesis
4.Make suggestions about body paragraphs
5.Define the difference between summarizing and analyzing.
[TepeueHb TEKCTOB U1 BBIMIOJHEHUS 3aIaHUI
1.E. Waller Go, Lovely Rose
2. T.C.Bambara The Lesson
3. S. Barstow Freestone at the Fair
Brnanets JUTEPATypHOI HOPMOW B PYCCKOM U JIMHTBOCTHIMCTHYECKASI HHTEPNPETALUS TEKCTA

WHOCTPAHHOM $I3bIKaX B YCTHOM ¥ MUCbMEHHOM
dopmMax JiIs perieHus 3a/1a9 MEKITUIHOCTHOTO
1 MEXKYJIBTYPHOTO B3aUMOICHCTBUSA

1. Speak about text elements.
2. Define the theme in Story 1 and the way the author conveys it.
3. Analyze the language means used in Story 1.
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CrpyKTypHBII
JJIEMEHT

KOMIICTCHII U

[Inanupyemblie pe3yibTaThl 00y4eHHs

OneHouHbIE CpesicTBa

ITK-3 cnocoOHOCTRIO pemIaTh 331a4i BOCIIUTAHUS U TyXOBHO-HPAaBCTBEHHOTO Pa3BUTHs 00ydaromuxcs B yueOHOM U BHEYUEOHOH JeITebHOCTH

3HaTh

CriocoObl OTpakeHMsI KYJIbTYPHBIX LIEHHOCTEN
B SI3bIKE

IlepeyeHnb TeopeTHYECKUX BONPOCOB K 3a4eTy:
Speak on the following concepts

1. An Organizational Approach: Comparison/Contrast
2.Types of characters, Fictional Characters and Their Traits

3. Explanation of Theme
4. Diagram of Theme Analysis essay

5. Setting and its importance
6. Setting and Theme

7. Setting and character

8. Diagram of Setting Analysis essay
9. Analysis of Point of View,

10. Imagery and Theme,
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CrpyKTypHBII

DIIEMEHT [Tnanupyembie pe3yabTaThl 00yUCHHSI OreHOYHBIC CPE/ICTBA
KOMIICTCHIIUN
YmeTh HCIIOJIb30BaTh AaHATHU3UPYEMbIH TEKCT JUIS 3ajaHus HA pa3jIMYHbIe THIIHI AHAJH3A TEKCTA
00CYXICHUS TyXOBHBIX, HDABCTBCHHBIX 1. Consider the setting and atmosphere in the story under analysis
npo0JieM, 3aTPOHYTHIX B TEKCTE 2. Speak on the setting and probability in the story under analysis

3. Consider types of third person point of view in the story under analysis
4. How does the writer create a positive/negative image of the protagonist in the story under
analysis?

5. How does imagery help to convey emotion in the story under analysis?

[TepeueHb TEKCTOB AJT BHINOJHEHUS 3aIaHUI
E. Hemingway. Cat in the Rain

G. Greene. The Invisible Japanese Gentlemen

J. Galsworthy The Man of Property
D. Parker. New York to Detroit

AL D=
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CrpyKTypHBII

JJIEMEHT [Inanupyemsble pe3ynbTaThl 00y4eHUs OneHouHbIE CpesicTBa
KOMIETEHITUU
Bnaners MpUEMaMHU CO3/IaHUsI HOBBIX CMBICIIOB MPU JIMHIrBOCTH/IMCTHYECKAS MHTEPNPETAIUA TEKCTa

MHTEpIPETALUU TEKCTOB

1. Speak about a literary analysis and its structure.
2. Define the theme in Story 4 and the way the author conveys it.
3. Analyze the language means used in Story 4.

JITK-3 ymeeT cBOOOHO BBIpAXKATh CBOU MBICITH, a/ICKBATHO HCIOJIB3YS pa3HOOOpA3HEIE SI3BIKOBBIC CPEICTBA C IENTbI0 BBIICIICHUS peJIeBaHTHON HH(POPMAITUU

3HaTh 3HATH S3BIKOBYIO HOPMY JIJISl BBIPQKCHHS IMepeyeHnb TeopeTHYeCKHX BOMPOCOB K IK3aMEHY
CBOUMX MBICIICH, aJICKBATHO HCIIOJIB3Ys 1. Structure of Character Analysis
Pa3HOOOpAa3HBIE SI3BIKOBBIE CPEJICTBA C LIETBIO 2. Structure of Theme Analysis
BBIZICTICHUS pEJICBAHTHON MH(POpMAITUN 3. Structure of Setting Analysis
4. Structure of Imagery Analysis
5. Structure of Point of View Analysis
6. The Importance of Tone,
7. Analyzing Tone
8. Recognizing Irony,
9. Structure of Tone Analysis
10. Extended Literary Analysis
YMeThb CBO6OIIHO BbIpaXXaTb CBOU MBICJIU, AICKBATHO

HCIIOJIb3Ys pa3HOOOpa3HbIE S3BIKOBBIC
CPE/ICTBA C LIEbIO BBIACICHUS PEIEBAaHTHON

33}13HHH Ha pa3s/invYHbIC THUIIBI aHAJTH3a TEKCTA

1.Consider how the word choice influences the tone of the writing in the story under analysis
2. Consider the functions of tone in the story under analysis
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CrpyKTypHBII
JJIEMEHT [TnanupyemMsle pe3yabTaThl 00y4CHHUS OueHouHBIE CpEACTBA

KOMIICTCHII U

uHpopManuu 3. What effect does focusing on setting have in the story under analysis
4. How does imagery help to convey the theme in the story under analysis
5. How do we recognize the first person participant point of view

[TepeueHb TEKCTOB AJT BHINOJHEHUS 3aIaHUI

1.E. Hemingway. Cat in the Rain
2. D.H.Lawrence Sons and Lovers
3. W.S. Maugham. The Four Dutchmen

4. K.Mansfield The Lady’s Maid
5. R. Aldington Death of a Hero

Brnaners HaBBIKAMHU BBIJICJIICHUS PEIIEBAHTHOM JIMHrBOCTH/IMCTHYECKAS] HHTEPIPETAlMA TEKCTa
nH(pOpMAINY, YMEHUSIMU HHTEPIPETUPOBATH
nH(pOpMaIHIO CBOOOTHO HCIIONB3YS
pa3HOOOpa3HbIE A3BIKOBBIE CPEICTBA

1.Speak about a literary analysis and its structure.
2.Define the theme in Story 4 and the way the author conveys it.
3,Analyze the language means used in Story 4.
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6) HOpﬂ)IOK NMpOBCACHUSA l'lpOMe)KyTO‘lHOﬁ aTTeCTaluu, I0Ka3aTe/im 1 KPUTEPUHU
OICHUBaAHUA:

[IpomexyTouHas aTTecTalys 1o AUCUUIINHE «AHAIIN3 U UHTEPIPETAIMs] TEKCTA » BKIOYAET
TEOPETUYECKUE BOIIPOCHI, MIO3BOJISIOUINE OLIEHUTh YPOBEHb YCBOECHHUS 00YyUalOIMMUCS 3HAHUN, U
MIPaKTUYECKHE 3a/1aHusl, BBISBIISIONIME CTEIEHb CPOPMUPOBAHHOCTH YMEHUH U BJa/IEHUH,
IIPOBOJUTCS B (hOpMe 3aueTa U 3K3aMeEHa.

3aueT MO JaHHOW AMCLMILIMHE MPOBOJUTCS B BUJI€ YCTHOT'O OTBETA HA TEOPETHUUECKUN BOIIPOC U
BBITIOJTHEHUS TPAKTUYECKOTO 3a/IaHMsI HA Pa3JIMYHbIE TUIBI AaHAJIN3A U CTHIIMCTUYECKON
MHTEpIpPETALUU XYA0KECTBEHHOTO ayTEHTUYHOTO TEKCTA.

IMoka3aTe/ i U KPUTEPUM 3a4eTa:

— s TOJydeHHus 3adyera OoOydarolIuics JOJDKEH I0Ka3aTh JOCTaTOYHBIM YpOBEHb
pa3BUTHs KOMIICTCHIIMM, 3HAHWW HE TOJBKO HAa YPOBHE BOCIPOM3BEICHUS U OOBSICHEHHS
nHpOpManuM, HO W HWHTEIUICKTYaJIbHBIC HABBIKM PEHICHUS NPOOJIeM U 3a1ad, HaXOXICHUS
YHUKJIBHBIX OTBETOB K MTPOOJIeMaM, OLICHKH U BEIHECCHUSI KPUTUUECKUX CYXKICHUH;

— «HE 3a4TE€HO0)» CTAaBUTCS, €ClIM 00ydJaroluiics He MOKET NOKa3aTh 3HAHUS HA YPOBHE

BOCITPOU3BEICHUS U O0BsICHEHHSI UH(POPMALIUU, HE MOXKET I10Ka3aTh HHTEJUIEKTYaJIbHbIE HABbIKU
penieHus MpoCThIX 3a1ad.

DK3aMeH 10 JaHHOM JUCUUIIIMHE IPOBOJUTCS B YCTHOU (pOopMe M0 3K3aMEHAMOHHBIM
ouneram, KaxkJiblil U3 KOTOPBIX BKJIIOYAET 2 TEOPETUUECKUX BOIPOCA U OJHO IPAKTHUECKOE
3aJlaHue.

Iloxa3zatenau n KPUTCPHUH ONCHUBAHUSA IK3aMEHA:

— Ha OLEHKY «OTJIMYHO» (5 0aiioB) — 00yJaromuiicss IeMOHCTPUPYET BICOKUHA YPOBEHb
Cc(OPMHPOBAHHOCTU KOMIIETEHIIMI, BCECTOPOHHEE, CUCTEMAaTUYECKOE U TIIyOOKO€E 3HAHUE
y4eOHOro mMarepuasna, CBOOOIHO BBINOJIHAET IPAKTHUECKUE 3a/1aHHsl, CBOOOIHO OIIEpUPYET
3HAHUSIMH, YMEHUSMHU, IPUMEHSIET UX B CUTYallUAX MOBBILIEHHON CIIOXKHOCTH.

— Ha OLIEHKY «X0po1o» (4 Oaiia) — o0yJaromuiicst 1eMOHCTPUPYET CPEAHUM YpOBEHb
C(bOpMHpOBaHHOCTI/I KOMHGTGHHHﬁI OCHOBHBIC 3HAHU A, YMCHUA OCBOCHBI, HO JOITYCKAKOTCA
HE3HAYUTCJIIbHBIC OIHI/I6KI/I, HCTOYHOCTH, 3aTPYAHCHUA IIPHU aHAJIUTUYCCKUX OIICPAlUAX,
IIEPEHOCE 3HAHUM U YMEHUI Ha HOBBIE, HECTAHIAPTHBIE CUTYaLUH.

