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1 Heau ocoenusi qucuuminHbl «IIpakTHKYM N0 KYJbType pedeBOro OOIIEeHHs
(aHTIMHACKH A3BIK)»

[lenssmMu ocBOEHUS AUCHUILIUHBI (MOAYJs) «lIpakTUKyM MO KyJlbType pe4eBOro OOLICHMS
(aHTTTUICKUM  S3BIK)» SBISIOTCA: (OPMHPOBAHME 3HAHUM, YMEHMH, BIaJEHUH KyIbTYpoi
peudeBoro OOIIEHUs HA aHIJIMHCKOM fA3bIKE — MPAKTUYECKUM MPUMEHEHUEM ()YHKIIMOHAIbHBIX
CTHJICH M aHPOB YCTHON U MUCHMEHHOH peud B OOLICHUM HA aHIJIMHCKOM SI3bIKE B Pa3IMUYHBIX
cpepax KOMMYHMKAIlUM YEJIIOBEKA B COOTBETCTBUM C COLMOKYJIBTYPHBIMH HOpMaMH
AHTJIOSA3BIYHOTO COOOIIeCTBAa B PaMKax IMOJATOTOBKH CHEIMATMCTOB Mo HampasieHuio 44.03.05
[Tenarorndyeckoe obOpaszoBanue (¢ 2 mpodmisiMu moAroToBKu). [Ipodwik aHTIUHCKHIA S3BIK U
HEMEIIKUU SI3BIK.

2 Mecro mucuunianabl «[IpakTukyM 1m0 KyJIbType pe4eBOro o0meHus (aHrIHiCcKHii
SI3bIK)» B CTPYKTYpe 00pa3oBaTe/ibHOI MPOrpaMMbl MOATOTOBKHU 0akajiaBpa

Jucuummza «[IpakTHKyM MO KyJIbType peueBOro OOIICHUs (aHTIUICKHUMA S3bIK)» BXOIUT
B BapMAaTHUBHYIO 4acTh OJioka 1 0oOpa3oBaTeNbHOM MpPOrpaMMbl U SBIAETCS AUCLUILUIMHOM IO
BBIOODY.

Jlnst u3ydeHus: TUCIUIUIMHBI HEOOXOAMMBI 3HaHUS (YMEHUS, BIaICHUs), COOPMUPOBAHHBIE
B pe3ynbraTe uzydenus «MHocTpanHOTo s3bIKaY, «IIpakTryeckoit OHETHKN.

3HaHus (YMEHMsl, BJIQJCHHUA), MOIY4YEHHbIE NPU M3YyYCHUM JQHHOM JUCLHUIUIMHBI OyIyT
HEOOXOAUMBI JJISl U3y4eHUs JUCUMIUINH «JlenoBast nepenuckay, «JIeKCuKomorus».

3 Kommnerennuu oOy4yawmerocsi, ¢opmupyemble B pe3yJbTaTe OCBOCHHS
JUCIHHUIUIMHBI (MOAYJIs1) M IUVIAHMPYEMble Pe3yJbTaThl 00y4eHM st

B pesynprate ocBoeHus MUCHUIUIMHBI «[IpakTHKyM MO KyJabType PEUeBOTrO OOIIEHUs
(aHTTTUHCKUI SI3BIK)» 00yYarOIIMICS JOHKEH 001a1aTh CISAYIOIIMMH KOMITETCHIIUSIMHU:

CrpyKTypHBIi

3JIEMEHT [Tnanupyemble pe3yabTaThl 00yUeHUS

KOMTICTCHIINH

OK-4 CIOCOOHOCTBI0O K KOMMYHHMKAIIUM B YCTHOW M MUChbMEHHOW (hopMax Ha PYyCCKOM H

I/IHOCTpaHHOM SI3BIKAX JJI peH_IeHI/I}I 3a1a4 MECKINYHOCTHOT' O n Me)I(KyJII:TypHOI‘O
B3aUMOJICUCTBUA

3Harb — OCHOBHbBIE IPUHIIUIIBI YCTHOW KOMMYHHUKAIIMKM HAa aHTJIUHCKOM SI3bIKE;

— OCHOBHbBIE IPUHLIUIIBI MUCbMEHHON KOMMYHHUKAIIMU Ha aHTJIMACKOM SI3BIKE,
— TMPUHOUOB MEXJIMYHOCTHOTO U MEXKYJIbTYpHOTO B3aWMOJEWUCTBUS B
pamMKax M3y4aeMbIX TEM.

YmeThb - MPUMEHSTh IPUHIMUIIBI YCTHOM KOMMYHHUKAIIUU HA aHTJIMHCKOM SI3BIKE;
— MPUMEHSTh MPUHIMIBI MHUCHbMEHHOH KOMMYHUKAIIMM Ha aHTIUHCKOM
S3BIKE,

— THNPHUMCHAITH MPUHIIUIIBI MCXINYHOCTHOI'O n MCKKYJBTYPHOTO
BSaHMOHGﬁCTBI/I}I B paMKaXx M3y4aCMbIX TCM.

Braners — YCTHOU KOMMYHHUKalUeH B PaMKax 3aJlaHHBIX TEM;

— MNHCHhMEHHOW KOMMYHHKALIMEN B PAMKax 3a/IaHHBIX TEM;

MPUHIIUIIAMHA MEXIUYHOCTHOTO U MEXKYJIBTYPHOTO B3AaUMOAECHCTBUS B paMKaxX
M3y4aEeMBbIX TEM.

IIK-2 cnocoGHOCTBIO HCHOJB30BaTh COBPEMEHHBIE METOJABl M TEXHOJOTMH OOYy4YeHUs H
JIMAarHOCTUKHU

3Hath — COBpPEMEHHbIE METOIbl O0YUCHHUS;
— COBpPEMEHHbIE TEXHOJIOTUN O0yUEHUS;




CTpyKTypHBII

DIIEMEHT [Tnaaupyemblie pe3yabTaThl O0ydeHUS
KOMIICTCHITHH
— TPHHIUIBI AUATHOCTHKH
YmeThb — MPUMEHSTh COBPEMEHHBIC METO/IbI 00YICHUS;
— TPHUMEHSTH COBPEMEHHBIE TEXHOIOTUU O0yICHHUS;
— TPUHAMATh IPUHIUIBI TUATHOCTHKH.
Bnagets — NPAKTHYCCKUMH YMCHHSMH M HaBBIKAMH HCIOJb30BAHUS COBPEMEHHBIX
METO/I0B 00yUYCHNS,
— TMPaKTUYECKUMU YMEHUSMU M HaBBIKAMU HCIOJIb30BAaHUS COBPEMEHHBIX
TEXHOJIOTUH 00yUYeHMUS;
—  Ccroco0aMu IMarHOCTHUKH
JAIK-3 ymeeT cBOOOJHO BBIpaXKaTh CBOW MBICIH, aJCKBATHO HCIONB3YS pa3sHOOOpa3HbIC

SI3BIKOBBIC CPEJICTBA C IEJIBIO BBIJICIICHUS PEJIEBAHTHOM HH(OpMaIUN

3Harb — OCHOBHBIE CHOCOOBI BBIPAXEHHS CEMAHTUYECKOM, KOMMYHHKATUBHON H
CTPYKTYPHOM MPEEMCTBEHHOCTH MEX/Y YACTSIMH BbICKa3bIBAHUS.

— OCHOBHBIE JIEKCUYECKHE CpEICTBA BBIPAXKEHUS MBICIEH B paMKax
U3y4aeMBIX TEM;
—  cnocoOBI BBISIBJICHHS PEJICBAHTHOM MH(OPMAIIHH.

YMers —  TOPUMEHATH  OCHOBHBIE  CIOCOOBI  BBIPQKEHHUS  CEMaHTHYECKOM,
KOMMYHHUKaTUBHOM M CTPYKTYpPHOW IIPEEMCTBEHHOCTH MEXAY 4YacTsAMU
BBICKAa3bIBaHUS,
- MPUMEHATh OCHOBHBIE JIEKCUYECKUE CPEACTBA JJIS BBIPAXKEHUS MBICIEN
B paMKax U3y4aeMBbIX TEM;
MPUMEHSITh CITIOCOOBI BHISIBJICHHSI PEIICBAHTHON HH(OPMAITHH.

Bnazners — cnocobamu BBIPAKCHHUSI CEMaHTUYECKOH, KOMMYHUKATUBHOMN u

CTPYKTYPHOM MPEEMCTBEHHOCTH MEXK]Ty YaCTSIMHU BBICKa3bIBAHHS.
—  JIGKCUYECKHMH CPEJCTBA BBIPAXKEHUS MBICIICH B paMKaX U3y4yaeMbIX TEM;
— cnoco0amu BBISIBJIICHUS peIeBaHTHON MH(OPMAIUH.

JAIK-4 o6mamaeTr TOTOBHOCTBHIO TPEOOJICBATh BIUSHUE CTEPEOTUIIOB U  OCYIIECTBISITH
MEKKYJIbTYPHBIN AHaor B o01Iel 1 npodeccruoHaibHoM chepax obuieHus

3Hath — CTEpEeOTHUIIbl, BO3HUKAIOIIUE ITPH MEXKKYIHTYPHOM OOLICHUU;
— MPHUHLUUIOBl MEXKYJIBTYpHOIO AMajora B oOmed U mpodecCHOHATBHBIX
cdepax oOrIeHus;
— OCHOBHBIC TE€MbI, BO3HHKAIOIIHE B 00meld u mpodeccuoHaIbHbIX cdepax
OOIIEHHS B paMKax U3y4aeMBbIX TEM.

YmeThb y3HaBaTh CTEPEOTHIIbI, BOSHUKAIOILIUE MPU MEXKYIBTYPHOM OOIIEHUY;
— TMPUMEHATh TMPUHLUIBL  MEXKKYJIBTYpHOTO Juajora B oOmell u
npodecCuOHANBHBIX chepax OOIICHUS;
— HaxXOAWUTh TEMbI, BO3HHUKAIOIIUWE B 00LIEH M mpodeccnoHanbHBIX cdepax
OOIIEHUS B paMKaX U3y4aeMbIX TEM.

Braners - crioco0amu u30eraHus CTEPCOTHUIIOB, BO3HUKAIOIIHE npu

MEXKYJIbTYPHOM OOIICHUU;

- crocobamMy TPUMEHEHHS MEXKYJIbTYPHOTO Juajgora B oOmed u
npodecCuOHANBHBIX chepax OOIICHUS;

- TEMaMH{, BO3HUKAIOIUMH B 00medl M mnpodeccHoHanbHbIX chepax
OOIIEHUS B paMKaX U3y4aeMbIX TEM.