— Ha OLIEHKY «yA0BJIETBOPUTEIbHO» (3 Oaia) — o0yyaronuiicss 1eMOHCTPUPYET MOPOrOBBIN
ypOBeHb C(HOPMUPOBAHHOCTH KOMIIETCHIIHI: B X0JI€¢ KOHTPOJBHBIX MEPOTIPUATHI JTOMTYyCKAIOTCS
OLLMOKY, MPOSIBISETCS] OTCYTCTBUE OTIEIIbHBIX 3HAHUHN, YMEHU, HABBIKOB, O0y4aroIIuiics
HCIBITBIBACT 3HAYUTCIILHBIC 3aTPYAHCHUS IIPU OINICPUPOBAHUU 3HAHUAMU U YMCHUSAMMU IIPH UX
IEPEHOCC HA HOBLIC CUTYyalluu.

— Ha OLIEHKY «HEeY10BJIeTBOPUTEJbHO» (2 6ayuia) — o0ydaromuics JeMOHCTPUPYET 3HAHUS HE
6osee 20% TEOpPETUIECKOTO MaTepuaa, JOMyCKaeT CyIECTBEHHBIC OIMOKH, HE MOXKET
MI0Ka3aTh MHTEJIEKTyaJ IbHbI€ HABBIKU PELLIEHUS POCTHIX 3a/1a4.

— Ha OIICHKY «HEeYA0BJEeTBOPUTEIbHO» (1 6amt) — 00yyaromuiicss He MOXKET MOKa3aTh 3HAHUS
Ha YpPOBHE BOCTIPOU3BEACHUS U 00BsICHEHUsI HH(POPMAILIUH, HE MOXKET IMOKa3aTh
MHTEJUICKTYaJIbHBIC HaBBIKU PEIICHUS MMPOCTHIX 3aj1a4.



8 YuebHo-MeTOoAMUYecKOe U MH(pOpMAIIMOHHOE 00ecniedeHue U CIUITHHBI

a) OcHoBHas JMTEpaTypa:

1. ApramonoBa, M. B. Let's Read and Speak about Culture : yue6HO€ ocoOue [ st By30B].
Part 1 / M. B. Apramonosa, JI. B. [1aBnosa, U. P. [lynexa ; MI'TY. - Maruutoropck : MI'TV,
2019. - 1 anextpown. ont. guck (CD-ROM). - 3aru. ¢ Tutyn. skpana. - URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3833.pdf&show=dcatalogues/1/1530
015/3833.pdf&view=true (mara obpamenus: 22.10.2019). - Makpoo6bekT. - ISBN 978-5-9967-
1460-5. - Tekcr : anexkTpoHHBIN. - CBeeHus ocTynHbl Takke Ha CD-ROM.

2. 3apyOexHas uTeparypa: 6apoOKKO U KJIACCUIIM3M : y4eOHO-METoAuYecKoe nocodue [ s
By30B] / coctaBurenu: O. FO. Konecnuxona, K. H. CaBenseBa, M. JI. CkBopiiosa ;
MarnuTtoropckuii roc. rexuudeckuid yH-T um. I'. 1. HocoBa. - Marauroropck : MI'TY um. I'. 1.
Hocoga, 2019. - 1 CD-ROM. - 3arn. ¢ tutyi. skpana. - URL :
https://magtu.informsystema.ru/uploader/fileUpload?name=3844.pdf&show=dcatalogues/1/1530
466/3844.pdf&view=true (mata obpamenus: 28.10.2019). - MakpooOnekt. - ISBN 978-5-9967-
1479-7. - Tekcr : anekTpoHHBIN. - CBereHus qocTynHbl Takke Ha CD-ROM.

0) JlonosiHUTEILHASI JIATEpPATYypA:
1. Henamena, FO. A. Stylistic Guide to "Discworld" : yue6H0€ noco6ue [mis By3oB]. (Part II) /

1O. A. Henamena, H. C. ConoBseBa, O. M. CemisipoBa ; MarHuTOTOPCKUMA TOC. TEXHUYECKUN
yH-T uM. I'. . HocoBa. - Maruutoropck : MI'TY um. I'. K. Hocoga, 2019. - 1 CD-ROM. - ISBN
978-5-9967-1616-6. - 3arn. ¢ Turyin. skpana. - URL

: https://magtu.informsystema.ru/uploader/fileUpload?name=4001.zip&show=dcatalogues/1/153
2499/4001.zip&view=true (mara obpamienus: 07.02.2020). - MakpooObeKT. - Tekcr :
AJIEKTPOHHBIN. - CBeieHus noctynHbl Takke Ha CD-ROM.

B) MeToanueckue yKazaHus:

1. MGTOILI/ILIGCKI/IG YKa3aHUs 110 BBINIOJHCHHUIO WHAWBUAYAJIBHBIX JOMAIIHUX 3aI[aHI/II\/II
[IPE/ICTaBJICHBI B IPHIIOKEHUU 1»
2. CamocTosiTenpHast paboTa CTyJEHTOB By3a : nmpakTukyMm / cocrasutenu: T. I'. Heperuna, H. P.

VYpazaea, E. M. PazymoBa, T. ®@. OpexoBa ; MarHUTOropckuit roc. TeXHU4eCKuil yH-T um. [, .
Hocosa. - Marautoropck : MI'TY um. I'. U. HocoBa, 2019. - 1 CD-ROM. - 3ara. ¢ tutyn.
skpana. - URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3816.pdf&show=dcatalogues/1/1530
261/3816.pdf&view=true (mara obpamenus: 22.10.2019). - MakpooObekT. - TekcT :
AJIEKTPOHHBIN. - CBeieHus nocTynHbl Takke Ha CD-ROM.

r) lIporpammuoe obecnieuenne u MuTepHer-pecypcebi:

Haumenosanue 110 Ne norosopa Cpoxk nelcTBUS JTULEH3UU
MS Windows 7 J-1227 ot 08.10.2018 11.10.2021
H-757-17 ot 27.06.2017 H- | 27.07.2018
593-16 ot 20.05.2016 20.05.2017
MS Office 2007 No 135 ot 17.09.2007 06eccpoyHO
FAR Manager CBOOOJIHO pacmpocTpaHsieMoe | 0eccpodHO
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\ 7Zip \ CBOOOJTHO pacIpoCTpaHsIeMOe \ 06eccpovyHO

1) HanmonaneHass uHQOpMalMOHHO-aHAIIUTUYECKast cucreMa — Poccuiickuil MHIEKC
naygnoro mutupoBanus (PUHL]) URL: https://elibrary.ru/project risc.asp

2) DnektpoHHast 6a3a nepuoanueckux uzganuii East View Information Services, OOO
«MBUC»  https://dlib.eastview.com/

3) IlouckoBas cucrema Axkanemust Google (Google Scholar) URL:
https://scholar.google.ru/

4) Uadopmarnmonnas cuctema - EaumHOoe OKHO MocTyna K WH()OPMAIMOHHBIM pecypcam
URL: http://window.edu.ru/

5) Poccuiickas l'ocynapcrBennas OoubmmoTeKa. Karamoru
https://www.rsl.ru/ru/4readers/catalogues/

6) DNeKTpOHHBIE pecypebl O6ubIMOTEKH MITY UM. r.m. Hocosa
http://magtu.ru:8085/marcweb2/Default.asp

7) Yuusepcurerckas napopmannonnas cucrema POCCHUS https://uisrussia.msu.ru

8) MexayHapoiHass HayKOMeTpuueckasi pedepaTuBHasi U MOJHOTEKCTOBasl 0aza JaHHBIX
HayyHbIX U3ganuit « Web of science» http://webofscience.com

9) MexnyHnapoaHasi pedepaTUBHAsI M TIOJIHOTEKCTOBAs CIpaBoyYHas 0a3a JaHHBIX HAyYHBIX
m3panuit «Scopusy» http://scopus.com

10) MexnaynaponHas ~ 0a3a  MOJHOTEKCTOBBIX — JKypHasoB  Springer  Journals
http://link.springer.com/

9 MaTepuajibHO-TeXHUYECKOe o0ecneyeHue TUCIHIINHBI

MaTCpI/IaJ'H)HO-TCXHI/ILICCKOG oOecreucHue JUCHUIINIMHBI BKIIIOYACT:

VY4eOHble ayAUTOPUH IS .
Jlocka, MyTbTUMETUITHBIE CPENICTBA XPAaHEHHUSI, TIepeaadn

MPOBEICHUS 3aHATUI JIEKIIHOHHOTO
U TIpeACTaBICHUS HHMOPMAITUH.

TUIIa

VY4eOHble ayAUTOPUH IS
MIPOBEICHUS TPAKTUICCKUX
3aHSATHUH, TPYIIIOBBIX U o .
. Jlocka, MyITbTUMETUIHBIN TIPOEKTOP, IKpaH
WH/IMBHyAIbHBIX KOHCYJIbTAIINH,
TEKYIIETO KOHTPOJIS U

MPOMEKYTOYHOM aTTECTALIMU

. [lepconanbubie komnbroTepsl ¢ nakerom MS Office,
[Tomerienus uist caMOCTOSATENbHON
BbIXOJIOM B IHTEpHET U C IOCTYIIOM B 3JIEKTPOHHYIO

paboTHl 00YJAFOIITUXCS
WH(POPMAITMOHHO-00Pa30BaATEIBHYIO CPEly YHUBEPCUTETA

[Tomenienue it XpaHeHUs U .
xadsr a5 xpaHeHUs! y4eOHO-METOJUUECKON

POPUIAKTUYECKOTO
JOKYMEHTAIMHU, y4eOHOTO 000PpYyI0BaHUS U YueOHO-

00CIyKUBaHHS yIeOHOT O .
yX ya HarJSIIHBIX [TOCOOUIA.

000pyI0BaHUSA

[MPMJIOXEHUE 1
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MeToanueckue PEKOMEHIAIUHU MO BBINMMOJHCHUIO JOMAIIHUX 3aJJaHui MO AUCIHMILIMHE
«AHaAIU3 " HHTEPHNpPETAIUA TEKCTA»

1. Course Contents
Familiarize yourselves with the general topics of the course

2. Text Elements
Plot pattern (exposition, complication, climax, resolution)

Conflict (sources of conflict)
Characters(protagonist, antagonist)Setting
Point of view
Theme
Style
Text Interpretation
Planning Literary Analysis:
Formulating Thesis,
The Difference between Summarizing and Analyzing,
Introduction, the Body Paragraphs, Conclusion

3. Quotations and Documentation
Quoting and Documenting Sources,

Techniques for Incorporating

4. Character Analysis
Types of Characters, Fictional Characters and Their Traits,

the Structure of Character Analysis

5. Theme Analysis
Explanation of Theme,

the Structure of Theme Analysis

6. Setting Analysis
Setting and Its Importance,

Setting and Probability,
Setting and Atmosphere,
Setting and Character,
Setting and Theme,
Focusing on Setting,
Structure of Setting Analysis

7. Point of View Analysis
Analysis of Point of View,

First Person Participant Point of View,
Types of Third Person Point of View,
Structure of Point of View Analysis

8. Imagery Analysis
Imagery and Atmosphere or Mood,

Imagery and Emotion,

Imagery and Character,

Imagery and Theme,

the Structure of Imagery Analysis
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9. Structural Analysis
Structure in Fiction and Drama,

Structural Analysis Plan

10.  Tone Analysis
The Importance of Tone,
Word Choice and Tone
Analyzing Tone,
Recognizing Irony,
Functions of Tone,
Structure of Tone Analysis
11. Extended Literary Analysis
Extended Analysis Plan
Choosing a Subject for an Extended Essay
An Organizational Approach: Comparison/Contrast
Diagram of an Extended Literary Analysis
Peer/Self-Evaluation of an Extended Literary Analysis Essay

2. The Main Elements of Literature
Read the following texts for obtaining information about different types of analysis

Tema 1.

How to Read Literaturel

Whatever your motivation may be, reading for pleasure, reading in preparation for an essay
assignment or for class discussion, reading to help resolve another reader’s questions, or reading
for any combination of reasons, comprehension is pleasurable and lack of comprehension is
frustrating. Two approaches, one general and one specific, will make reading literature a more
pleasurable experience.

The general approach involves two steps:

1. Read the work quickly, concentrating on its literal level: who’s who, what’s
happening, where is it happening, how is the action resolved?
2. Rethink the work. Is the author trying to make a point, to produce a reaction in

me, to entertain? All three? How does the author want me to react? How do I know that? How do
I react? Why? Why do I like, dislike, or have mixed feelings about the work? Is the outcome
believable? Is it justified by what precedes it? Is the work conventional or unusual in terms of
what I have read? What am I sure of? What is puzzling? Why?

Probably you will be able to answer some but not all of these questions. You are now
ready for a more specific reading approach. This requires a second reading of the work, a reading
focusing on six elements common to virtually all imaginative literature. As you slowly reread,
using a dictionary whenever necessary, take your time in answering six questions, one on each of
the six elements.

1. What is the significance of the title? The title may direct your attention to a crucial
incident, may focus on and evaluate a key character, or may imply or state a theme embodied in
the work. You may be sure the title is somehow significant; the author has chosen and phrased it
purposefully. Is it literal or figurative, appropriate or ironic? If its significance is not apparent,
try to understand it as you reread the work.

2. What does the author accomplish in his first and last sentences or lines? Their
contents are inevitably significant as a function of their position. Do they unify the work? Do
they emphasize an idea? Why does the work begin at this point and end at that point?

3. Are names of characters, settings, or objects chosen appropriately, ironically, or
acciden—tally? Names can be helpful clues to an author’s attitudes toward his material.
4. What instances of repetition can be detected? Repetition is a guarantee of

significance. Why are particular incidents, images, or ideas repeated? Why are particular phrases
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re—peated? What is the author trying to emphasize in each case?

5. What is the nature of the conflict(s) and what is its (their) resolution? Resolution
of conflict frequently emphasizes a theme. How does the author want the reader to react to that
resolution? How does the reader know what reaction is desired? If the conflict is unresolved,
why has the author purposefully left it so?

6. How has the author foreshadowed the work’s conclusion? In a well constructed
work, every incident, every character, every detail has a function. What apparently insignificant
details can now be seen as significant instances of foreshadowing? What patterns of character
and incident are established to lead inevitably to a particular resolution?

By formulating a response to these questions, you are shaping your ideas about the
meaning of a work; you are engaged in critical thinking activities.

The Elements of Literature

These terms will be used frequently in any analysis of literature.

Plot:

Plot pattern: Exposition:

Complication:

Climax:

Resolution:

Conflict:

Sources of conflict:

Foreshadowing:

Characters:

Protagonist:

Antagonist:

Dynamic or round characters: Static or flat characters:

Foil:

Epiphany:

Setting:

Theme:

Style:

Symbolism:

Planning Your Analysis essay

An important part of the process of writing about a piece of literature begins during the
reading the work. Analyzing a work accurately and completely usually requires more than one
reading. 3od way to begin your first general reading is to skim the work to get a sense of the
characters the beginning, middle, and end of the plot. Your second, more specific reading should
be a more ?ful and methodical one during which you mark your text. The process of marking
your book making notes as you read to record your reactions and questions can be most helpful
when begin selecting quotes, details, and examples to use in your essay.

Any ideas that occur to you as you study a work can be briefly noted le margins or in the
space at the top or bottom of the page. These thoughts can be important s to the significance or
meaning of the work. Other parts of a work that can be easily marked noted are the names of the
characters and details of their appearance, the main parts of the (exposition, complication,
climax, and resolution), possible symbols, any uses of foreshadowing, and references to the
theme in the work.

Formulating Thesis

After carefully reading and marking the text another part of the prewriting process involves
formulating a thesis statement. The thesis summarizes what you intend to illustrate and prove in
the body of the essay. The thesis generalization is arrived at inductively as you note and add up
the details in a work.

Outlining Essay

The thinking you have done to formulate your thesis should also guide you as you plan and
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make a preliminary outline of your essay. The paper could then be outlined this way:
Introduction:
Complete thesis statement
Body:
Point I
Point 11
Point III
Conclusion:

The Difference between Summarizing and Analyzing

To write an effective essay of literary analysis, you must understand the difference
between plot summary and literary analysis. A summary of a work briefly recounts all of the
major actions that constitute the plot and so describes the entire work in chronological order—
the beginning, the middle, and the end. It tells “what happens next” and emphasizes the
connections between these events. In contrast, literary analysis focuses on one small part of a
work, perhaps its imagery or characterization or setting, and this narrowing of the subject
permits you to delve more deeply into your topic. In proving your thesis, you may choose your
evidence from any part of the work; you are not restricted by the chronological order of the
events. In fact, you will probably not even mention most of the events in the work since you will
be concentrating only on those that directly relate to your thesis. Analysis, then, breaks a work
into its constituent parts and permits you to concentrate your attention on one limited area.

Finding Evidence

After you have chosen your area of concentration by formulating your thesis and
developing your scratch outline, you are ready to begin choosing your evidence from the sections
that you marked in your text. Look for statements that relate to your main points and mark them
marginally with either key words or with Point I, II. or III. That procedure will help as you begin
to write your rough draft since you will need to quote from the text to prove your thesis. If you
should choose to copy possible quotes onto note

Essay (Analysis) Structure

Introductory Paragraph:

Opening lead

Author

Title of the work

Brief plot summary and narrowing of focus

Thesis statement—what you intend to prove in the essay, with some suggestion of \ the
organization to be followed in the body of the essay.

Your title should relate directly to the thesis and its development.

Body Paragraphs:

Development of sequential parts of the thesis statement in separate paragraphs

Overall pattern for each body paragraph:

Topic sentence

Introductory information for the evidence and supporting details which follow Quotations
and details from the work to prove the topic sentence Analysis: explanation of the relevance,
significance, and meaning of the quoted details Transition to additional support

Introductory information to lead into a second supporting quotation Quotation(s) to support
the topic sentence

Analysis to show how and why the quotation proves the topic sentence

This basic literary analysis pattern can be adapted to include multiple quotations as the
model essays in future chapters illustrate.

Concluding Paragraph:

Signal word
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Summary of the thesis
Significance of the ideas that have been analyzed “Speed” or tempo change to create a
sense of finality.

Tema 2

Using Quotations

When you write about something you have read, it is easiest to illustrate/clarify/prove your
thesis if you base your analysis on quotations from the work. When you use excerpts or ideas
from primary or secondary sources, you must give credit to the original writer by using some

form of documentation.
Techniques for Incorporating Quotations

1. Words, phrases, or incomplete sentences that are quoted from the text should be worked co-
herently into your own sentences, as if they were your own words. Ellipsis is not necessary
before or after the words or phrase unless you have omitted words within the phrase itself:

The road Goodman Brown takes into the forest is “dreary” and “lonely,” yet he
feels that he is “passing through an unseen multitude” (Hawthorne 90).!

2. When quoting a complete sentence or more from a work, prepare for it with an introductory
sentence followed by a colon or with a dependent clause or phrase followed by a comma.
Double space this type of quotation into your text if it is under five typed lines.

Goodman Brown is never the same after his fateful trip into the forest: “Often,
awaking suddenly at midnight, he shrank from the bosom of Faith; and at morning or
eventide, when the family knelt down at prayer, he scowled and muttered to himself, and
gazed sternly at his wife, and turned away” (Hawthorne 106).

or

After Goodman Brown returned from his fateful trip into the forest, “Often,
awaking suddenly at midnight, he shrank from the bosom of Faith; and at morning or
eventide, when the family knelt down at prayer, he scowled and muttered to himself, and
gazed sternly at his wife, and turned away” (Hawthorne 106).

3. If a quotation is more than four typed lines, it is set off from the text in block form by
indenting ten spaces from each margin. Lead into the quotation with a dependent clause or
phrase followed by a comma or more typically with a complete sentence followed by a
colon. Quotation marks are not used; if dialogue is being quoted, use only the single
quotation mark.

Not long after Goodman Brown enters the forest, he meets his companion:

As nearly as could be discerned, the second traveller was
about fifty years old, apparently in the same rank of life as
Goodman Brown, and bearing a considerable resemblance to
him, though perhaps more in expression than features. Still they
might have been taken for father and son (Hawthorne 91).

When quoting dialogue, always indicate the speaker before the quotation for purposes of clarity
and coherence. Since dialogue is already quoted in the text, place double quotation marks at the
beginning and end of the quote and change all the interior double quotation marks to single ones.
When dialogue is being cited, follow the lead-in sentence with a comma.