4 CTpykTypa M colaepkaHue AUCHUILVIMHBI «IIpakTHKYyM 10 KyJbType pe4yeBOro
o0ueHNs (AHTJIMACKHUI A3BIK))»
OO6mrast TpyI0EMKOCTh TUCHUILIMHBI COCTaBIseT 3 3a4eTHHIX enuHuIbl 108 akaz. yacos,

B TOM 4YHUCJIC:

- KOHTakTHas pabora — 18,1 akan. 4acos:

- aynutopHas — 18 akan. yacos;

- BHeayauTopHas — 0,1 akas. gacoB
- camocrosTensHas padora — 89,9 akaz. yacos;

AynutopHas o =
KOHTakTHas | 3§ 8 3
o paGota T g dopma TeKyIero | =
= S Bun KOHTPOJIS e g
Paznen/ Tema 3| (B akan. vacax) | & o . £ 5 =
S — = . : % | CAMOCTOATENLHOM | yCHeBaeMOCTH H | = 5
O|E|§E|EE|G6& PaboTEI MPOMEXYTOUHOH | 5 = =
= 5 &l E&|E s aTTecTaluu = S
285 &3 S8 s
5 O 5 0 = N7
o)
1. Pa3gen: Schooling (6
1.1. Tema: 4/3 | 22 |Urenue TekcroB|YcrTHbIN oTBeT Ha|OK-4-
SchoolsinBritain H. AyTeHTUYHBIX PaKTUYECKOM  [3YB,
crarei IO [3aHATHH [IK-2 -
PEUIOKEHHBIM  |(AMAIOTUYECKOE, |(3YB,
temaM. [IpakTuka|monomnoruueckoe |JAI1K-3
B ayAHpPOBaHUWU, BBICKA3bIBAHUE IO |— 3YB,
MMCbMEHHOU PEYH.|TEME CTaThH). JIIK-4 -
[TocTpoenun Hanucanue Occe. |-3yB
MOHOJIOTHYECKHUX
U JUAIOTHYECKUX
BBICKA3bIBAaHUN B
KOHKPETHOU
TEMaTUYECKON
CUTYaIlUH.
Cocranenue
summary.
1.2. Tema: Schools in 4/2 | 22 |Yrenue TekcroB|YcrHbI oTBeT Ha|OK-4-
the USA . ayTEeHTUYHBIX IIPaKTUYECKOM 3yB,
crarei IO [3aHATHH [IK-2 -
PEUIOKEHHBIM  |(AMAIOTUYECKOE, |(3YB,
temaM. [IpakTuka|monomnoruueckoe |JAITK-3
B ayAHpPOBaHUH, BBICKA3bIBAHUE IO |— 3YB,
MMCbMEHHOW PEYH. |TeME CTaThH). JIIK-4 -
[TocTpoenun Hanucanue Occe. |-3yB
MOHOJIOTHYECKHUX
U JUAIOTHYECKUX
BBICKA3bIBAaHUN B
KOHKPETHOU
TEMaTUYECKON
CUTYaIlUH.
Cocranenue
summary.




AynuropHas o =
KOHTakTHas | 3§ S 5
o paGota T g dopma TeKyIero | =
= S Bun KOHTPOJIS e g
Paznen/ Tema 3| (B akan. vacax) | & . £ 5 =
A — = : . % i|CAMOCTOATENBHOM | YCIIEBAEMOCTH | | 2, = 5
O|E|§E|EE|G6& pPaboTEHI MPOMEXYTOUHOH | 5 = =
= 5 &l E&|& s aTTecTaluu = S
285 &3 S8 s
5 O 5 0 8 <
HWroro 1o pasueny 8/5| 44 Occe (B
n. MMACbMEHHOU
dbopme)
2. Paznen: People and| 6
emotions
2.1. Feelings and 6/3 | 259 [Urenue  TtekcroB|YcTHblii orBeT Ha|OK-4-
emotions n. ayTEHTUYHBIX MPAKTUYECKOM 3YB,
crateit IO [3aHATUU [K-2 -
NpeUIOKEHHBIM  |(AMAIOTUYECKOe, |(3YB,
temaM. Ilpaktuka|mononoruueckoe |JIITK-3
B ayIUpOBaHUWU, BBICKA3bIBAHUE I10|— 3YB,
MUCbMEHHOW PEYH.|TeME CTaThH). JIIK-4 -
[TocTpoenun Hanucanue Occe. |-3yB
MOHOJIOTHYECKHIX
U JUAJIOTHUYECKUX
BBICKA3bIBAHUUN B
KOHKPETHOMU
TEMaTUYECKOU
CUTYallUH.
CocraBnenue
summary.
2.2. Emotionalissues 4/2 | 20 |Yrenue TekcToB|YcTHBIH oTBeT Ha|OK-4-
n. ayTEHTUYHBIX MPAKTUYECKOM 3YB,
crateit IO [3aHATUU [K-2 -
peUIOKEHHBIM  |(AMaIOTUYECKOoe, |(3YB,
temaM. Ilpaktuka|mononoruueckoe |JIITK-3
B ayIUpOBaHUWU, BBICKA3bIBAHUE I10|— 3YB,
MMCbMEHHOW PEYH.|TeME CTaThu). JIIK-4 -
[TocTpoenun Hanucanue Occe. |-3yB
MOHOJIOTHYECKHIX
U JUAJOTHYECKUX
BBICKA3bIBAHUIN B
KOHKPETHOM
TEMaTUYECKOU
CUTYallUH.
CocraBnenue
summary.
Hroro no pazueny 18/ | 45,9 Occe (B
10 1. MACbMEHHOU
dopme)
Hroro 3a cemectp 18/ | 89,9 3a4er
10 U.
Hroro o 18/ | 89,9
JUCIUTIIINHE 10 M.




5 O6pa3oBaTesbHbIe 1 HHGOPMALMOHHbIE TEXHOJIOTHHU

[Tpu m3ydyennn nucuumuivHbl «[IpakTHKyM MO KyJIbType PedeBOro OOIICHUS (aHTIUHCKHI
S3BIK)» HUCMOJNB3YIOTCSA CIIeAyIoIKe oOpa3oBaTeNbHble M WH(OPMAIMOHHBIE TEXHOJIOTHU:
TEXHOJIOTHSI KOMMYHUKAaTUBHOTO OOYYEeHHsI, TEXHOJIOTUN TECTUPOBAHUS, TEXHOJOTMH PAa3BUTUS
KPUTUYECKOTO M Pe(IIEKCHBHOTO MBILIUICHUS, a TAKXKE:

1) TpagunuoHHble  00pa3oBaTelibHBIE  TEXHOJOTHH,  KOTOPbIE OPHEHTUPYIOTCS
Ha OpraHu3aluio  00pa3oBaTEIBHOIO IpPOIECcca, IMPEINoJaralnlylo  MpsMyIo
TPaAHCISALMIO 3HAHUHN OT MpernojaBaTels K CTyIeHTY (IPEeuMYIeCTBEHHO Ha OCHOBE
OOBSICHUTEIIbHO-UITIOCTPATUBHBIX METOJIOB OOy4eHHs). YueOHas [esATeNbHOCTh
CTYZ€HTa HOCHUT B TaKHX YCJIOBHSIX, KaK MPaBUJIO, pEPOIYKTUBHBIN XapaKTep.

@DopMbl YUeOHBIX 3aHATHUH C UCTIONB30BAHUEM TPATUIIMOHHBIX TEXHOJIOTHI:

[TpakTHueckoe 3aHATHE, MOCBSIIEHHOE OCBOECHUIO KOHKPETHBIX YMEHHUW M HABBIKOB I10
IPEJIOKEHHOMY AJITOPUTMY.

2) UrpoBbie TEXHOJOTMH, HANPABICHHBIC HA PEKOHCTPYKIIUK MOJENCH MOBEICHUS B
paMKax MpeUI0AKEHHBIX CLIEHAPHBIX YCIOBUM.

@opMmbl yUeOHBIX 3aHATHI C MCHOJB30BAHWEM HIPOBBIX TEXHOJOTHIl MOTYT BKJIIOYATh
yueOHyto urpy (dopma BOCCO3JaHMS HPEIMETHOTO U COIMAIBHOIO COAEp)KaHus Oyaymiei
npohecCHOHANBHOM NIEeATENbHOCTH CHEIHAINCTa, MOJCIUPOBAHUS TAKUX CHUCTEM OTHOUICHMIA,
KOTOpBIE XapaKTEpHbI JUIsl ITOW AEATEIBbHOCTU KaK IIEJIOr0), AEJIOBYI0 UIrpy ( MOAEIMPOBAHUE
pPa3IUYHBIX CHUTYallMii, CBS3aHHBIX C BBIPAOOTKOW U TPUHATHEM COBMECTHBIX pEILIEHUI,
00CYXJIEHHEM BOIIPOCOB B PEKUME «MO3TOBOTO IITYpMay, pEKOHCTPYKLMEH ()YHKIIMOHAIEHOTO
B3aMMOJICHCTBUSI B KOJUIEKTHBE M T.[I.) U POJEBYIO WUrpy (MMUTALUS WIM PEKOHCTPYKIUS
MO/JIEJIEN POJIEBOTO MOBEAEHUS B MPEUIOKEHHBIX CLIEHAPHBIX YCIOBUSIX).

3) TexHOIOTHH MPOEKTHOTO OOYUYEHHS — OpraHu3alis 00pa3oBaTEIBHOIO Mpolecca B
COOTBETCTBHHM C QJTOPUTMOM IIOATAIHOTO peIIeHUS NpOoOJeMHON 3agauu WiIn
BBIMIOJTHEHUST ydeOHoro 3amaHus. [IpoekT mnpeamonaraer COBMECTHYIO Y4eOHO-
MO3HABATENBHYIO JACSITEILHOCTh TPYIIbBI CTYJACHTOB, HAMPABICHHYIO HA BBIPAOOTKY
KOHULEMIMN, YCTaHOBJIEHHWE ILened U 3aaad, (GOPMYIUPOBKY OXKHIAAEMBIX
pE3yJIbTAaTOB, ONPEEIEHNE IPUHIUIIOB U METOAMK PEIICHUS IOCTAaBICHHBIX 3a/1ay,
IUTAaHUPOBaHWE XoAa paboThl, MOUCK MAOCTYNMHBIX M ONTHMAJbHBIX PECYpPCOB,
MO3TANHYI0 peaju3alHio IUlaHa padoThl, MPE3EHTALNI0 PE3yJbTaTOB paboThl, UX
OCMBICTIEHUE U PEIICKCHIO.

OcCHOBHBIE THUIIBI IPOEKTOB!

TBopueckuil MPOEKT, KaKk MPaBUII0, HE HMEET JETAIbHO MPOPaOOTaHHOW CTPYKTYPHI,
y4eOHO-TI03HABaTeIbHAs JESATEIbHOCTh CTYAEHTOB OCYIIECTBIISIETCS B paMKax pPaMOYHOTO
3aJjaHusl, TOTYMHSISICH JIOTHKE U MHTEPEeCcaM YYaCTHHUKOB MPOEKTA, )KaHPY KOHEYHOTO pe3ynbTara
(razera, GUIBbM, PA3THUK, U3JAHUE, SKCKYPCHUS U T.I1.).

NHdopManinoHHBIN MPOESKT — yueOHO-TI03HABATEIbHAS ACATEIHHOCTD C SIPKO BBIPAKCHHOM
IBPUCTHYECKON HANPaABIEHHOCTHIO (TMIOMCK, OTOOp M cHUCTeMaTH3alusd HHPOPMALUU O KaKOM-TO
00BbEKTe, 03HAKOMJICHHE YYAaCTHHUKOB IPOEKTa ¢ 3TOM MH(OpManuen, ee aHaIu3 U 0000IIeHHE
JUIS IPE3EHTAIMK O0Jiee IUPOKOIl ayTuTOPHH).

6 YueOHO-MeTOAMUYECKOe o0ecnedeHne CaMOCTOATEIbHO padoThl 00yYa0 M XCS

Mo nucrunnune «lIpakTHKyM TO KyJIbType peueBOro OOLICHHs (QHTIUHCKUI S3BIK)»
IpelyCMOTPEHA ayIMTOpHAsl M BHEAYAUTOPHAsl CaMOCTOsITeNIbHas paboTa 00yJarommxcs.

AynuTopHas M BHeEayJUTOpHAash CaMOCTOATENbHas paboTa CTYIEHTOB MpEAroaraeT
pelIeHre KOMIUIeKCa pa3HOOOpa3HBbIX 3a/ay, HaIMpaBJICHHbIX Ha (OPMHUpPOBAHUE YMEHUN H
HaBBIKOB 110 acriektam:Reading, Listening, Writing, Speaking, Translation.