As he enters the forest, Goodman Brown says to himself, “ ‘What if the devil himself
should be at my very elbow?’ ” (Hawthorne 90).
When quoting three lines or less or poetry, work the quote into your double spaced text but
separate the lines using a slash (/). Leave a space on either side of the slash and keep the capital
letter at the start of the succeeding lines.
When the speaker orders his sword, he wants it “A bit hard to draw, / And of
cardboard, preferably” (Olson 11. 4-5).2

If you are quoting more than three consecutive lines from a poem, set them off from the text by

1 “Young Goodman Brown,” Mosses from an Old Manse (New York: Books for Libraries Press, 1970).
2 'Directions to the Armorer,” Copyright © 1963. Used by permission.
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leading into the quote with a complete sentence followed by a colon. Double space before and
after the quote, double space the quote itself, and indent each line ten spaces from the left hand
margin. Do not use quotation marks around the excerpt if they are not used in the original text.

The speaker begins by ordering his sword:

All right, armorer,

Make me a sword—

Not too sharp,

A bit hard to draw,

And of cardboard, preferably (Olson 11. 1-5).

Note: Identify the voice in a work properly. In lyric poetry, refer to “the speaker,” but in
narrative poetry or fiction, refer to the story teller as “the narrator.”

7. In quoting an exchange of dialogue from a play, lead into the quotation with a complete sentence
followed by a colon, indent ten spaces from each margin, identify the speakers before their lines,
and double space the quotation.

Hamlet is shocked by the Ghost’s revelations:

G I am thy father’s spirit . . .
host:
H O God!

amlet:

G Revenge his foul and most unnatural
host: murder.
H

Murder? (Shakespeare 1036).”
amlet:

8. When quoting italicized stage direction or any italicized material, underline it in your text.

9. Any material copied from a text must be exact and enclosed in quotation marks. If any part has
been omitted, the omission is indicated by an ellipsis consisting of three spaced periods. Use a
full line of spaced period, though, when a full paragraph or more has been omitted. An ellipsis
can appear at the beginning, middle, or end of a quotation; other punctuation may be placed
before or after the three periods. At the end of a sentence, use four periods (ellipsis plus a
period), with no space before the first.

“Young Goodman Brown came forth at sunset into the street at Salem village; but put his
htad back ... to exchange a parting kiss ... (Hawthorne 89).
Note: When quoting just a word or a phrase as part of your sentence as in Number 1 above, it

1s not necessary to use ellipses since it is clear that the quoted material is incomplete and
that you are taking it from a larger source.

10. If you add any material to a quote or change it to fit grammatically into your
sentence, you must put the new or changed material in square brackets:

“It was now deep in the forest, and deepest in that part of it where these two
[Goodman Brown and the devil] were journeying” (Hawthorne 91).

The Aspte.aker tells his love that he wants her face to be “the last face that [he’ll] A Character’s
ctions

The actions of a character in a story are also clues to his or her personality. The old cliche
‘Actions speak louder than words” is particularly true in fiction. Characters’ behavior or actions
are usually motivated by their attitude and values, and by examining those actions, readers can
usually determine if they are supposed to like or dislike a particular character. For example, you
would probably like Sammy in “A & P” by John Updike because he stands up for what he
believes in when confronted by three girls and a stuffy boss. It’s easy to dislike Lengel, the
manager, when he acts like a Sunday school superintendent scolding misbehaving children. The
reader is simply reacting to behaviors planned and chosen by the author to produce those
responses.

Authors will usually attempt to keep a character’s actions consistent throughout a
work once his or her personality and motives are understood. see”(McKuen 1. 15).* (The

3Hamlet. William Shakespeare: The Complete Works (London: Collins Press, 1970).
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line originally read “the last face that I’ll see.”)
11. Capital letters in quoted material may be changed to lower case to fit into the body
of your sentence.

12. Place commas and periods inside quotation marks, and put semicolons, colons, and
dashes outside. If a question mark or an exclamation mark is part of the quotation, place it
inside; if you have added it, place it outside the quotation marks.

13. If you are using parenthetical documentation (Revised Modern Language
Association forms) within your text, place the period after the parenthesis, the quotation mark
before it.

“ ‘With heaven above and Faith below, I will yet stand firm against the devil!” cried
Goodman Brown” (Hawthorne 98).
14. While using quotations in your essay is essential, remember that your thinking—as
seen in your analysis of the quotations—should dominate the paper.

Tema 3
Character Analysis

Types of Characters

The main character is called the protagonist; he or she is the person whose will moves
the action of the plot. This character is usually trying to achieve goal. And if the goal is an
admirable one and the character exhibits admirable traits in the pursuit of it, he or she may also
be called the hero or the heroine.

Since fiction is based on conflict, the protagonist struggles against an antagonist, another
person, nature, society, technology, supernatural elements, or even himself. As the conflict
increases and the protagonist struggles to achieve his goal, he reveals his personality through his
words, actions, and choices. As the climax of the conflict approaches, the protagonist learns from
the experience and by the end of the story has changed because of the insights into life, himself,
and others that he has gained. Because of his change, the protagonist is said to be a “round”
character, a term coined by E. M. Forster in Aspects of the Novel. Round characters truly seem
real us because of the way they are developed by the author. Like us, they have experiences that
change the way they look at life; like us, they are dynamic, constantly evolving personalities.

In contrast, “flat” characters—another Forster term—usually do not change in the course
of the story. They may serve as a catalyst for the protagonist’s change, but most often they are
static, unchanged by the action of the plot. Many flat characters serve minor roles in stories, so
they are not fully developed as unique characters. When they exhibit traits that are usually
associated with typical roles in literature, like the domineering mother or the corrupt politician,
they may be labeled as stereotypes. Occasionally a flat character may function as a foil who
contrasts with the protagonist to emphasize character traits that are important to the plot.

A Character's Physical Appearance and Name

As authors create their characters, one method they may use is to include some details of
physical appearance. It is almost impossible to judge a person totally on his or her appearance in
real life, but there are many stereotypes which authors may employ to evoke particular response
in their readers. There are, for example, particular aspects of appearance which the general
public usually associates with manliness: thick hair (everywhere!), a ruddy complexion, broad
shoulder, a muscular build, large, strong hands, and a deep voice. Weakness, on the other hand,
may be suggested by thinning hair, a sallow complexion, rounded shoulders, a slight build,
feminine hand; and a high-pitched voice. The femme fatale will probably have blonde hair, a fair
complexion, 38-24-36 [inches] figure, and long red fingernails. Chances are that the female
heroine will have brown hair, a dark complexion, a motherly figure, and soft, gentle hands. Of
course, the author could war to fool his readers and so reverse these stereotypes, as when the
mild-mannered, soft-spoken little man turns out to be a brave soldier in a war story or a multiple
murderer in detective fiction.
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Most often, however, authors make a character’s appearance fit the role he or she plays in
work. Since authors are also naming their characters as well as describing them, it’s a good idea
to pay attention to the names characters have.

A Character’s Actions

The actions of a character in a story are also clues to his or her personality. The old cliche
‘Actions speak louder than words” is particularly true in fiction. Characters’ behavior or actions
are usually motivated by their attitude and values, and by examining those actions, readers can
usually determine if they are supposed to like or dislike a particular character. For example, you
would probably like Sammy in “A & P” by John Updike because he stands up for what he
believes in when confronted by three girls and a stuffy boss. It’s easy to dislike Lengel, the
manager, when he acts like a Sunday school superintendent scolding misbehaving children. The
reader is simply reacting to behaviors planned and chosen by the author to produce those
responses.

Authors will usually attempt to keep a character’s actions consistent throughout a work
once his or her personality and motives are understood.

A Character’s Choices

Since most narrative and dramatic works focus on characters involved in some type of
conflict, they will probably need to make choices as they deal with their problems. As those
choices ire made, they reveal the character’s values and self-concept and can serve as a basis for
our arguments about him or her.

A Character’s Speech

Since there is no such thing as “small talk” in fiction, speech is also a clue to character.
Every word spoken by a character is a clue to some part of his or her personality. Because
authors must necessarily compress experience, they squeeze out all the conversational “fillers”
and include only those statements which reveal character and advance the plot.

A Character's Thoughts and Feelings

The statement “A penny for your thoughts” indicates a general desire to know what c are
really thinking. Although we ourselves can never really get into the mind of another p the
omniscient narrator does when he records the thoughts and feelings of the character- purpose of
reporting these details is to add depth to the characters in the story. They become real to us as we
see how their minds work and how they arrive at decisions that affect them and reveal their
personalities.

A Character's Past

A character’s past often indicates some important things about his or her personality.
Psychologists tell us that we are the products of our early environment and of our past
experiences. Children growing up in the ghetto or in upper-class suburbs learn a life style and a
set of values much different from each others’. They usually imitate the adult patterns they see
around not knowing that their basic personalities are being formed.

Authors are aware of the significance of a person’s background, and they may choose to
include biographical details to give the reader some insight into a character’s makeup and

motivation.
A Character's Comments about Other Characters

Do you ever talk about your friends or your family? Characters in fiction do, too.
Conversations are generally not just idle gossip. Their statements about each other are designed
to reveal significant things about themselves and about the personalities and the other characters.
But just as you don’t believe everything you hear about others in is also necessary in fiction to
determine the reliability of the speaker.

Writing about Character

To write an essay analyzing character, simply follow these easy steps:

1. Choose a character who, for any reason, interests you, one whose personality you
would like
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to explore in greater depth.
2. To formulate a thesis, choose one of the following organizational approaches:

a. the traits that the character exhibits throughout the work;

b. the causes of a character’s actions, choices, or thoughts and feelings;

c. the changes a character undergoes in the course of the work;

d. significant actions, speeches, choices, objects, or places that help to reveal a
character’s traits;

e. points of likeness or difference that exist between this character and another

character in the work.

3. Locate specific pages and quotations in the short story/novel/drama/poem that
prove the thesis  points you have chosen.

4. Try to find some logical order for the presentation of your thesis points. If a logical
order cannot be determined, then employ a chronological or time order or an order of
importance, saving the most significant point or the one with the strongest proof for the last
position.

5. Organize each thesis point into separate body paragraphs by using the pattern of
topic sentence, introduction to a quote, quotations/details, and analysis and repeating this pattern
as : ::en as necessary within the paragraph to build your case. In developing the body paragraphs,
remember that the analysis sections are the most important. Consider how the quotations/details
illustrate, reinforce, or prove your point. If, for example, you say a character is submissive and
then quote a section showing him following his wife’s orders, you must explain - how and why
this behavior shows that he is submissive. Analysis always answers the questions of how and
why: how and why does my example given in the quotation show/prove my topic sentence.

6. Conclude your essay by restating the points you’ve proven about the character and by
emphasizing the importance or the significance of the character in the work as a whole.