AKP Nel «Speak on the article»
Read the article, retell it and speak on the problem raised in the article.



1. Suffer little children

Brixton resident Devon Allison explains how the dearth of secondary schools in her area
forced her into a four-year battle with the government that will climax in a showdown with
Lambeth council this evening

Four years ago | began regular missions to one of Britain's strangest places - Planet
Politics. | visited the part called Education, Education, Education.

I was a reluctant traveller and had no special training or kit to protect myself or my naive
beliefs about the government and its responsibilities to British schoolchildren. But | survived,
and | want to share what | learned in this largely uncharted territory.

Here's how the journey started. Like many thousands of people, I live in an education
black hole. Believe it or not, in my community of Brixton, south London, there are no secondary
schools - even though there are enough children to fill at least three of them.

So a group of my neighbours and | set out to change this, confident that the government
would see how desperate our situation was in Brixton and move quickly to provide at least a
basic education service to local children by building three new secondary schools.

How can it be that there are no secondary schools in Brixton? | began to piece together the story
to find out how a borough of a nearly 300,000 people can wind up with only 10 secondary
schools, with places for just 60% of its children.

It turned out that the local council had sold 11 schools since 1997, including the site of
Brixton's last secondary school, which is now covered with flats.

Brixton schoolchildren routinely travel over an hour each way on public transport to get
to secondary school. Each local primary sends children to more than 20 different secondary
schools, so many of them travel alone, and have no supportive peer group when they get to
school. And because 60% of the borough's schools are for girls, and 60% are for Christians,
Lambeth children (especially Brixton boys living in the centre of the secondary school desert)
have to become commuters at the age of 11.

It seemed obvious to us that Brixton needed schools. But the first education minister we
met told us that Lambeth actually had "no basic need" for secondary schools. Yes, a majority of
children were forced to leave the area because of the lack of secondary school places (in
Lambeth, 2,500 Year 6 places shrink to less than 1,500 Year 7 places - musical chairs is no party
game here). However, because a few Lambeth schools had a few empty seats in higher years, the
borough had no basic need and wouldn't qualify for money to build new community schools.
While we were still trying to understand this logic, the minister told us that, even though we
didn't "need" it, we would be getting a city academy - and we would love it.

We were given a choice, actually. We were asked to choose between a) nothing, and b)
the city academy, sponsored by the Church Schools Company and specialising in business. So
we chose the latter and got our first city academy, which opens this September.

When we started to campaign for the next two schools, we ran into a catch-22 situation.
Deprived areas get city academies, but not if they're so deprived that they have no failing or
closed schools to turn into city academies. If, like Brixton, your community doesn't possess any
of this tarnished family silver, you don't get a school at all.

Civil servants and council officers told us that Brixton couldn't have any secondary
schools because there were no sites, no sponsors, and everything is Very Complicated.

We could see that we would have to do a lot of the work ourselves. So we organised a
not-for-profit company, got former South African president Nelson Mandela's permission to use
his name for a school, and scoured the borough for land. We found two sites, completed planning
and legal searches on them, negotiated for access with reluctant current owners, and tripped over
a group of philanthropists willing to sponsor two schools in Brixton.

Then we hit crazy old catch-22 again. It had been decreed that the central government
never buys land for city academies. Because governments operate by precedent, it was feared
that an exception allowed for Brixton would become the norm everywhere. The education
minister, looking farther than we mere parents can see, pronounced that if the land was
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purchased for Brixton, the whole galaxy would then show up on his doorstep demanding real
estate.

Lambeth council balks at buying land because it is £700m in debt; the money it received from
selling Brixton's schools was spent long ago, and not on liquid assets.

The high ministers of Planet Politics, in the various forms of David Miliband, Stephen
Twigg, Stephen Timms, and Keith Hill (our local MP), told us that it was sensible for our team
to investigate various creative approaches to funding (because, the subtext ran, our government
is not obliged to use our tax money to provide us with the choice of a local school).

| have fun sometimes imagining how the government thinks we investigate funding
approaches. We are just a bunch of parents, all volunteers, looking after small children, who
have had a working knowledge of Planet Politics forced upon us. Our heads may be in the DfES
but our feet are still firmly on the ground, in Brixton.

We have learned that, on Planet Politics, no level of government admits a duty to provide
local schools. Local and central government can offer children the “choice™ to commute to
distant schools or move out of the neighbourhood.

The government concedes that a journey from Brixton to Yorkshire is not reasonable, but
a four-hour round trip journey is considered just fine.

Parents and children in our brave new world of choice are told not to whine about
unfairness. So what if it's twice as hard for boys to get places? Or non-Christians?

I wish our strange and inhospitable hosts had tried to learn more about our world, a world
in which people believe all children deserve good local schools, and are willing to go to
extraordinary lengths to work “entrepreneurially” (a favourite DfES word) to provide our
children with them. Who knows how much more we could have accomplished together?

2. Emotional intelligence: why it matters and how to teach it by Bradley Busch and Ben
Oakley

Teaching young people skills such as active listening, self-awareness and empathy can
equip them to succeed both academically and socially

Encouraging students to understand the difference between “sad”, “disappointed” and
“upset” acts as springboard to develop appropriate strategies for each. Photograph: Alamy Stock
Photo

In our work with schools, it’s now commonplace for us to hear those in education talking
about helping students (and staff) develop their emotional intelligence. But what do we mean
exactly? Why and how should teachers support its development in their students?

Emotional intelligence can be said to cover five main areas: self-awareness, emotional
control, self-motivation, empathy and relationship skills. It is, of course, important for good
communication with others — and is therefore a gateway to better learning, friendships, academic
success and employment. Skills such as these developed in our formative years at school often
provide the foundation for future habits later on in life.

The term emotional intelligence was popularised in the mid 90s by journalist Daniel
Goleman’s book, Emotional Intelligence: Why It Can Matter More Than 1Q. The book’s claims
that emotional intelligence is more important than IQ is a source of debate among psychologists,
but it does look as if emotional intelligence could be a factor in academic achievement.

An iconic study tracked high-1Q students from childhood to late adulthood and found that
those who achieved notable adult career success showed greater “will power, perseverance and
desire to excel”. Meanwhile, evidence from the seminal marshmallow test — which gave children
the option to have more treats if they could wait before eating them — suggested delayed
gratification and self-control are important, with these characteristics being linked to better
school grades, earnings and job satisfaction.

Regardless of debates over whether emotional intelligence can be measured, we believe
it’s worthwhile for schools to explore some of its main facets. Here’s how.

Active listening



The skill of active listening is a key part of helping create genuine two-way
communication — and it is about far more than just paying attention. It involves genuinely
following dialogue and responding to others using your own body language, then being able to
demonstrate that you have understood by verbally summarising back key messages that have
been received.

In the classroom, this can affect how students take on feedback from teachers. A recent
review found that 38% of feedback interventions do more harm than good. This may be in part
because people often make common mistakes when receiving feedback — misinterpreting it as
being a personal judgement on who they are, for example, and thinking about when the speaker
will finish talking so they can reply instead of listening fully to what is being said.

The skill of active listening is a key part of helping create genuine two-way
communication — and it is about far more than just paying attention

A vocabulary for feelings

Researcher Lisa Barrett states that interpersonal skills can be enhanced by helping students
increase their emotion vocabulary. Encouraging students to understand the difference between
“sad”, “disappointed” and “upset” acts as springboard to develop appropriate strategies for each.
In short, every emotion word you learn is a new tool for future emotional intelligence.

A simple way to introduce this to students is to play the alphabet game: as a class you see
how many different emotions you can come up with for each letter of the alphabet. Afterwards,
discuss the differences between each, what might prompt the emotions, and how students could
individually respond. If looking for inspiration on this, we recommend this poster as a possible
starting point.

Developing self-awareness

When we have low self-awareness, we’re at risk of not realising how we come across to
others, and letting an over inflated self-image skew our behaviour and social interactions.

A well-known study once saw researchers ask students how they thought they did in a test,
and then compared their perceptions with their actual results. They found that most students
overestimated their ability, with this most likely to be the case in students who had done poorly.
This is known as The Dunning-Kruger effect and is one of the most common thinking biases in
education.

They also found that strategies to help students improve their self-awareness include
teaching them metacognitive strategies. One way of doing this is to encourage them to ask self-
reflective questions such as “What could | have done differently?”” Or use a communication self-
evaluation questionnaire, which can help students begin to understand their interpersonal skills.

Showing empathy as being ‘with’ others

Empathy is the ability to take the perspective of another person while being non-
judgemental, recognising the emotions they are feeling, and being able to convey their
perspective back to them. Evidence suggests that reading is a great way to develop this skill.
Researcher Brené Brown’s animated short video is also a great conversation starter to use with
students.

Teachers: your guide to learning strategies that really work

Reflecting back the other person’s perspective helps to make the other person feel
understood, which in turn increases the likelihood of collaboration and support. Children
generally develop empathy through observing how others show it — including watching teachers
and students empathise with each other. Using phrases such as “I understand/realise/can see” can
help to show students how understanding of other perspective can be expressed.

Managing emotions and self-regulation

The Sutton Trust states that helping students improve their self-regulation — the ability to
manage thoughts and feelings — is one of the most effective and efficient ways to support
students. This is especially so in secondary schools, with the gap between impulse control and
sensation seeking being at its widest in early teenage years.

What do self-regulation techniques look like? There are approaches that are used by



athletes which can be applied to the classroom — the principles remain the same. These include
seeing events as an opportunity rather than a threat and helpful self-talk , for example. Reinforce
to students that emotional management skills are not fixed but can be developed. This takes a
considerable amount of effort and patience from both the student and the teacher, as it is often a
gradual process over a large period of time.

AKP Ne2 «Summary»
Summarize in three paragraphs the main points of the articles 1), 2). Your conclusion
might be a single sentence restating the thesis.

AKP Ne3 “Monologue”

Speak on the problems using the ideas from texts 1), 2).
1) Payment for school education: pros and cons.

2) Teaching children to emotions is necessary/useless.

AKP Ne4 «Listen to the text and answer the questions»

Text script

1. This is the VOA Special English Education Report. Some American parents might think
their children need better educations to compete with China and other countries. But how much
do the parents themselves need to change?

A new book called "Battle Hymn of the Tiger Mother" by Amy Chua has caused a debate
about cultural differences in parenting. Ms. Chua is a professor at the Yale Law School in New
Haven, Connecticut, and the mother of two daughters. She was raised in the American Midwest
by immigrant Chinese parents. In the Chinese culture, the tiger represents strength and power. In
her book, Ms. Chua writes about how she demanded excellence fromher daughters. For example,
she threatened to burn her daughter's stuffed animals unless she played a piece of music
perfectly. She would insult her daughters if they failed to meet her expectations. Ms. Chua told
NBC television that she had a clear list of what her daughters, Sophia and Louisa, were not
permitted to do.

"Attend a sleepover, have a play date, watch TV or play computer games, be in a school
play, get any grade less than an A." Many people have criticized Amy Chua. Some say her
parenting methods were abusive. She even admits that her husband, who is not Chinese,
sometimes objected to her parenting style. But she says that was the way her parents raised her
and her three sisters.

Ms. Chua makes fun of her own extreme style of parenting. She says she eased some of the
pressure after her younger daughter rebelled and shouted "I hate my life! I hate you!" Ms. Chua
says she decided to retreat when it seemed like there was a risk that she might lose her daughter.
But she also says American parents often have low expectations of their children's abilities. "One
of the biggest differences | see between Western and Chinese parents is that Chinese parents
assume strength rather than fragility”

Stacy DeBroff has written four books on parenting. "The stirring of this intense debate has
to do with what does it mean to be a successful parent and what does it mean to be a successful
child?" "Ms. DeBroff says Amy Chua's parenting style is not limited to Chinese families. She
says it represents a traditional way of parenting among immigrants seeking a better future for
their children. But she also sees a risk. When children have no time to be social or to follow their
own interests, they might not develop other skills that they need to succeed in life.