Tema 4
Theme Analysis

An Explanation of Theme

Thee two major purposes of literature are to entertain and to instruct. We are entertained
as we become involved with the characters and their situations. We want to know what happens
next, we think about the plot outcome, we forget about our own problems and temporarily escape
from own reality. Instruction emerges as we watch the people in the work solve their conflicts
and as we learn from their experiences. An effective work makes us think about life, for the
author wants us to consider his insights into our common experiences. These insights or ideas
are the themes in the work. They are not morals designed to teach us how to conduct our lives;
they are ideas that make us think about life and about our values. Theme can also be explained as
the central idea or the unifying idea in a work, and in that e it is directly connected to the general
subject of the work. If the work is a love story, the theme probably relates to love in some way.
If the author is writing a war story, he or she obviously wants us to think about war and its
relationship to human life. But theme is more than just a summary of what the story, poem, or
play is about. The theme is a statement about life in general that we infer from the particular
events in the work as a whole.

How Themes Emerge in a Work

Theme is a very important part of any work of literature, and as such, it has a shaping influ-

ence on many of its parts. Because theme is meaning, it helps to form the underlying structure of a
work, so references to theme can often be found in the work’s title, its subject matter, the statements
of the characters, symbolic characters, the setting, imagery, and the work as a whole.
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The Title and Subject Matter of the Work

Often the title of a work and the subject matter it deals with provide good clues to the
author’s theme. The title of a work is chosen carefully because it is the first thing the reader
perceives.

Direct Statements by Characters

Occasionally an author will have one of the characters in a story make a statement that
embodies the main ideas in a work. These statements of theme frequently occur at the climax or
shortly after that in a work, especially if a character has experienced an epiphany, an insight into
life and experience. Theme can be directly expressed by the characters, so pay close attention to
what they say, particularly during the climax and resolution of the work.

Symbolic Characters

To make complex or abstract ideas more concrete, some authors create symbolic

characters to communicate their themes.
Setting

One of the functions of setting—the time and place of the story—is to help communicate
the author’s ideas and attitudes about life. If the setting is carefully and thoroughly described or
if details from the description are repeated or given unusual emphasis of any kind, the author
could be using setting to help convey his theme in the work.

Imagery

Images are words and phrases that appeal to one of our five senses. Authors use them
primarily to help us visualize the scene, the characters, or the action so that we can participate in
lie work more fully. By appealing to our imaginations, images can also help us understand the
theme or message in the work.

The Work as a Whole

Themes also emerge from the work as a whole. They relate to the incidents in the plot, to
the plot outcome (a happy or sad resolution of the conflict), to the characters, and to their words
and actions.

Our Response to Themes

As readers, we infer the author’s themes and examine his or her views on life, and then
we evaluate them in relation to our own lives. If we accept them, they enlarge our own feelings
and sensibilities; even if we reject them, they have still helped us clarify our personal views.
Through literature, then, we have learned about life and about ourselves. We have been exposed
to ideas that we may not have considered before, and while they may not relate to our lives at
this point in time, they may help us to understand life better at some point in the future.

Writing about Theme

When preparing to write an essay which analyzes the theme in a work of literature,
simply follow these steps:

1. Choose a work that conveys a theme you can agree with, one that perhaps you
have experienced in your own life. This will enable you to think more clearly about all possible
aspects and ramifications of the theme.

2. Express your ideas about the theme in a sentence or two. This statement is the first
part of the thesis; it tells the reader the major insights into life that you plan to explore in your
essay.

3. Consider the possible ways that themes emerge in a work (through the title and
subject matter, through a specific character or characters and their actions, through a series of
related incidents in the plot, or perhaps even through direct statements about the theme by certain
characters) and choose the one that best suits your subject. This choice is important because it
serves as the second part of your thesis and it determines how the body of your essay will be
organized.

4. The body paragraphs relate both to the theme and to the way it emerges in the
work (actually parts one and two of the thesis statement). The topic sentence states the aspect of
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the theme to be developed and generally indicates how it will be illustrated by leading into some
introductory information for the supporting quote to follow. The quotation directly relates to
theme development, and the analysis explores the idea about life that is illustrated by the quote.
This pattern of generalization/introductory information for the quote/ the quotation/analysis is
used again after a brief transition which carries the reader from one part of the work to another;
in fact, the more the pattern is used, the better the body paragraph. Always keep in mind that the
last body paragraph is an important one because of its climactic position; as a result, it should be
developed in even more detail than the other body paragraphs.

5. The concluding paragraph is a thorough discussion of the theme as it applies to
the literary work itself and then to real people who might be in similar circumstances. This
focusing on the particular and on the universal aspects of the theme brings home the fact that
literature can teach all of us about the joys and sorrows of life. Not only do the characters learn
through their experiences —we learn also by sharing them.

Tema S

Setting Analysis

Overview

Setting is the time and place that an author chooses for his story. These choices must be
carefully made to make what happens in the work probable—and hence believable. Setting can
also reveal much about the characters in a work, it can produce an appropriate background for an
action, and it can help to communicate the theme of a work. The roles that setting can play are
usually subtly employed, but once detected by the careful reader; they can add depth and
effectiveness to a story's impact and message.

Setting and Its Importance

When an author decides on a plot and creates characters to carry out those actions, he must
decide on a setting—a time and place—that will contribute to the work’s impact and
believability. The time of the action involves not only the general era—the past, present, or
future—but also such specifics as the year, the season, the month, the day of the week, and the
time of day. Place is the physical environment: the country, the state, the city, the landscape, the
climate, the house, the furniture. The action may take place in a natural setting such as a jungle,
in a man-made setting such as a mental hospital, or in a combination of the two. Whatever the
setting, it must be carefully chosen by the author because it produces four important effects in a
literary world.

Setting and Probability

One effect of setting is to increase the probability of certain events occurring in a work,for
certain actions are more probable in some settings than in others. For example, if an author
wanted to present the difficulties faced by a victim of a mugging, he or she would probably set
the action in a large city where a mugging is more likely to occur rather than in a small town.

Setting and Atmosphere

A second effect of setting is to produce an appropriate background for the action of the
plot. For instance, a perfect summer romance would be complemented by perfect summer
weather—warm and full of sunlight. A troubled romance, on the other hand, might be set against
cool weather and summer storms. The mood or atmosphere of a work—bright, happy, humorous,
blue, tense, depressing—is produced by the combination of characters, their actions, and the
setting time and place.

Setting and Character

A third effect of setting is to reveal a character’s personality and values. Just as the place
where you spend your time (your room, the lounge or the library at school, the hangout you
choose might reveal some interesting things about your personality, so, too, the places where
fictional characters choose to spend their time are revealing.

Included in this area of revealing setting is a character’s job or occupation.
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Setting and Theme

A fourth effect of setting is to help communicate the theme in the work. The author of a
work can communicate his ideas and attitudes about life by presenting the setting in particular
ways. When authors repeat details of setting, when they emphasize certain details, and when
they note unusual aspects of setting, they are probably trying to convey an idea related to the
theme in the work.

Setting and the Journey Motif

It is important to note when the protagonist moves from one setting to another in a literary
work. This physical movement, often in the form of a journey, usually signifies a psychological
change in the character as well.

Focusing on Setting

Try to observe the effects of setting and their implications as you read any work of
literature. You will find that some writers rely heavily on setting to bring their work alive,
while others include few details of setting. The difference has to do with the writer’s overall
purpose, with what he or she is trying to achieve in the work.

Writing about Setting

When preparing to write an essay which describes the effects of setting in a work of
literature, simply follow these steps:

1. The best way to begin is to reread the work, carefully marking the details of setting that the
narrator has described. Some works will contain only a few references to setting, while
others will include many details, and certain works will be almost entirely setting. The best
stories to choose for setting analysis, of course, would fall into the last two categories.

2. Once you have marked the details of setting, try to relate them to one of the four
effects of setting: increasing the probability of certain events occurring in the work, producing an
appropriate mood or background for the action of the plot, revealing a character’s personality
and values, and communicating the theme in the work. The effects that you choose to write about
will form your thesis statement, and when ordering them in your thesis, always work from the
least significant to the most significant to achieve climactic order.

3. In writing the body paragraphs, remember that the analysis of the quotes related to
setting 1s the most important part of your essay. Try to show the reader how the quotes you’ve
chosen illustrate, prove, clarify the effect of setting you’re writing about. If, for instance, yea that
setting reveals personality and then after a brief context you quote a description of a character’s
home, you must explain how the house reveals the owner’s personality, values, and interests.
What would a person seeing the house infer about the owner? What characters are revealed by
the style of the house, its furnishings or its lack of them? Remember that the depth of your
analysis is important because it shows your understanding of the concepts involved in literary
analysis.

4. In the conclusion, emphasizing the importance of setting and the significant
effects of that you have analyzed will effectively and successfully restate your thesis, thereby
unifying your essay and bringing your reader full circle.

Tema 6
Point of View Analysis

Overview

An important element of fiction is the point of view or the view point from which the story
is told. It is essential to note who’s telling the story, what his or her role is in it (if he or she
appears as a character), and what the narrator’s or story teller’s personality is, for the teller of the
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tale controls the emotional effect of the story upon the reader and determines the story’s theme
or message.

Analysis of Point of View

Do you know that you are a natural story teller and that you naturally use one of two
different points of view when you tell a story to others? If you are describing an experience in
which you were directly involved, you will most likely use the first person point of view to tell
about your actions and feelings. For example, you might describe your activities on a Saturday
night by saying, “J went to a movie that was great, and then I went to my favorite pizza place
with my friends.” You automatically tell about yourself by using the first person pronouns, 1, my,
mine, and me.

If, however, you were not involved but were just reporting on your friends’ activities, you
would automatically use the third person point of view: “Bob went to a movie with Crystal, and
then he took her out for pizza.” Here you naturally use the third person pronouns—he, she, him,
her, his, hers, they, them, their—to talk about others. This distinction between first person stories
and third person stories creates two different points of view that authors can choose from when
writing prose fiction or poetry:

1. first person participant point of view

2. third person non-participant point of view.

First Person Participant Point of View

If the author chooses to use the first person participant point of view, he will have one of
the characters in the story narrate the events. The story teller will then use the first person
pronoun I to describe himself or his actions and to identify his statements.

In a first person story, the narrator may be a major character in the action, perhaps the
protagonist or the antagonist. Sometimes, however, an author may choose to have the first person
narrator function as a minor character, acting mainly as a witness to the events he describes for
the reader.

Another variation of the first person narrator is the use of a naive story teller, one who is
unaware of the true significance of the events he or she is describing. This type of narrator,
sometimes called the innocent eye, usually creates an ironic effect in a story, for the informed
reader can see the meaning of the events more clearly than the naive story teller. Often the events
are reverse of what the narrator perceives them to be, hence the ironic effect.