Stacey DeBroff advises parents to develop their own style of parenting and not just repeat
the way they were raised.

Questions:
1) What are the main differences between the Chinese and American ways of uprining?
2) Why are the Chinese parents so strict with their children?



3) What does Stacey DeBroff advise parents to do?
4) What do you think about the Chinese methods of uprining?

2. Want to live a happier life? Try surrounding yourself with happy friends or at least find
friends with happy friends. A study published online December 4th in the British Medical
Journal says happiness can quickly go viral within your social network. Researchers looked at
twenty years' worth of data on more than 5,000 individuals and found that when any one person
was happy, their friends became more likely to share that joy. Benefits spread out to three
degrees of separation, meaning a better chance at happiness for not only their friends' friends, but
also their friends' friends' friends. But don't go thinking your ten thousand buddies on Facebook
will bring you happiness. The researchers found that the strength of the effect dissipates over
physical distance, with next-door neighbors and friends living nearby getting the biggest boost.
Surprisingly, sadness made very little headway within social networks, paling in comparison to
the communal effects of happiness. Just in time for the holiday season, scientific proof that it's
not the gift that counts — it’s the smile on the face of the friend giving it.

Questions:

1) How can you get the feeling of happiness according to the article?

2) Do you think the method of being happy describes in the article work?

3) Why do you think happiness is more contagious than sadness?

4) Would you like to try the method?

AKP Ne5 «Act out a conversation»
Pair work. Make up dialogues discussing the problems raised in audio texts

AKP Ne6 «Essay»

Write an opinion essay on the following topics:

1) Students should specialize early so that they can develop in-depth skills and knowledge
in their majors.

2) British public schools.

3) American school education vs Russian school education.

4) Traditional vs modern way of upbringing.

5) Teaching moods in language learning.

6) The art of being happy.

7) Empathy in teaching.

8) Suppressed emotions.

IIpumepHbIe HHAMBHAYATbHBIE JoMamHKe 3aganus (U13):

M3 Nel «Correct the mistakes)
Correct the mistakes in the following sentences
1) 1.1 hate when foreign films are dubbed; I like to listen to them in their original language.
2.The police are very unwilling to interfere with family problems.
3.1t’s no use to tell me now. | needed to know a week ago.
4.The producer organizes the budget and decides how much is worth to spend on the film.
5.We eventually winded up staying in a little hotel a few miles from town.
6.He became acutely conscious to have failed his parents.
7.You may not like him, but you’ve got to admire of his persistence.
8.Tell me all the latest gossips.
9.I’m looking forward to go to your party.
10.She refused having anything to do with the plan.
11.The police observed him to enter the bank with a gun.
12.Seeing his confusion, | offered helping him.



13.We took the line of the least resistance and paid the money instead of arguing.

14.There is not much point to try to persuade him — he’ll never change his mind.

15.The package in the corridor looks a bit suspiciously.

16.At supper, everyone was in high spirit.

17.1 used to a good swimmer, but now I’m out of the practice.

18.Many newspapers have a gossip row, where private lives of famous people are reported.
19.She just scraped at the examination.

20.Have you ever considered to work as a teacher?

2) 1. He was seen cross the street and turn round the corner.

. We’re really looking forward to see you again.

. Her strange behaviour raised our suspicion.

. He asked me did I like the new play.

. Lisa felt herself to grow red.

. The cost of living continues to raise.

. Why not to make him a doctor like his father?

. He never let his children to take his car without permission.

. The repertuars of the theatres usually offer us a wide choice of plays.

10. The sounds of music drew her attention.

11. A foreign company has come in tour to our city.

12. I saw him not to know anything.

13. I had nothing to do but to wait.

14. If Michael wouldn’t been so handsome, he hadn’t have got an engagement.

15. I regret to have heart her feeling.

16. The new play aroused a great interest and unanimous praise of the public and critics.
17. I haven’t attended him since we quarreled.

18. They say it’s not easy to get tickets to the play.

19. The young actress made her part exceedingly well

20. Jane constantly speaks about theatres and actors as if there is nothing else to speak about.

O©oo~NoolTh wiN

N3 Ne2 «Translate into English»
Translate into English using active vocabulary
1. 1.1 numry ctaTey B 3Ty ra3ery y»e MHOTHE TOJIbI.
2.06pa3 xu3nu béprona u3 pacckaza Mosma crmocoOCTBOBAII €ro MaJIeHUIO (Pa30PEHUIO).
3.XoTuTe BHECTH MOKEPTBOBaHME (BKJIa1) HA OJaroTBOPUTEIBHOCTh?
4.BBeneHre CaHKIIMH MaJlo CIIOCOOCTBYET HATKMBAHUIO JIPYKECTBEHHBIX OTHOIICHHH MEXKITY
JIBYMsI CTPAaHAMHU.
5.9TH HOBOCTH MOXET OBITh TTOJHUMYT Ballle HACTPOCHHE.
6.‘31ple 1yXH BCEIMIMCh B HET0~ NoAymajna OilM3a, KOTJa OH Hayajd W3/1aBaTh CTPaHHbIE
HeueIoBeUeCKHe 3ByKH 1Mo HouaM. (takepossession)
7.Y UpeH ObUT XOpOLINK BKYC B OJEXKIE.
8. M0JI0KO KHCII0€ Ha BKYC.
9.®pyKT roppkHii Ha BKYC.

OH HUKOT/J]a HY B MaJICHIIIECH CTENIEHN HE BMEIIMBAJICA B JIeJIa IPYTHUX.

D710 HEe OyJeT CTOUTH I0POT0, HO HE B 3TOM CYTh.

S cuntaro BayKHBIM (0053aTEIbHBIM) 3aKPBIBATh OKHA TIEPE]T YXOAO0M U3 JI0MA.
51 nymaro, 4To s yImycTui BCE caMoe ITIaBHOE.

BbI 10115KHO OBITH IyTaeTe MEHS C KEM-TO IPYTUM.

Pa3Be Brbl He 3amMeTHIIM HUUETO MOJO03PUTEIBHOTO B €70 MOBEACHUU?

Sl cMyTHO OCO3HaBaJ, 4TO 32 MHOMW CIIEJIAT.

NoogkrwhEDN



8. Omna He mpwUIILIa B CO3HAHUE U yMepJia Ha CICYIOIINUNA ICHb.

9. TlocrossHHas OOATOBHS ACTEH MelIana eMy padoTaTh.

10. Ecnu ©b1 THI MOPa3MBICTHIT HAJ CBOMMH MOCTYMKAMH, TO Thl OBl OCO3HAJ, YTO CaM 3a HUX
OTBEYaellb.

11. TBou OpIOKM M MUKAK — OUYEHb CTPAHHOE CMELICHHE CTHIICH.

12. On yka3an Ha MECTO, T/I€ paHbIIIe CTOSIT JIOM.

13. On Bcerna obemnraer moMo4b, HO KOTJa JOXOIUT A0 JIeNa, €r0 HUKOTa HeT.

14. V MmeHs ecTh MOJI03pEHNE, YTO OHA TOBOPUT HETIPABITY.

15. OH roBopus ¥ roBOpuII, HO TaK U HE MOJOLIEN K CyTH Jela.

16. Sl — moxsonHuk Morapra.

17. Het cMbIca »KIaTh.

18. Ecnmu Ob1 oHa He ObLIa Tak 3acTEHYMBA, OHa OBl HE YYBCTBOBaJA CeOsl HEIIOBKO Cpeau
HE3HAKOMBIX JIFOJIEH.

19.  Apwmus okaszana CUIILHOE COTPOTUBIICHUE Bpary.

20.  Mama roBopHT, 4TO I MOTY TOWTH paboOTaTh, €CIIU 3TO HEe OyaeT Memars yuéoe.

N3 Ne3 «Rendering»

Render the text into English:

1. Tecsats met Hazag AnnBonsall cipasinsiiack ¢ paboroit qoctarouno xopoio. OHa Moriia
YCTaHABIIMBATh COOTBETCTBYIOIINE B3aMMOOTHOIICHUS ¢ AeThMu. OHA CTapaiach IIIAaHUPOBATH
YPOKH TakK, YTOOBI BBI3BATh MHTEPEC JCTEH, MOOMIPATh X TBOPUECTBO, & HE TOJIBKO MepeaBaTh
UM 3HaHUs, HO U Pa3BUBaTh UX YMEHHS (HEOOXOMUMBIC NS )KM3HH) OOIIATHCS APYT C IPYTOM.
Bc€ dro TpeboBasioch OT yUEHHMKOB — MPUHUMATh aKTHBHOE ydacTHE B OOCYXJICHHE y4eOHBIX
TEM U TaKUM 00pa3oM (HOpMHUPOBATH CBOU 3HAHUS

Omna m100uT AeTei, 000kaeT CBOM MPEeMET U HE BUHUT ceOsl.

Ona cuuraer, 4Tto mpodiemMa 3aKIoYaeTcss B TOM, YTO JETH H3MEHWIHCHh B XYALIYIO
CTOPOHY 32 MOCIIeTHUE HECKOIBKO JieT. FiM He TOJIbKO BCE HACYUMIIO, OHU HETIOCITYIITHBIE, TI0X0
Beayue cedsi, rpyonie. Beé 3T0 BhI3bIBaET y Hee OTBpAIlCHUE.

OnHa O0OBSICHSACT, YTO ACTH HAXOISTCS IO/ JaBJICHHEM CO CTOPOHBI CPEIICTB MAacCCOBOM
uHpOpMAaLIUU U PYT ApyTa.

Hapymaromue mopsimox — yuenumku (disruptive) masieror (dominate) wamg ycepaHbIMH
yUYEHHKaMH, YTO Memiaer cBemy kiaccy. EE mombITkM mpu3BaTh WX K COBECTH TaKke
OKaHUYHMBAIOTCS Heyaadei. XOTsS WX POJUTENIM CaMHM HE B COCTOSIHHH CIIPABHTHCS CO CBOMMU
netbMu. OHM JOJKHBI IPUHSTH YacTh BHHBI 332 TO, YTO IMO3BOJISIIOT ACTSM JIOJITO HE CHaTh IO
BEYepam, 3a TO , YTO OHM HE KOPMAT MX TaK Kak MmoyiokeHo. Korna aetu nmpuxonst B mkoiy 0e3
3aBTpaKa , OHM HE B COCTOSIHUU COCPEIOTOYUThCS Ha paboTe.

2. Yapap3 YUHTEUT ObLI CTapIIMM CHIHOM MacTepa >KelIe3HOAOPOkKHOI Opuransl. Yapnu
XOpOILIO YYMJICS B IIKOJIE M JIa’Ke€ OKOHYMI ee ¢ oTinuueM. Ero poaurenu ogo0puinu peuieHue
CbIHA IOCTYIIATh B KOJUIEMK. BeTynuTenbHble 3K3aMeHbl YMHTEUT chail npekpacHo. OgHako B
KOJUIEJPKEe OH Hauyal He ycrneBaTb. OCOOEHHO IUIOXO Y HEero OOCTOSUIM Jiela MO aHTJIUHCKOMY,
NCUXOJOTHH W BOCHHOW TOJITOTOBKE. YHMHIEHT OTCTall C NHCHbMEHHBIMH pabdoTaMu TIO
AHIIMMCKOMY U TEIeph HUKAK HE MOT JOTHATh OCTAJIbHBIX CTY/ICHTOB.

Bce neno 6bu10 B TOM, 4TO YHUHTEHTY MPUXOAUIOCH paboTaTh MO HOYaM, YTOOBI TUIATUTH
3a ey U KOMHaTy. PaccunThiBaTh Ha (PUHAHCOBYIO MOJIEPKKY U3 JJOMa OH HE MOT, IIOCKOJIBKY Y
HEero ObUIM JIBa MIIAAMINX OpaTa v IBe MIQIIINX CeCTPbl. BpocUTh yueOy 1 BEpHYThCS JOMOU OH
TaKk)ke He MOT. DTO Obl OUYE€Hb PACCTPOMIIO €r0 MaTh, TOPJIMBIIYIOCS TEM, UTO CbIH paboTaeT u
YUUTHCS.

Korga Yunredt Obl1 Ha TpaHW OTYMCIICHHUS, €r0 BBI3BAIN K JIEKaHY. Y HHTCUT OOBSICHIII
JEeKaHy MPUYNHY HEYCIIEBAEMOCTH M MOOOEMIaN, YTO HAWJIET crmoco0, A TOro 4ToObl YAENIsiTh
OoJibIlie BHUMaHUS y4eoe.



3. Hu st KOro He CeKpeT, YTO SMOIIMU UTPAIOT BAXXHYIO POJIb B Hamel )u3Hu. OOmasch ¢
JIOJIbMH, HABEPHSIKA MOXHO 3aMETUTh,UTO JIIOAU MO-PA3HOMY MPOSBIISIIOT SMOIUH, ACISTCS
CBOMMH YYBCTBAMH.

OMOLMHM — 3TO aJaNTUBHBIA MEXaHU3M, KOTOPBIM 3aJI05KE€H B HAC MPUPOJOH, ISl OLIEHKH
cutyauuu. Benb He Bcerja y yeinoBeKa €CTh BpeMsi, KOT/Ia OH MOXET BEPHO M TOYHO OLICHHUTh

YTO K€ C HUM HIPOUCXOAMT. JlOMyCTUM B CHUTyallUd ONACHOCTH... A TYT pa3 — YEro-To
IIOYYBCTBOBAJI U €CTh OIIYIIEHHUE, YTO JTUOO «HPABUTCS» JINOO «HE HPABUTCSI.
Tem Oojee, 4TO 3MOIMOHANBHAs OIEHKA OHA HamOojee BEepHas — MIPUPOJA HE MOXKET

oOMaHbIBaTh. OMOIIMOHAJbHAS  OICHKA MPOMCXOJUT OYEeHb OBICTPO U  31eCh HE
(IIPUMCHINBACTCS» pa3yM U JIOTUKa. BGI[I: JIOTUYCCKHU MOXKHO 06’b$ICHI/ITI> BCC,YTO YIrOJHO H
MPUBECTU Ky4y BCAKHX PALIMOHAIBHBIX JOBOJIOB.

Hab6mronas 3a mrogpmu (M 32 coOOM B TOM dHMCIE) S 3aMeYar0, YTO €CTh CUTYyallud B
KOTOPBIX JIFOJIU JINOO UTHOPUPYIOT CBOM SMOIIMH, JIUOO CTApalOTCs UX HE 3aMeydaTh WA IPOCTO
He oco3HaloT. He Oyny ceifuac nenath MpeanofioKEHUsST OTHOCHUTEIBHO MPHYUH 3TOTO, CKaXY
JUIIb TO, YTO HE MPUCITYIIUBAsCh K cebe, K CBOCH 3MOIMOHAIBHON KU3HU, YETOBEK HE MOXKET
aJCKBATHO H HaI/IGOHGG IMMOJIHO BOCIIPUHATL CUTYyAIIUIO, 4 TEM CaMbIM HPUHATH HaI/I60JI€€
s pexTuBHOE pericHue.

B 0OBIYHO# JXKM3HU 3TO MOXKET MPOSIBUTHCS B TOM, YTO UTHOPUPYS WM BBITECHSSI CBOM
SMOIIMH, 4YeJIOBEK MOXET co3aaTh cebe HeBepHoe yoOexaenue. K mpumepy, ecnu xkeHa
HrHoppreT/He OCO3HACT WM HC XOUYCT IPU3HABATHL CBOKO 3JIOCThH B OTHOIICHHUU MYiKa, OHA
MOJKET BBITUIECHYTh CBOE pa3/ipakeHHE Ha JPYTroro YeloBeKa WX JIeTeil, B COBEpUICHHO IPYron
CUTYAaIIUH.

OpHaxIpl g 3aMETHJI, UTO JIIO/SIM IOPOH ObIBAE€T OUEHb HE MPOCTO CKa3aTh, YTO K€ OHU Ha
CaMOM [J€JIC YYBCTBYIOT HWJIM KaKyHO S5MOIHIO cefiyac HCHOBITHIBAIOT. I[axce €CJIN YCJIOBCK
OCO3HAET, YTO y HEro €CTh celvac Kakoe-TO YyBCTBO, MHOT/Ia ObIBA€T OYEHb 3aTPYAHUTEIHHO
CKa3aTh 3TO B CJIOBaX, Ha3BaTh €TO0.

W s pemmn BOCIOMHUTH 3TOT NPOOEN Ha CTpaHHWIAX CBOEro caiTa. Sl cocTaBMII CIMCOK
3MOLIHI>1 U YYBCTB, KOTOPBLIC MHC YAaJIOCh HaﬁTH, HaACKOCh, 4YTO IMPOYHUTAB C€ro, MOKHO
3HAYUTENIbHO MOMOJHUTH OCO3HAHUE TOTO, YTO MOXKET ¢ BaMu mpoucxoauTh.

N3 Ned «Summary»
Summarize the texts in about 6 paragraphs and give a title to it:

1) Readers of Celeste Ng’s second novel, “Little Fires Everywhere,” will recognize a few
elements from her acclaimed debut, “Everything | Never Told You.” There are the simmering
racial tensions and incendiary family dynamics beneath the surface of a quiet Ohio town. There
are the appeal and impossibility of assimilation, the all-consuming force of motherhood and the
secret lives of teenagers and their parents, each unknowable to the other.

And there’s a familiar frame, too: At each novel’s opening, we know at least part of the
tragedy that will befall the characters — the mystery lies in figuring out how they got there. In
“Little Fires Everywhere,” we begin not with a death but a house fire, and new questions: Who
set it, and why?

The house belongs to Elena and Bill Richardson, a wealthy white couple who epitomize
success in picture-perfect, late-’90s Shaker Heights, and their four teenage children, including
girl-next-door Lexie and the troubled prankster Izzy, who is suspected of arson. “The firemen
said there were little fires everywhere,” Lexie says. “Multiple points of origin. Possible use of
accelerant. Not an accident.” But lzzy isn’t the only one who seems to have fled the scene. Mia
Warren and her 15-year-old daughter, Pearl, have also disappeared, vacating the small house
they rented from the Richardsons. And so Ng again returns to the past for answers.

It’s Mia and Pearl’s arrival in town 11 months earlier that ignites the story. Mia is an
alluring Hester Prynne, a misfit nomad whose scarlet A might stand for Artist. She and Pearl



have traveled the country in their VW Rabbit with little more than Mia’s camera, living in
dozens of towns before settling in Shaker Heights, where Mia promises her daughter they will
stay. Pearl, longing to belong, quickly becomes a fixture in the Richardsons’ home, entangling
her mother along with her.

2) Witnessing these two families as they commingle and clash is an utterly engrossing,
often heartbreaking, deeply empathetic experience, not unlike watching a neighbor’s house burn.
And the spectacle doesn’t stop with the Richardsons and Warrens. Ng also introduces a custody
battle that becomes the center of the town’s attention — a 1-year-old girl who is wanted by both
her Chinese immigrant mother and the white couple who has raised the baby.

It’s this vast and complex network of moral affiliations — and the nuanced omniscient
voice that Ng employs to navigate it — that make this novel even more ambitious and
accomplished than her debut. If occasionally the story strains beneath this undertaking — if we
hear the squeaky creak of a plot twist or if a character is too conveniently introduced — we
hardly mind, for our trusty narrator is as powerful and persuasive and delightfully clever as the
narrator in a Victorian novel. As soon as we meet our matriarch — “Mrs. Richardson stood on
the tree lawn, clutching the neck of her pale blue robe closed” — we have the sneaky sense that
our well-mannered narrator is speaking from both within and above the order-obsessed
neighborhood.

But as Mrs. Richardson — rarely “Elena” — struggles to keep her household in order, the
narrator begins to shapeshift, surprising us with the expansion of her powers. Ng doesn’t miss an
opportunity to linger over a minor character, even those we meet for only a moment (the
neighbor, the doorman, the bailiff) whose voices might otherwise be rendered in parentheses. At
the same time, she offers a nuanced and sympathetic portrait of those terrified of losing power. It
is a thrillingly democratic use of omniscience, and, for a novel about class, race, family and the
dangers of the status quo, brilliantly apt.

Mrs. Richardson’s vision of a suburban utopia might strike some as a quaint fantasy, but
this is the *90s, after all. Post-9/11, post-Obama, in the age of Trump and Black Lives Matter, we
may know better, but Ng reminds us that 20 years ago, in the age of AltaVista, pagers and Sir
Mix-a-Lot, some who voted for another Clinton claimed to have within their sight a post-racial
America. “I mean, we’re lucky,” says the blond Lexie, whose boyfriend is black. “No one sees
race here.”

The magic of this novel lies in its power to implicate all of its characters — and likely
many of its readers — in that innocent delusion. Who set the little fires everywhere? We keep
reading to find out, even as we suspect that it could be us with ash on our hands.

N3 NeS5 «Reproduction»

Write a reproduction of the stories

1) “The Man with the Scar” by S. Maugham (300 words).
2) “A Pair of Blue Stockings” by Kate Chopin (300 words).

N3 Ne6 «Essay»

Write an essay (about 300 words).
1) An ideal companion for you.

2) An ideal teacher.

3) The school of the future.

4) Howtobecomehappy.

7 OneHo4YHbIe CPeACTBA JIsl IPOBEACHHUS IIPOMEKYTOYHOM aTTecTaluu
a) [lnanupyemsble pe3ynbTaTel OOyY€HHMS M OLCHOYHBIE CPEICTBA JUIsl MPOBEICHMS
IIPOMEKYTOUHOH aTTECTALUU:
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OK-4
MHOCTPaHHOM
B3aUMOJICUCTBUA

SA3BIKaX

CIIOCOOHOCTBIO K KOMMYHHUKAIIMM B YCTHOM M NMHUCbMEHHOM (opMax Ha PyCCKOM U
peuieHus

hias: |

3ala4dy  MCXKJIMYHOCTHOIO U MCKKYJIBTYPHOTO

3HaTh

OCHOBHBIC
MIPUHIIUTIBI
KOMMYHUKaIUH
AHTIINHCKOM SI3BIKE;
OCHOBHBIC
TPUHIIUTIBI
MUCHEMECHHOM
KOMMYHUKaIUH
aHTJIINHCKOM SI3BIKE,
MPUHIIUTIBI
MEXJIUYHOCTHOTO
MEKKYJIbTYPHOTO
B3aNMMOJICHCTBUSI B
paMKax M3y4aeMbIX
TEM.