All of these types of first person point of view draw us into the action of the work
because give us a sense of closeness to the story teller; it is as if we were listening to an
eyewitness, perhaps to one of our friends telling us about something that happened to him or her.
And just as some our friends are honest and others like to exaggerate, so, too, the first person
narrators can hi different personalities and different degrees of trustworthiness. Therefore, as
critical readers, we must analyze the narrator’s personality and reliability, for as the teller of the
story, his character shapes our view of the action; we see things through his eyes and learn about
his judgments, attitudes, and values.

If the narrator appears to be sensitive and perceptive, he is probably reliable, and his
judgments of the other characters are usually accurate and meant to be accepted by the reader. It
is essential, then, in a first person point of view story, to analyze the narrator’s character (through
his or her thoughts, words, and actions) because he or she controls our emotional response to the
events and shapes our understanding of them.

It is also important to note the time frame within which the first person narrator is
recounting his experiences. If he is describing events as they happen or shortly thereafter, his
understanding of them and their significance may be limited. If, however, considerable time has
passed between the events and his narration of them, he will have had a chance to analyze them
and weigh their importance.

Types of Third Person Non-Participant Point of View

When an author decides to use the third person non-participant point of view, he will
create a narrator or story teller who will use third person pronouns to refer to all of the characters
in the story. This type of point of view is usually easy to identify from the first few sentences of
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a work when characters are referred to by name or by third person pronouns.

The broad category of third person non-participant point of view can be divided into at
least four different types: objective, omniscient, limited omniscient, and stream of consciousness.

The third person objective point of view, sometimes called camera eye, a fly on the wall,
or dramatic, is characterized by a narrator who uses third person pronouns to describe the
character’s words and actions. Only those things that a camera (audio and video) could record or
that a fly on the wall could observe are presented in the story.

When an author uses the third person omniscient point of view, he or she creates a
narrator who describes the characters’ thoughts as well as their words and actions. Here the story
teller :s an omniscient (all-knowing) god who sees all and tells all as he enters the mind of some
or of all ihe characters. Some examples of verbs that indicate the author is recording the
characters' thoughts are knew, thought, realized, understood, experienced, saw, heard. felt,
feared.

Tema 7
Imagery Analysis

Images can be divided into types based on the sense to which they appeal. Visual images
present pictures of people, places, objects, or events that appeal to our sense of sight, while
auditory images appeal to our sense of sound and bring the memory of a sound into our
consciousness. Tactile images, gustatory images, and olfactory images appeal respectively to
our sense of touch, taste, and smell. By helping us recreate pictures or sensations in our
imaginations, images make a work more real, more concrete.

Since an author usually relies primarily on his sense of sight to perceive elements in his
environment, most of the imagery in a work tends to be visual in nature. The author helps us
“see” his work; he doesn’t simply “tell” us what happens next. Sometimes he will use a single
image to convey an idea, but most often he will use a series or cluster of images that all relate to
one main idea or concept.

Imagery and Atmosphere or Mood

When an author uses imagery in his or her work, he or she does so because imagery can
produce several important effects in a work of literature. One of its effects is to produce an
appropriate atmosphere or mood for the situation presented in the work. The atmosphere is
generally described by adjectives, and it is created by the types of images the writer employs.

Imagery and Emotion

A writer usually tries to produce a particular emotional effect in the reader, and if the
reader is imaginatively responding to a work of literature, the chances are good that he or she
will experience some emotion. These emotional effects may range from joy and happiness to pity
and fear depending on the nature of the subject matter and the writer’s theme. Imagery helps to
make these emotions more real by relating them to sensory impressions.

Imagery and Character

The images that an author chooses can help us determine the personality traits of a
character in fiction or drama or of the speaker in a poem. Images help us see how characters in
literature perceive the world and what is important in it. Since their character shapes their
perceptions, analyzing them can help us get into the mind and heart of fictional beings.

Imagery and Theme

Each work of literature communicates an idea about some aspect of life. As the author
writes his or her work, he or she arranges its elements to bring that idea to the reader. One of
them is imagery. It appeals to the reader’s senses by helping him to visualize the scene, to
imagine himself a part of it. This involvement helps the reader perceive the message.

Writing about Imagery

As you prepare to write your imagery analysis essay, try to follow these steps:

1. When selecting a work to analyze, choose one that contains words or phrases [images]
which appeal to your five senses: sight, hearing, touch, taste, and smell. Begin by circling all the
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images you can identify.

2. Check to see if there are several images that all relate to one main subject or idea.
This series of related images is called an image pattern or cluster. Identify and label these
patterns throughout the work. Some of them could be more extensive or more important than
others, so try to choose patterns that you could explain, expand, and analyze in the body
paragraphs of your essay. This list of image patterns is the first part of the thesis in the
introductory paragraph.

3. The second part of the thesis statement involves the effects of these image patterns
in the work. Do the images produce an appropriate emotional atmosphere for the events in the
work Do they produce an emotional response or reaction in you? (Keep in mind that part of this
emotional response is intellectual, since most readers are not moved to shouts of joy or tears of
sadness by a work because they realize that literature is not reality. But if the situation were real,
what emotions would you be feeling?) Do the images reveal the personality of a character in the
work? Do the images help make the theme or message in the work easier to perceive and
understand? Decide which of these effects you want to discuss in the conclusion of your essay
and state them in the last part of the thesis in the introductory paragraph. You ma> choose one
primary effect, you may choose to explain two or three effects, or you may even discuss all four.
The choice is yours.

4. There should be at least one body paragraph for each image pattern listed in the
introduction As you write the body paragraphs, remember that the topic sentence introduces the
imag- pattern and then the development of the paragraph includes quotes of the images which
ar” followed by analysis that explains the meaning, the significance, the effectiveness of the
images Follow the image pattern through the work, discussing and analyzing as many images as
possible to build a strong paragraph.

5. The concluding paragraph is not just a brief summary of the effects of the
imagery. It is a thorough discussion of each of the effects you listed in the thesis. Explain how—
in detail—the images produced an emotional atmosphere or background, what emotions you felt
as a result of the images, what qualities in a character were brought out through the images, and
what themes were communicated through the image patterns. Try to end with a broad
generalization about the overall effectiveness of imagery in the work as a whole.

Tema 8
Structural Analysis

Overview

A work of fiction, a poem, or a drama makes its impact upon us as a whole because the
whole is usually greater than the sum of its parts. It should be recognized, however, that many
works are separated into parts by the author. As we move from chapter to chapter in a novel,
from one verse to another in a poem, or from one act to another in drama, we are seeing the
structure of a work unfold, for structure is the order of the parts and the relationship of the parts
to each other and to ne whole work. Understanding how the parts fit together and relate to each
other can add to our understanding and appreciation of the work as a whole.

Analyzing Structure

Structure relates to the organizing principle in a work which determines the order of the
parts and their relationship to each other and to the work as a whole. When we analyze the
structure of a work, we are concerned with three steps: recognizing the main parts, deciding why
the author divides his work at a particular point, and showing how the organizing principle (the
structural device) strengthens and reinforces the work’s theme.

Often the author simplifies the first step of the process—recognizing the main parts—by
dividing his work into chapters, verses, or acts and scenes. These divisions function as the major
parts; when works are not divided into parts, we can look for internal clues to structure—a
change in the thought pattern, a new complication in the plot, or the introduction of a new
character. As each new part is added to a work, its structure becomes more involved and
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complex. It would be accurate to say that, generally, a novel of thirty chapters or a poem of ten
stanzas is more complex—structurally—than a novel of fifteen chapters or a poem of two
stanzas.

Overview

A work of fiction, a poem, or a drama makes its impact upon us as a whole because the
whole is usually greater than the sum of its parts. It should be recognized, however, that many
works are separated into parts by the author. As we move from chapter to chapter in a novel,
from one verse to another in a poem, or from one act to another in drama, we are seeing the
structure of a work unfold, for structure is the order of the parts and the relationship of the parts
to each other and to ne whole work. Understanding how the parts fit together and relate to each
other can add to our understanding and appreciation of the work as a whole.

Analyzing Structure

Structure relates to the organizing principle in a work which determines the order of the
parts and their relationship to each other and to the work as a whole. When we analyze the
structure of a work, we are concerned with three steps: recognizing the main parts, deciding why
the author divides his work at a particular point, and showing how the organizing principle (the
structural device) strengthens and reinforces the work’s theme.

Often the author simplifies the first step of the process—recognizing the main parts—by
dividing his work into chapters, verses, or acts and scenes. These divisions function as the major
parts; when works are not divided into parts, we can look for internal clues to structure—a
change in the thought pattern, a new complication in the plot, or the introduction of a new
character. As each new part is added to a work, its structure becomes more involved and
complex. It would be accurate to say that, generally, a novel of thirty chapters or a poem of ten
stanzas is more complex—structurally—than a novel of fifteen chapters or a poem of two
stanzas. The second step in structural analysis is trying to decide why the author chose to divide
his work in the precise places that he did. In attempting to answer “Why the division here?” one
is really asking, “What is the connection (relationship) between the first part and the second
part? How does the second part relate to the third part?”—and so on until all the pieces have
been fit into the puzzle. There are many possible reasons for dividing a work at a particular
point. Some simple organizing principles might be time (change in the day, a season, or a
lifetime), contrast, comparison, example, cause/effect, logical process (step-by-step), space,
proximity, order of climax, and so on endlessly.

In trying to identify the structural principle involved in a story, poem, or drama, one
might ask, “How does part one differ from part two? What is new in part two or in part three that
would demand a new chapter or a new stanza?” It is safe to assume that a new part in a story,
poem, or play is comparable to a new paragraph in prose. Some new aspect of an idea or a totally
new but related idea is being introduced. Deciding what is new and how it relates to what
precedes it is deciding upon structural principles.

In the second step of the structural analysis process—explaining why the poet divided his
work into three parts and what structural principle is being employed—we can see that when the
poet orders a new piece of armor, he begins a new stanza.

The third step of the structural analysis process involves relating the theme to the
structural device.

Structure in Fiction and Drama

Structure is especially easy to see in poetry, but keep in mind that it is also present in
prose, fiction and drama. Structure is also present in drama, and the parts are most often
identified for us by the play-wright’s division of his work into acts or scenes.

In each successful work of literature, there will be a structure, a skeleton, a principle of
organization which can be identified by the critical reader. Each work will have a unique
structure which will be evident only upon study and scrutiny, for the good writer so intertwines
the theme and the structure that only the analytical reader will be able to see the part that each
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plays in successful work. Try to become a structural sleuth. It can be a real challenge to your
logical am creative) mind.