YCTHOU
Ha

Ha

u

TeopeTnyeckue BOIPOCHL:

1) Ha3zoButre OCHOBHBIE OCOOECHHOCTH
KOMMYHHKAITUU Ha aHTJIMHCKOM SI3BIKE;

2) Ha3zoBuTe OCHOBHBIE OCOOCHHOCTH IHCHMEHHOM]
KOMMYHHKAITUU Ha aHTJIMHCKOM SI3BIKE;

3) Ilepeuncnure OCOOCHHOCTH MEKIUYHOCTHOTO
B3aMMOJICHCTBUSL B AHTIUHCKUX TOCYIApCTBEHHBIX Ul
YACTHBIX LIKOJIaX, B aMEPUKAHCKHX IIKOJIaX.

4)  HazoBuTe  OCOOCHHOCTH  MEXKYJIBTYPHOTO
B3auMOJACHCTBUA Tpu oOcyxkaeHun tem «lllkompHOE
oOpazoBanue B CIIIA u Benukobputanumn» u «Jloau u
SMOLIMH.

YCTHOM

VYmeTb

MPUMEHSTh
MIPUHIIUIIBL YCTHOM
KOMMYHUKaUH Ha
AHTIINHCKOM SI3BIKE;

- MPUMEHSTh
MIPUHIIUTIBI
IMMChbMEHHOM
KOMMYHUKaIUH Ha

aHTIIUHCKOM SI3BIKE,

— HpI/IMeHHTB
HpI/IHL[I/IHI:I
MEKITUYHOCTHOIO n
MEXKYJIBTYPHOI'O
B3aUMOJCUCTBU B
pamKax H3y4aeMBIX
TEM.

[IpakTHueckue3agaHus:

1) Pair work. Make up dialogues discussing the
problems of USA (Britain, Russian) school education.
2) Summarize in three paragraphs the main points of
the articles 1), 2). Your conclusion might be a single
sentence restating the thesis.

1. Suffer little children

Brixton resident Devon Allison explains how the
dearth of secondary schools in her area forced her into
a four-year battle with the government that will climax
in a showdown with Lambeth council this evening
Four years ago | began regular missions to one of
Britain's strangest places - Planet Politics. | visited the
part called Education, Education, Education.

I was a reluctant traveller and had no special training
or kit to protect myself or my naive beliefs about the
government and its responsibilities to British
schoolchildren. But | survived, and | want to share
what I learned in this largely uncharted territory.

Here's how the journey started. Like many thousands
of people, I live in an education black hole. Believe it
or not, in my community of Brixton, south London,
there are no secondary schools - even though there are
enough children to fill at least three of them.

So a group of my neighbours and | set out to change
this, confident that the government would see how
desperate our situation was in Brixton and move
quickly to provide at least a basic education service to
local children by building three new secondary
schools.

How can it be that there are no secondary schools in
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Brixton? | began to piece together the story to find out
how a borough of a nearly 300,000 people can wind up
with only 10 secondary schools, with places for just
60% of its children.

It turned out that the local council had sold 11 schools
since 1997, including the site of Brixton's last
secondary school, which is now covered with flats.
Brixton schoolchildren routinely travel over an hour
each way on public transport to get to secondary
school. Each local primary sends children to more than
20 different secondary schools, so many of them travel
alone, and have no supportive peer group when they
get to school. And because 60% of the borough's
schools are for girls, and 60% are for Christians,
Lambeth children (especially Brixton boys living in the
centre of the secondary school desert) have to become
commuters at the age of 11.

It seemed obvious to us that Brixton needed schools.
But the first education minister we met told us that
Lambeth actually had "no basic need" for secondary
schools. Yes, a majority of children were forced to
leave the area because of the lack of secondary school
places (in Lambeth, 2,500 Year 6 places shrink to less
than 1,500 Year 7 places - musical chairs is no party
game here). However, because a few Lambeth schools
had a few empty seats in higher years, the borough had
no basic need and wouldn't qualify for money to build
new community schools.

\While we were still trying to understand this logic, the
minister told us that, even though we didn't "need” it,
we would be getting a city academy - and we would
love it.
We were given a choice, actually. We were asked to
choose between a) nothing, and b) the city academy,
sponsored by the Church Schools Company and
specialising in business. So we chose the latter and got
our first city academy, which opens this September.
When we started to campaign for the next two schools,
we ran into a catch-22 situation. Deprived areas get
city academies, but not if they're so deprived that they
have no failing or closed schools to turn into city
academies. If, like Brixton, your community doesn't
possess any of this tarnished family silver, you don't
get a school at all.
Civil servants and council officers told us that Brixton
couldn't have any secondary schools because there
were no sites, no sponsors, and everything is Very|
Complicated.

We could see that we would have to do a lot of the
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work ourselves. So we organised a not-for-profit
company, got former South African president Nelson
Mandela's permission to use his name for a school, and
scoured the borough for land. We found two sites,
completed planning and legal searches on them,
negotiated for access with reluctant current owners,
and tripped over a group of philanthropists willing to
sponsor two schools in Brixton.

Then we hit crazy old catch-22 again. It had been
decreed that the central government never buys land
for city academies. Because governments operate by
precedent, it was feared that an exception allowed for|
Brixton would become the norm everywhere. The
education minister, looking farther than we mere
parents can see, pronounced that if the land wag
purchased for Brixton, the whole galaxy would then
show up on his doorstep demanding real estate.
Lambeth council balks at buying land because it ig
£700m in debt; the money it received from selling
Brixton's schools was spent long ago, and not on liquid
assets.

The high ministers of Planet Politics, in the various
forms of David Miliband, Stephen Twigg, Stephen
Timms, and Keith Hill (our local MP), told us that it
was sensible for our team to investigate various
creative approaches to funding (because, the subtext
ran, our government is not obliged to use our tax
money to provide us with the choice of a local school).
I have fun sometimes imagining how the government
thinks we investigate funding approaches. We are just
a bunch of parents, all volunteers, looking after small
children, who have had a working knowledge of Planet
Politics forced upon us. Our heads may be in the DfES
but our feet are still firmly on the ground, in Brixton.
We have learned that, on Planet Politics, no level of
government admits a duty to provide local schools.
Local and central government can offer children the
"choice™ to commute to distant schools or move out of]
the neighbourhood.

The government concedes that a journey from Brixton
to Yorkshire is not reasonable, but a four-hour round
trip journey is considered just fine.

Parents and children in our brave new world of choice
are told not to whine about unfairness. So what if it's
twice as hard for boys to get places? Or non-
Christians?

I wish our strange and inhospitable hosts had tried to
learn more about our world, a world in which people

believe all children deserve good local schools, and are
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willing to go to extraordinary lengths to work]
"entrepreneurially” (a favourite DfES word) to provide
our children with them. Who knows how much more
we could have accomplished together?

2. Emotional intelligence: why it matters and how to
teach it by Bradley Busch and Ben Oakley

Teaching young people skills such as active listening,
self-awareness and empathy can equip them to succeed
both academically and socially

Encouraging students to understand the difference
between *“sad”, “disappointed” and “upset” acts as
springboard to develop appropriate strategies for each.
Photograph: Alamy Stock Photo

In our work with schools, it’s now commonplace for us
to hear those in education talking about helping
students (and staff) develop their emotional
intelligence. But what do we mean exactly? Why and
how should teachers support its development in their
students?

Emotional intelligence can be said to cover five main
areas: self-awareness, emotional control, self-
motivation, empathy and relationship skills. It is, of]
course, important for good communication with others
— and is therefore a gateway to better learning,
friendships, academic success and employment. Skills
such as these developed in our formative years at
school often provide the foundation for future habits
later on in life.

The term emotional intelligence was popularised in the
mid 90s by journalist Daniel Goleman’s book,
Emotional Intelligence: Why It Can Matter More Than
IQ. The book’s claims that emotional intelligence is
more important than 1Q is a source of debate among
psychologists, but it does look as if emotional
intelligence could be a factor in academic achievement.
An iconic study tracked high-1Q students from
childhood to late adulthood and found that those who
achieved notable adult career success showed greater
“will power, perseverance and desire to excel”.
Meanwhile, evidence from the seminal marshmallow
test — which gave children the option to have more
treats if they could wait before eating them — suggested
delayed gratification and self-control are important,
with these characteristics being linked to better school
grades, earnings and job satisfaction.

Regardless of debates over whether emotional
intelligence can be measured, we believe it’s

worthwhile for schools to explore some of its main
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facets. Here’s how.

Active listening

The skill of active listening is a key part of helping
create genuine two-way communication — and it is
about far more than just paying attention. It involves
genuinely following dialogue and responding to others
using your own body language, then being able to
demonstrate that you have understood by verbally,
summarising back key messages that have been
received.

In the classroom, this can affect how students take on
feedback from teachers. A recent review found that
38% of feedback interventions do more harm than
good. This may be in part because people often make
common mistakes when receiving feedback —
misinterpreting it as being a personal judgement on
who they are, for example, and thinking about when
the speaker will finish talking so they can reply instead
of listening fully to what is being said.

The skill of active listening is a key part of helping
create genuine two-way communication — and it is
about far more than just paying attention
/A vocabulary for feelings

Researcher Lisa Barrett states that interpersonal skillg
can be enhanced by helping students increase their|
emotion vocabulary. Encouraging students to
understand  the  difference  between  *sad”,
“disappointed” and “upset” acts as springboard to
develop appropriate strategies for each. In short, every
emotion word you learn is a new tool for future
emotional intelligence.

A simple way to introduce this to students is to play
the alphabet game: as a class you see how many
different emotions you can come up with for each
letter of the alphabet. Afterwards, discuss the
differences between each, what might prompt the
emotions, and how students could individually
respond. If looking for inspiration on this, we
recommend this poster as a possible starting point.
Developing self-awareness

\When we have low self-awareness, we’re at risk of not
realising how we come across to others, and letting an
over inflated self-image skew our behaviour and social
interactions.

A well-known study once saw researchers ask students
how they thought they did in a test, and then compared
their perceptions with their actual results. They found
that most students overestimated their ability, with this

most likely to be the case in students who had done
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poorly. This is known as The Dunning-Kruger effect
and is one of the most common thinking biases in
education.

They also found that strategies to help students
improve their self-awareness include teaching them
metacognitive strategies. One way of doing this is to
encourage them to ask self-reflective questions such as
“What could | have done differently?” Or use a
communication self-evaluation questionnaire, which
can help students begin to understand their
interpersonal skills.

Showing empathy as being ‘with’ others

Empathy is the ability to take the perspective oOf
another person while being non-judgemental,
recognising the emotions they are feeling, and being
able to convey their perspective back to them.
Evidence suggests that reading is a great way to
develop this skill. Researcher Brené Brown’s animated
short video is also a great conversation starter to use
with students.

Teachers: your guide to learning strategies that really
work

Reflecting back the other person’s perspective helps to
make the other person feel understood, which in turn
increases the likelihood of collaboration and support.
Children generally develop empathy through observing
how others show it — including watching teachers and
students empathise with each other. Using phrases
such as “l understand/realise/can see” can help to show
students how understanding of other perspective can be
expressed.

Managing emotions and self-regulation

The Sutton Trust states that helping students improve
their self-regulation — the ability to manage thoughts
and feelings — is one of the most effective and efficient]
ways to support students. This is especially so in
secondary schools, with the gap between impulse
control and sensation seeking being at its widest in
early teenage years.

What do self-regulation techniques look like? There
are approaches that are used by athletes which can be
applied to the classroom — the principles remain the
same. These include seeing events as an opportunity
rather than a threat and helpful self-talk , for example.
Reinforce to students that emotional management
skills are not fixed but can be developed. This takes a
considerable amount of effort and patience from both
the student and the teacher, as it is often a gradual

process over a large period of time.
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3) Speak on the problems using the ideas from texts 1),
2).
1) Payment for school education: pros and cons.
2) Teaching children to emotions is necessary/useless.
Bnanets —  YCTHOI KomruiekcHbIepoOIeMHbBIC3a1aHHUS .
KOMMYHUKAIMEN B [1) Speak on the problems
pamkax 3amaHHbeIX Tem; L. Payment for school education: pros and cons.
—  IHCLMEHHOI 2. Teaching children to emotions is necessary/useless.
KOMMYHUKaIUEH B
pamkax 3amaHHbeX Tem; [2) Write an opinion essay on the following topics:
IPUHIAIIAMH 1. Students should specialize early so that they can
MEKIHIHOCTHOIO u [develop in-depth skills and knowledge in their majors.
MEKKYIIBTYPHOTO 2. British public schools.
B3aMMOJICHCTBHUS g [3. American school education vs Russian school
pamKax m3yuaemprx [education.
TEM. 4. Traditional vs modern way of upbringing.

5. Teaching moods in language learning.
6. The art of being happy.
7. Empathy in teaching.

8. Suppressed emotions.

IIK-2 cnocoOHOCTBIO HCHONB30BaTh COBPEMEHHBIE METOJAbl M TEXHOJOTHMH OOy4YeHUS H

JTNAarHOCTHKHU
3HaTh — COBPCMCHHBIC TeopeTqucxne BOITPOCHI:
METOJIbI 00YUCHHS, 1) Ha3oBute coBpeMeHHbBIE METOABl U TEXHOJOTHHU B
— COBpPEMEHHBIE 00yueHuu;
TexHonoruu obyuenns; [2) HasoBuTe BUABI  JMArHOCTMKH  YCTHBIX U
—  [IPHHIAIBI MUCbMEHHBIX 3alaHui  (quajnor, MOHOJOI, 3CCe,
JMArHOCTHKU aJanTaius CTaTbH).
YmMerhb - npuMeHsTh [IpakTHYecKue 3aJaHus:

COBPEMEHHBIC METOJIbI
oOyJeHus;

— THNPHUMCHAITH
COBPEMEHHEIE
TEXHOJIOTHU OO YUCHHS;
— THNPpHUHUMATH
MPUHIIHIIBI
JTMAarHOCTHKH.

1) Make a report using modern technologies about the
school grade system in the USA (Great Britain)

2). Do the correction of the sentences:

MJ13 Nel «Correct the mistakesy

Correct the mistakes in the following sentences

1.1 hate when foreign films are dubbed; I like to listen
to them in their original language.

2.The police are very unwilling to interfere with family
problems.

3.1t’s no use to tell me now. | needed to know a week
ago.

4.The producer organizes the budget and decides how
much is worth to spend on the film.

5.We eventually winded up staying in a little hotel &
few miles from town.

6.He became acutely conscious to have failed his

parents.
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7.You may not like him, but you’ve got to admire of]
his persistence.

8.Tell me all the latest gossips.

9.1’m looking forward to go to your party.

10.She refused having anything to do with the plan.
11.The police observed him to enter the bank with &
gun.

12.Seeing his confusion, | offered helping him.

13.We took the line of the least resistance and paid the
money instead of arguing.

14.There is not much point to try to persuade him —
he’ll never change his mind.

15.The package in the corridor looks a bit suspiciously.
16.At supper, everyone was in high spirit.

17.1 used to a good swimmer, but now I’m out of the
practice.

18.Many newspapers have a gossip row, where private
lives of famous people are reported.

19.She just scraped at the examination.

20.Have you ever considered to work as a teacher?

3) Listen to your group-mates’ dialogue and correct the
mistakes

A: OK. We're back. You wanna talk about your
summer vacation. OK.

B: Sure. | went to Las Vegas, Nevada; Reno, Nevada;
Tahoe, California; and San Diego, California and |
went to Disneyland.

A: Wow! Sounds like a really good time.  Bay!
B:Yeah, it was. It was a lot of fun.

A: What was the best place?

B: Probably Las Vegas. It was the most interesting.

A: OK. Why was it the most interesting? OK.

B: It was just really busy and there was always stuff
going on. Ya know, never resting.

A: OK. Ah, for example what stuff is going on? Like,
what did you do?

B: Well, we went shopping a lot, in a lot of different]
casinos that had malls in them, went and visited the
Hoover Dam.

A: Oh, wow! It's pretty big. Do you think you'll go
back in the future?

B: Hopefully.

A: OK. Great. Thanks a lot Jeanna.
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Bnaners - npaktTuiaeckumu [KoMiiekcHble poOIeMHbIe 3aJaHts:

yMeHI/IHMI/I 1 HAaBBIKaAMH
HCITIOJIB30BAHUSA
COBPEMEHHBIX

METO/I0B 00yUYCHNS,

— HpaKTI/I‘-IGCKI/IMI/I
yMeHI/IHMI/I 1 HAaBBIKaAMH
HCIIOJIB30BAHMS
COBPEMEHHBIX
TEXHOJIOTHI O0yYCHHS;
— cmocobaMu
ANArHOCTUKHA

1) Think out a topic for an essay about feelings.
Correct the mistakes in the essays.

2)Organize a discussion on the following text. Correct
the mistakes in case the students make any.

Want to live a happier life?

Try surrounding yourself with happy friends or at least
find friends with happy friends. A study published
online December 4th in the British Medical Journal
says happiness can quickly go viral within your social
network. Researchers looked at twenty years' worth of
data on more than 5,000 individuals and found that
when any one person was happy, their friends became
more likely to share that joy. Benefits spread out to
three degrees of separation, meaning a better chance at
happiness for not only their friends' friends, but also
their friends' friends' friends. But don't go thinking
your ten thousand buddies on Facebook will bring you
happiness. The researchers found that the strength of
the effect dissipates over physical distance, with next-
door neighbors and friends living nearby getting the
biggest boost. Surprisingly, sadness made very little
headway within social networks, paling in comparison
to the communal effects of happiness. Just in time for
the holiday season, scientific proof that it's not the gift
that counts — it’s the smile on the face of the friend

giving it.

JAIK-3 ymeer cBOOOIHO BBIpaKaTh CBOM MBICTH, aJCKBATHO WCIONB3Yys pPa3HOOOpa3HBIE
SI3BIKOBBIC CPEJICTBA C IENBIO BBIICTICHUS PEICBAHTHON MHPOPMAITUT

3HaTh — OCHOBHBIE CIIOCOOBI TeopeTqucxne BOITPOCHI:
BBIPAXKEHUS 1) Ha3soBute OCHOBHBIE CIOCOOBI  BBIpa)KEHUS]
CEMAHTHUYECKOM, CEMAHTUYECKOM, KOMMYHHUKATHMBHOM M CTPYKTYPHOH
KOMMYHHMKATHBHON ¥ [IPEEMCTBEHHOCTH MEX/y YaCTSIMH BBICKA3bIBAHHS.
CTPYKTYpHOM 2) Ilepeuucnute OIIMOKHM, HapyLIalOIIUE IEpeaayy
MPEEMCTBEHHOCTH [pereBaHTHON MH(POpPMAIUM B YCTHOW M MHUCHMEHHOMU
MEXIY YacTsAMU [PEYH.
BBICKA3bIBaHUS. 3) Ilepeuncnure aMepuKaHU3MBI W OpPUTAHU3MBI B
— OCHOBHBIC M3Yy4aCMbIX TCMaX.
JIEKCUYECKUE CpEeJCTBa
BBIPAXKECHHUSI MBICTIECH B
pamKax M3Y4aeMBbIX
TeM;
—  CIIOCOOBI
BBISIBJICHHUS
peneBaHTHOM
nHpopMaluu.

YMeTs - npuMeHsATh |[[pakTnyecknesaganus:
OCHOBHEIE croco6sr 11) 2) Summarize in three paragraphs the main points of]
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BBIPAXKECHUS
CEMaHTHUYECKOMH,
KOMMYHHUKaTUBHOU W
CTPYKTYPHOU
MIPEEMCTBEHHOCTH
MEXIY 4acTAMU
BBICKA3bIBAaHNU,

— MPUMEHSATD
OCHOBHBIE
JIEKCUYECKUE CPEICTBA
JUTSL BBIPAKECHUS
MBICTIEH B paMKax
M3y4aeMbIX TEM;

- MIPUMEHSATH
CHOCOOBI  BBISBIICHUS
peneBaHTHOM

uHpOpMaLuu.

the articles 1), 2). Mind the semantic, communicative
and structural integrity of your summary:
1. Suffer little children

Brixton resident Devon Allison explains how the
dearth of secondary schools in her area forced her into
a four-year battle with the government that will climax
in a showdown with Lambeth council this evening
Four years ago | began regular missions to one of
Britain's strangest places - Planet Politics. | visited the
part called Education, Education, Education.

I was a reluctant traveller and had no special training
or kit to protect myself or my naive beliefs about the
government and its responsibilities to British
schoolchildren. But | survived, and | want to share
what I learned in this largely uncharted territory.

Here's how the journey started. Like many thousands
of people, I live in an education black hole. Believe it
or not, in my community of Brixton, south London,
there are no secondary schools - even though there are
enough children to fill at least three of them.

So a group of my neighbours and | set out to change
this, confident that the government would see how
desperate our situation was in Brixton and move
quickly to provide at least a basic education service to
local children by building three new secondary
schools.

How can it be that there are no secondary schools in
Brixton? | began to piece together the story to find out
how a borough of a nearly 300,000 people can wind up
with only 10 secondary schools, with places for just
60% of its children.

It turned out that the local council had sold 11 schools
since 1997, including the site of Brixton's last
secondary school, which is now covered with flats.
Brixton schoolchildren routinely travel over an hour
each way on public transport to get to secondary
school. Each local primary sends children to more than
20 different secondary schools, so many of them travel
alone, and have no supportive peer group when they
get to school. And because 60% of the borough's
schools are for girls, and 60% are for Christians,
Lambeth children (especially Brixton boys living in the
centre of the secondary school desert) have to become
commuters at the age of 11.

It seemed obvious to us that Brixton needed schools.
But the first education minister we met told us that
Lambeth actually had "no basic need" for secondary
schools. Yes, a majority of children were forced to

leave the area because of the lack of secondary school
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places (in Lambeth, 2,500 Year 6 places shrink to less
than 1,500 Year 7 places - musical chairs is no party
game here). However, because a few Lambeth schools
had a few empty seats in higher years, the borough had
no basic need and wouldn't qualify for money to build
new community schools.

\While we were still trying to understand this logic, the
minister told us that, even though we didn't "need" it,
we would be getting a city academy - and we would
love it.

\We were given a choice, actually. We were asked to
choose between a) nothing, and b) the city academy,
sponsored by the Church Schools Company and
specialising in business. So we chose the latter and got
our first city academy, which opens this September.
\When we started to campaign for the next two schools,
we ran into a catch-22 situation. Deprived areas get
city academies, but not if they're so deprived that they
have no failing or closed schools to turn into city
academies. If, like Brixton, your community doesn't
possess any of this tarnished family silver, you don't
get a school at all.

Civil servants and council officers told us that Brixton
couldn't have any secondary schools because there
were no sites, no sponsors, and everything is Very|
Complicated.

\We could see that we would have to do a lot of the
work ourselves. So we organised a not-for-profit
company, got former South African president Nelson
Mandela's permission to use his name for a school, and
scoured the borough for land. We found two sites,
completed planning and legal searches on them,
negotiated for access with reluctant current owners,
and tripped over a group of philanthropists willing to
sponsor two schools in Brixton.