Writing about Structure

As you plan to write your structural analysis essay, try to keep these points in mind:

1. The structural device or organizing principle is easier to identify in some works
than in others, so try to choose a work that has an identifiable and easy-to-label structure. Some
structural devices which are relatively easy to spot in a work are time order, comparison,
contrast, cause/ effect, spatial order, and logical argument. The structural device in the work
must be stated in the first part of the thesis.

2. Also, when choosing the subject of your analysis, keep in mind that the number of
major parts in the work will determine the number of body paragraphs since each part is
analyzed in separate paragraph in the body of the essay. Remember, too, that the greater the
number of parts, the more complex the work, so to make your analysis clear and easy to follow,
it is to choose a work with from two to five major parts. The number of parts in the work you
analyzing must be stated in the introductory paragraph.

3. After identifying the number of parts and the structural device, identify the theme
or idea about life in the work, and then determine the relationship between the structural device
and the author’s theme. This involves explaining how the way the parts are ordered reinforces
the message in the work. Assume, for example, that an author used the structural device time in a
poem about love whose theme was that love has deep roots. Appropriate quest would be, how
does time relate to love and to its roots? What happens to the roots of anything over time—
especially in the spring? Try to determine how the structural device relates to subject matter and
to the specific theme in the work. This relationship must be clearly stated as the second part of
the thesis statement in the introduction.

4. The first body paragraph in the essay explains the opening situation in the work
by identify the characters involved and their relationships, by describing their setting in time and
place and by interpreting the content (ideas) in the first major part. This interpretation must be
sup-ported by direct quotations from the work and by an analysis of them. All succeeding body
paragraphs (one for each remaining part) must begin with a topic sentence which points out how
this new part is related to the preceding part. What follows is an analysis of the content in this
new part based, of course, on the literary analysis pattern of generalization, introductory
information for a quote, the direct quotation, and explanation/analysis.

5. The conclusion is a discussion of how the structural device relates to and reinforces the
theme in the work. The topic sentence expresses this relationship and clearly states the theme.
The remainder of the paragraph explores and explains the theme in terms of its universal
applications and in terms of how the structural device helps to communicate and emphasize
those ideas.

Tema 9
Tone Analysis

Overview

In literature, tone relates to the means by which the author conveys his or her attitude
toward the subject and the audience. In the spoken language, it is easy to pick up the speaker’s
attitude by the tone of voice used and by the emphasis or inflection placed on certain words. In
the written language, tone is conveyed by the complex interactions of such elements of style as
word choice, comparisons, imagery, overstatement or understatement, rhythm, and sentence
structure. Tone is important because understanding the author’s tone is essential to understanding
the meaning of the work.

The Importance of Tone

Everyone understands how tone of voice can affect the meaning of a given statement.
The words “I hate you” can actually mean “I love you” if spoken in the right tone of voice. Tone
is extremely critical when we speak, and the listener responds to it almost on an instinctual level.
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We can all remember times when our parents were angered not so much by what we said but
be—cause they did not like the way we said it; they did not like our tone.

In literature, tone refers to the means by which the author conveys his or her attitude
toward the subject and the audience. In the written language, we do not have the advantage of
hearing the author’s voice; all we have are the words on the page. To interpret tone here, we
must closely analyze the writer’s style.

Word Choice and Tone

One of the elements of style that contributes to tone is word choice or diction. Writers are
concerned about their choice of words because words are their medium—their means of com-
munication. The French novelist Flaubert reportedly spent hours pondering the choice of the
right word for a single sentence. Poets particularly choose their words carefully because poetry is
a concentrated art form in which every word is significant. It is important for you as a reader,
then, to understand the denotation and the connotation of words and to consider why a writer has
chosen particular words when he or she has so many other possibilities from which to choose.
Knowing a word’s denotation and its connotations may help you understand his or her
motivation.

The denotation of a word refers to the specific meaning or meanings that can be found in
a good dictionary. For example, the word “run” may mean—among other things—to move
quickly, to be a candidate in an election, to operate a machine, or to sponsor an event. Given the
context or the way the word is used in a sentence, we would be able to decide which meaning the
writer intended. In contrast, the connotation of a word—usually a noun, verb, adjective, or
adverb— refers to the emotional overtones that become associated with it. Some overtones or
extended meanings are shared by most members of a culture, but words also carry personal
connotations that vary with each person. Let’s examine the word “Christmas.” Denotatively, it
refers to the hol—iday commemorating Christ’s birth on December 25, while the shared
connotations generally relate to love, sharing, gift-giving, and family togetherness. However,
each individual forms personal as-sociations with this word that could vary from bills to
depression and humbug.

In choosing words to convey their ideas, then, writers are aware of these two different
types of meaning and take advantage of them. To be a critical reader, you, too, must consider the
emotional meaning of a word as well as its dictionary definition.

Analyzing Tone

One technique that will help you analyze and appreciate an author’s choice of words is to
use an unabridged dictionary to find the precise meaning for each word and to locate other
possible meanings that could add richness to the work. Another technique is to try substituting
your own word or words in place of the author’s. Tone shapes the message or theme in a work
and helps to create an emotional atmosphere that readers respond to as they become involved
with the characters and their situations.

Writing about Tone

When preparing to write an essay which analyzes tone in a work of literature, try to keep
these steps in mind:

1. Tone is more subtle in some works than it is in others, so try to choose a work in
which the tone is more obvious because of the author’s use of language: the choice of words,
word order, images, comparisons, overstatement, understatement, sentence structure, and other
appropriate elements of style.

2. Read the work carefully and then describe the dominant tone with one or more
descriptive adjectives. Circle those elements in the work that help to convey the tone and decide
how they can be organized most effectively in your essay. If the work is short, for example, a
one or two stanza poem, its tone could conceivably be discussed in an essay with one or two well
developed body paragraphs. If the work is longer, look for places where it could logically be
divided into parts. This division could be based on shifts in tone or on the types of elements
conveying the tone, thereby creating separate paragraphs on word choice, on images and
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comparisons, on word order and sentence structure, and so on.

3. In the introduction, the thesis will consist of a statement which describes the tone,
a statement—if necessary—on how the body of the essay will be organized, and a statement
which identifies the functions of tone in the work: how it conveys the theme and/or how it
conveys the author’s emotional attitude and produces an emotional response in the reader.

4. The body paragraphs illustrate how the tone is conveyed in the work by using the
literary analysis pattern of generalization, introductory material for a quotation, the direct
quotation, and analysis. Proceed logically through the work, generalizing about tone and then
supporting the generalization with quotes from the work. Follow this with in-depth analysis of
how and why the tone is communicated through the elements you’ve quoted. As always, the
analysis is the most important part of this pattern.

5. The conclusion is an in-depth discussion of the functions of tone that were
identified in the thesis statement. Try to show how the tone shapes and communicates the theme
and/or how it conveys the author’s emotional attitude toward the subject and produces a similar
emotional response in the reader.

Tema 10
An Extended Literary Analysis

Overview

After you have learned how to analyze the elements of fiction and poetry and how to
expresl. your analysis in a well organized essay of 500 to 1,000 words, you have mastered all of
the skills necessary for writing an extended analysis of a literary work. This type of paper may
be required to show your competency as you near the end of a course or as you share what you
have learned about a longer work or about several works by one author. Whatever the length of
your paper, it should be organized into an interesting beginning with a precise thesis statement, a
well developed body, and a logical conclusion.

Choosing a Subject for an Extended Essay

If you have the freedom to choose any literary work as your subject for an extended
analysis it is best to choose a work that you are familiar with and enjoy, one that you have
thought about, or one that has hung on in your mind because of its connections to your life
experiences. When seeking a way into the work, it is wise to consider the elements in the work
that make it unique and special. Some possibilities include an unusual plot structure, a unique
use of point-of-view. in- depth characterization, strange settings, complex themes, archetypal
symbols, or multiple images.

As you begin your thinking and planning by doing some free writing or some branching
or clustering activities, look for ideas that relate to significant parts of the work so that you will
have adequate content to discuss and analyze. If you are focusing on a single work, ask yourself
as you review your notes if there are ideas that can be tied together through a series of causes or
effects or through a series of examples that relate to a single literary element. If you are focusing
on two or more works by different authors, look for situations, characters, settings, images,
symbols, or themes that could be tied together in a comparison/contrast paper. If the works are
by the same author, look for similarities in plot, symbols, style, or theme. You want to find a
method of organization that will help you create a coherent and unified discussion your reader
will be able to follow and understand.

Planning an Extended Literary Analysis Essay

The length of an essay of literary analysis is determined in part by the length of the work
and in part by the specificity of the writer’s thesis. If, for example, you are analyzing setting in a
short story, your essay will probably be shorter than one analyzing setting in a novel since
adding length multiplies the complexity of the work. On the other hand, if your thesis in the
essay on the novel is restricted to just one setting rather than all of the possibilities, then your
essay may not be any longer than the paper on the short story. All of this means that if you are
assigned an essay of 1,500 words or more, you must thoroughly develop your analysis of a
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shorter work or broaden your thesis to encompass enough aspects of the work to produce the
desired length.

When you have decided on a logical way to develop your ideas, you are ready to
formulate your thesis and its main supporting points. This sentence is the guiding principle of
your essay; it guides your choice of supporting quotations and your analysis of them, and it
guides your reader through the body of your essay as he or she follows the main points through
to your conclusion.

An Organizational Approach: Comparison Contrast

If you decide that the best way to organize your essay is through the use of comparison/
contrast, you have several choices to make about how you can arrange your main points.

One of your choices is called the subject-by-subject approach. In this organizational
pattern, you make all of your points about the first work in the first part of your essay, use a
transition to move the reader into the second work, and then make the same points about the
second work.

An outline of this pattern would look like this:

~Work A Point 1 Point 2 Point 3 Point 4 Point 5

Transitional sentence or paragraph

Work B Point 1 Point 2 Point 3 Point 4 Point 5

This style can be effective in very short papers but can be ineffective for longer ones
because the essay tends to break into two separate discussions, it involves some repetition of
ideas, and it demands that the reader keep in mind all of the points about the first work to
appreciate the points you make about the second.

Another organizational choice for comparison/contrast is labeled point-by-point. This
approach is effective because it arranges the body of the essay around your main points of
likeness or difference which function as the topic sentences or main divisions of your essay.
Once the point is established, you discuss the first work, use a transition to move the reader to
the second work, and then discuss that work as it relates to your point.

An outline of this pattern looks like this:

Point 1 Work A Transition Work B

Point 2 Work A Transition Work B

Point 3 Work A Transition Work B

Point 4 Work A Transition Work B

Point 5 Work A Transition Work B

You may keep your discussion of each main point in one paragraph, or you may present
the first work in one paragraph and then put the transition and second work in the following
paragraph. The choice you make will be determined in part by the length of your discussion; if
you have a lot to say about each work, use separate paragraphs to give equal emphasis to each
subject.

One important concept to keep in mind about the point-by-point organizational pattern is
that it is not sentence-by-sentence. In point-by-point, you write only about the first work in the
first part of the discussion, and then after a transition, you write only about the second work.
Some students slip into sentence-by-sentence (sometimes called the ping-pong ball approach) by
writing one sentence about the first work and then one about the second, following this pattern
throughout the entire paragraph. This bounces the reader back and forth between the subjects,
involves a tremendous amount of repetition, and demands extensive use of transitions.

If you are writing a long essay of comparison/contrast and if you are keeping your reader
in mind, you will probably choose to use the point-by-point approach to order your discussion.

Writing a Draft of Your Essay

After you have written your thesis and outlined this body arrangement, you can begin to
flesh out the major parts of your essay: the introduction, the body, and the conclusion.
Remember that the purpose of the draft is to get your ideas down on paper; you can evaluate
their style and correctness when you work on the revising and editing steps in the writing
process.
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Thesis Statement

Topic Sentence

Topic Sentence

Topic Sentence

The typical introduction includes a lead to gain the reader’s interest, a tie-in to the work s
(or works’) title and author which are stated, a brief summary of the work(s) focusing on the
aspect to be dealt with in the thesis, and the thesis itself which states the main idea(s) that you
plan to discuss in the body of the essay. If you can actually state the main supporting points as
part of the thesis, you can then indicate the major divisions in your essay when you move from
one point to another through your use of the key words from the thesis.

The body paragraphs are built on the literary analysis pattern: topic sentence, introduction
to a quote, the quotation of relevant narration or dialogue, and in-depth analysis of how the quote
proves the topic sentence; this pattern is repeated by using a transitional word or phrase to begin
the introduction to a new quotation, by quoting another relevant part of the work, and then by
analyzing it in terms of the topic sentence. This pattern can be used more than twice in a
paragraph (the more the better), and it can be adapted by sometimes including a quotation in the
introduction to the quote or by using a quotation as part of the analysis section. A review of the
body paragraphs in the model essays in this text will provide an overview of the flexibility of this
pattern.

The conclusion will give your essay closure if you begin with a signal word (Thus,
therefore, and so, to conclude), summarize by rephrasing your thesis and main points, stress the
significance of the ideas you’ve discussed, and change the speed or tempo of your final
sentences to create a sense of finality. This paragraph is important since it is your last chance to
make an impression on the reader, and final impressions can be even more important than first
ones.

3.Familiarize yourselves with a model analysis essay and write your own one
on the analogy

MODEL ESSAY
This student essay compares the central characters in two of Flannery O’Connor’s short
stories. Notice the point-by-point organization and the use of transitions.

They Would Have Been Good Women If. ..

“ ‘She would have been a good woman,” The Misfit says of the grandmother in Flannery
O’Connor’s “A Good Man Is Hard to Find,”' ‘if it had been somebody there to shoot her every
minute of her life’ ” (133). In a smiliar fashion, one may assert that Mrs. Turpin in O’Connor’s
“Revelation” would have been a good woman if there had been somebody there to smash her
face every minute of her life. Both the grandmother and Mrs. Turpin are somewhat elderly
women who come face-to-face with violence. On her vacation, the grandmother encounters a
callous criminal, while Mrs. Turpin’s conversation in the doctor’s office ends when she is

ferociously attacked by a disapproving teenager. In both cases, these domineering and
condescending women come to reconcile their views of society and religion.

The grandmother s domineering ways are evident right from the start of the story. “A Good
Man Is Hard to Find” opens with the grandmother’s “seizing at every chance to change
Bailey’s mind” (117) about going to Florida: “ ‘Now look here, Bailey, see here, read this,”
(117) commands the grandmother. This is a mother speaking to her son; however, both are
obviously well into adulthood, and the grandmother’s dictating tone of voice shows that she
has never relinquished authoritative control over her son, Bailey. The grandmother’s repetition
of these commands makes them seem commonplace. She shows no fear of opposition in
giving her commands to him as she rattles “the newspaper at his bald head,” (117)
demonstrating absolute dominance. She wants things to run her way—not Bailey’s.

Like the grandmother, Mrs. Turpin is immediately seen as a dominating force in
“Revelation.” When the Turpins enter the doctor’s office and look for a seat, Mrs. Turpin
quickly unleashes her authority as she commands, “ ‘Claude, you sit in that chair there,” ”
(488), giving him a push. Like the grandmother, Mrs. Turpin exhibits verbal dominance by her
command and physical intimidation by her push. And Claude reacts to this “as if he were
accustomed to doing what she told him” (488). However, where the grandmother prided
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herself on being a lady, Mrs. Turpin seems to be more arrogant about her dominance. The
command she gives to her husband is said “in a voice that included anyone who wanted to
listen” (488). This suggests that not only does Mrs. Turpin have powerful authority in her
marriage, but that she also feels it is important that everyone present sees just how powerful
she is.

Both women's domineeringness causes them to be rather condescending. When Bailey and his
family are driving through Georgia, the grandmother exclaims, “ ‘Oh look at the cute little
pickaninny!” ” (119). The grandmother’s use of the terms “pickaninny” and “nigger” (119)
reveals how completely she has accepted racist values. She also says that *“ ‘little niggers in
the country don't have things like we do’ ”(119) when June Star points out that he has no
britches. Of course, by “things” she means luxury items. Never would she think of “things” as
enough food to sustain health or enough clothes or shelter. She regards a scene of

TopicSentence wretchedness as picturesque and would like to “ ‘paint that picture’ ” (119) not as a damning
social indictment, but as a means of passive fun.

Whereas the grandmother demonstrates condescendence when she is given the opportunity,
Mrs. Turpin continuously and relentlessly displays her egotistical patronizing. She lets
everyone in the doctor’s office know that she has “a little of everything” (494), and she
frequenty uses the term “niggers” (496). She also speaks of being tired of “ ‘buttering up’ ”
niggers (494) to do servant work for her. This type of phrasing shows that not only has she
readily internalized racist values, but she has also become sickeningly complacent in her
selfishness. And if this isn’t enough, “sometimes at night. . .Mrs. Turpin would occupy herself
with the question of who she would have chosen to be if she could not have been herself”
(491). And she would have to choose between being a “nigger” or “white-trash” (491). This
demonstrates Mrs. Turpin’s remarkable obsession to wallow in self-satisfaction over being
herself. She seems to associate divinity with being of the noble class and pities in a mocking
way the lower classes who, to her, are spiritually deprived. Unfortunately, she cannot see her
own spiritual deprivation in this extremely condescending attitude.

TopicSentence In fact, the grandmother and Mrs. Turpin are so self-righteous, they seem to think of
themselves as extremely virtuous and religious. However, this notion changes as they both
encounter tragedy, and at the conclusion of O'Connor’s stories, both the grandmother and Mrs.
Turpin experience new. powerful, mystical religious insights. The grandmother demonstrates
confidence in her knowledge of Jesus when she inquires of The Misfit, “ ‘Do you ever pray?’
” (129). The grandmother here could have kept insisting that The Misfit was a “good man” in
a further effort to manipulate him to spare her, but by throwing this question at him, she
suggests that maybe he is not a “good man” and implies that through her knowledge of Jesus,
she could save him as evidenced by her statement, ““ ‘Pray, pray. . . . That’s when you should
have started to pray’ ” (130). Later, when The Misfit seems to show a hint of emotion, “the
grandmother’s head cleared for an instant” (132). This shows that the grandmother has
transcended the state of sheer terror she was in and is now thinking on a new level. “ ‘Why
you’re one of my babies,” ” she cried. ““ “You’re one of my own children!” ” (132). Whereas
previously the grandmother thought of The Misfit as a cold-blooded disgrace to society, she
now sees him as one of her own children, one of her babies. This shows that she is now
thinking in purely Christian terms, for in Christian terms, we are all brothers and sisters,
children of God. This type of reaction is a far cry from what the grandmother shows us
throughout the story, and only in fear of death does this insight pour out of her.

Mrs. Turpin, on the other hand, shows her arrogance and pride in her re-
ligious knowledge when she hears a familiar gospel song in the
doctor's office and*“supplied the last line mentally, ‘And wona these
days I know I'll we* earacrown ” (490). Mrs. Turpin seems to feel

TopicSentence supremely justified in being overwhelmed by the spirit of this song.

She is very confident of her destiny with God and appears to even be
self-sanctifying. However, after being attacked and called an “ ‘old
wart hog’ ” (500) from hell, Mrs. Turpin is very worried and distressed
by this statement, and she ponders it for quite some time. Then, at the
very end of the story, while standing at the pig-parlor, “a visionary
light settled into her eyes” (508). In the same way as the grandmother,
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Mrs. Turpin has reached a transcendental state of mind and is now
experiencing profound insights. And in her vision she sees “a vast
horde of souls . . . rumbling toward heaven. There were whole
companies of white-trash, clean for the first time in their lives, and
bands of black niggers in white robes, and battalions of freaks and
lunatics shouting and clapping and leaping like frogs” (508). Mrs.
Turpin’s spiritual vision is now unobstructed by her hypocritical
values. She sees all the types of people that she had previously mocked
and degraded, as well as people like herself, as part of some greater
Oneness. Like the grandmother, she also comes to the Christian view
that all humans are brothers and sisters, children of God. She realizes
how meek and humble people should be before the Lord when she sees
people like herself, and “even their virtues were being burned away”
(508).
Thus Flannery O’Connor’s characters of the grandmother and Mrs.
Turpin convey a piercing theme about how pathetically ignorant one can become in a

Restatement of life of self-satisfaction. They are good examples of people who become
over-

Thesis bearing and condescending almost to the point of being evil And it is a
shame

because we all are capble of being filled with the power, glory,
and awe of God. This fact, however, has a great tendency to be
forgotten unless there is a gun to one’s head or a smack in the face to
act as a reminder. O’Connor’s characters point to the need for a
religious revolution against a secular world to attain true Christian
values.
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Read the following stories for analysis

E. Waller Go, Lovely Rose
T.C.Bambara The Lesson
E. Hemingway. Cat in the Rain

G. Greene The Invisible Japanese Gentlemen

J. Galsworthy The Man of Property
D.H.Lawrence Sons and Lovers
W.S. Maugham The Four Dutchmen

K.Mansfield The Lady’s Maid
R. Aldington Death of a Hero

5.Write your analysis essay on the following types of analysis on the basis of these
stories
1.Character Analysis
2. Theme Analysis
3.Setting Analysis
4.Point of View Analysis
5.Imagery Analysis

6.Structural Analysis
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7.Tone Analysis
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