Then we hit crazy old catch-22 again. It had been
decreed that the central government never buys land
for city academies. Because governments operate by
precedent, it was feared that an exception allowed for
Brixton would become the norm everywhere. The
education minister, looking farther than we mere
parents can see, pronounced that if the land wag
purchased for Brixton, the whole galaxy would then
show up on his doorstep demanding real estate.
Lambeth council balks at buying land because it is
£700m in debt; the money it received from selling
Brixton's schools was spent long ago, and not on liquid
assets.

The high ministers of Planet Politics, in the various
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forms of David Miliband, Stephen Twigg, Stephen
Timms, and Keith Hill (our local MP), told us that it
was sensible for our team to investigate various
creative approaches to funding (because, the subtext
ran, our government is not obliged to use our tax
money to provide us with the choice of a local school).
I have fun sometimes imagining how the government
thinks we investigate funding approaches. We are just
a bunch of parents, all volunteers, looking after small
children, who have had a working knowledge of Planet
Politics forced upon us. Our heads may be in the DfES
but our feet are still firmly on the ground, in Brixton.
\We have learned that, on Planet Politics, no level of
government admits a duty to provide local schools.
Local and central government can offer children the
"choice™ to commute to distant schools or move out of]
the neighbourhood.

The government concedes that a journey from Brixton
to Yorkshire is not reasonable, but a four-hour round
trip journey is considered just fine.

Parents and children in our brave new world of choice
are told not to whine about unfairness. So what if it's
twice as hard for boys to get places? Or non-
Christians?

I wish our strange and inhospitable hosts had tried to
learn more about our world, a world in which people
believe all children deserve good local schools, and are
willing to go to extraordinary lengths to work]
"entrepreneurially” (a favourite DfES word) to provide
our children with them. Who knows how much more
we could have accomplished together?

2. Emotional intelligence: why it matters and how to
teach it by Bradley Busch and Ben Oakley

Teaching young people skills such as active listening,
self-awareness and empathy can equip them to succeed
both academically and socially

Encouraging students to understand the difference
between *“sad”, “disappointed” and “upset” acts as
springboard to develop appropriate strategies for each.
Photograph: Alamy Stock Photo

In our work with schools, it’s now commonplace for us
to hear those in education talking about helping
students (and staff) develop their emotional
intelligence. But what do we mean exactly? Why and
how should teachers support its development in their
students?

Emotional intelligence can be said to cover five main

areas: self-awareness, emotional control, self-
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motivation, empathy and relationship skills. It is, off
course, important for good communication with others
— and is therefore a gateway to better learning,
friendships, academic success and employment. Skills
such as these developed in our formative years at
school often provide the foundation for future habits
later on in life.

The term emotional intelligence was popularised in the
mid 90s by journalist Daniel Goleman’s book,
Emotional Intelligence: Why It Can Matter More Than
IQ. The book’s claims that emotional intelligence i
more important than IQ is a source of debate among
psychologists, but it does look as if emotional
intelligence could be a factor in academic achievement.
An iconic study tracked high-1Q students from
childhood to late adulthood and found that those who
achieved notable adult career success showed greater
“will power, perseverance and desire to excel”.
Meanwhile, evidence from the seminal marshmallow
test — which gave children the option to have more
treats if they could wait before eating them — suggested
delayed gratification and self-control are important,
with these characteristics being linked to better school
grades, earnings and job satisfaction.

Regardless of debates over whether emotional
intelligence can be measured, we believe it’s
worthwhile for schools to explore some of its main
facets. Here’s how.

Active listening

The skill of active listening is a key part of helping
create genuine two-way communication — and it is
about far more than just paying attention. It involves
genuinely following dialogue and responding to others
using your own body language, then being able to
demonstrate that you have understood by verbally,
summarising back key messages that have been
received.

In the classroom, this can affect how students take on
feedback from teachers. A recent review found that
38% of feedback interventions do more harm than
good. This may be in part because people often make
common mistakes when receiving feedback —
misinterpreting it as being a personal judgement on
who they are, for example, and thinking about when
the speaker will finish talking so they can reply instead
of listening fully to what is being said.
The skill of active listening is a key part of helping
create genuine two-way communication — and it is

about far more than just paying attention
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A vocabulary for feelings
Researcher Lisa Barrett states that interpersonal skillg
can be enhanced by helping students increase their
emotion  vocabulary. Encouraging students to
understand  the  difference  between  *sad”,
“disappointed” and “upset” acts as springboard to
develop appropriate strategies for each. In short, every
emotion word you learn is a new tool for future
emotional intelligence.

A simple way to introduce this to students is to play]
the alphabet game: as a class you see how many
different emotions you can come up with for each
letter of the alphabet. Afterwards, discuss the
differences between each, what might prompt the
emotions, and how students could individually
respond. If looking for inspiration on this, we
recommend this poster as a possible starting point.
Developing self-awareness

\When we have low self-awareness, we’re at risk of not
realising how we come across to others, and letting an
over inflated self-image skew our behaviour and social
interactions.

A well-known study once saw researchers ask students
how they thought they did in a test, and then compared
their perceptions with their actual results. They found
that most students overestimated their ability, with this
most likely to be the case in students who had done
poorly. This is known as The Dunning-Kruger effect
and is one of the most common thinking biases in
education.

They also found that strategies to help students
improve their self-awareness include teaching them
metacognitive strategies. One way of doing this is to
encourage them to ask self-reflective questions such as
“What could | have done differently?” Or use a
communication self-evaluation questionnaire, which
can help students begin to understand their
interpersonal skills.

Showing empathy as being ‘with’ others
Empathy is the ability to take the perspective oOf
another person while being non-judgemental,
recognising the emotions they are feeling, and being
able to convey their perspective back to them.
Evidence suggests that reading is a great way to
develop this skill. Researcher Brené Brown’s animated
short video is also a great conversation starter to use
with students.
Teachers: your guide to learning strategies that really

work




CtpyKTypHBIit
AJIIEMEHT

KOMIICTCHII N

[Inanupyembie
pe3yNbTaThl 00YYCHHUS

OneHouHble cpencTBa

Reflecting back the other person’s perspective helps to
make the other person feel understood, which in turn
increases the likelihood of collaboration and support.
Children generally develop empathy through observing
how others show it — including watching teachers and
students empathise with each other. Using phrases
such as “l understand/realise/can see” can help to show
students how understanding of other perspective can be
expressed.

Managing emotions and self-regulation

The Sutton Trust states that helping students improve
their self-regulation — the ability to manage thoughts
and feelings — is one of the most effective and efficient
ways to support students. This is especially so in
secondary schools, with the gap between impulse
control and sensation seeking being at its widest in
early teenage years.

What do self-regulation techniques look like? There
are approaches that are used by athletes which can be
applied to the classroom — the principles remain the
same. These include seeing events as an opportunity
rather than a threat and helpful self-talk , for example.
Reinforce to students that emotional management
skills are not fixed but can be developed. This takes a
considerable amount of effort and patience from both
the student and the teacher, as it is often a gradual
process over a large period of time.

2) Pair work. Make up dialogues discussing the
problems raised in the articles and use the active
\vocabulary.

3) Write a reproduction of the stories. minding the
semantic, communicative and structural integrity of
your reproductions:

1) “The Man with the Scar” by S. Maugham (300
words).

2) “A Pair of Blue Stockings” by Kate Chopin (300
words).

4) Translate into English (make use of the active
\vocabulary)

1. OH HUKOrZa HH B MaJEHIlell CTENEeHH He
BMCIIMBAJICA B ICJIa APYTUX.

2. OTo0 HE OyIeT CTOUTH JOPOTO, HO HE B 3TOM CYTh.

3. S cuuraro BaxXHBIM (00S3aTENBHBIM) 3aKPHIBATH
OKHa Tepes] YXOJI0M U3 JIoMa.

4. 5 nymato, 4To sl ynycTui BCE€ caMo€ IJ1aBHOE.

5. BBl 10/DKHO OBITH IMyTaeTe MEHS C KEM-TO APYTHM.

6. Pa3Be Bbl He 3aMeTUIIN HUYETO MOJO3PUTEIILHOTO B
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pe3yNbTaThl 00YYCHHUS
KOMIETEHIINH
€ro IoBeacHUN?
/. 51 cMyTHO OCO3HaBaJl, UTO 32 MHOM CJIEIAT.
8. OHa He mpulUla B CO3HAaHHE M YyMepiia Ha)
CIEAYIOLIUI ICHb.
0. TlocrossHHast OOATOBHSA JETE Memala ey
paboTarts.
10. Ecmu  ObI Thl MOpa3MBICIMJI  HAJl CBOUMHU
MOCTyIIKaMH, TO TbI 6]:1 OCO3HaJI, 4TO CaM 3a HHX
OTBEYaCIIb.
11. TBou OproKM M TWDKAK — OYEHb CTPaHHOE
CMEILICHUE CTUJIEH.
12. On yka3an Ha MeCTO, TJe paHbILE CTOSIT JIOM.
13. On Bcerga o0emaeT NOMoYb, HO KOTIa JOXOIMT JI0
J1cJjia, €ro HUKoraa HErt.
14.YV MeHsS ecTh NOJO03pEHHEe, YTO OHa TOBOPHT
HENpaBy.
15. OH roBopui U TOBOpPUJ, HO TaK M HE MOJOLIEN K
CyTH Jena.
16. 51 — noxsionHNK Momapra.
17. Het cMbIciia )KIaTh.
18. Ecniu Obl OHA He ObLIAa TaK 3aCTCHYMBA, OHA ObI HE
YyBCTBOBajga ce0sl HEJIOBKO Cpelrd HE3HAKOMBIX|
ITFOIEH.
19. ApMust oka3aja CHIIbHOE COITPOTHUBIICHHUE Bpary.
20. Mama TOBOpHT, 4TO 51 MOTY IMONTH paboTaTh, €Ciiy|
ATO HE OyzeT MemaTh yaéoe.
Bnanets — crocodoaMu KomrmuiekcHbie MpoOIeMHBIE 3a/1aHUS
BBIpa)KEHUS 1) Speak on the problems using the active vocabulary
CEMaHTHUYECKOH, of the lessons and minding the semantic,
KOMMYHHUKAaTHBHOM  m cOmmunicative and structural integrity of your
CTPYKTYPHOU summary:
[IPEEMCTBEHHOCTH 1. Payment for school education: pros and cons.
MEKTY yacTsimu [2. Teaching children to emotions is necessary/useless.
BBICKA3bIBAHUSI.
—  IeKCHYECKMMH 2) Write an opinion essay on the following topics:
cpenctBa  BeIpaxkenns L. Students should specialize early so that they can
Mbiciieii B pamkax [develop in-depth skills and knowledge in their majors.
M3y4aeMbIX TEM; 2. British pUblIC schools.
—  crmocobamu 3. American school education vs Russian school
BBISIBJICHUS education.
pelIeBaHTHOM 4. Traditional vs modern way of upbringing.
uH(OpMALHH. 5. Teaching moods in language learning.

6. The art of being happy.
7. Empathy in teaching.
8. Suppressed emotions.

JAMNK-4 o6mana

€T TOTOBHOCTBIO TIPCOMAOJICBATH BJIMAHUC CTCPCOTUIIOB U OCYHICCTBIIATH

MEXKYJIbTYPHBIN AHAJIOT B 001IeH 1 mpodeccrnoHanbHOl chepax OOIMIeHHS

3HaTh

CTEpPEOTHIIHI,

BO3HHKAKOIIUEC pu

TeopeTnyeckre BOPOCHI:

1) HasoButre crepeoTunsl, BO3ZHUKAIOIIUE MpH|
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DJIEMEHT OLIGHO‘-IHBIC cpeacrBa
pe3yNbTaThl 00YYCHHUS
KOMIICTCHIIN U
MEXKYIbTYPHOM MEXKYJIbTYPHOM OOIIIEHUH;
o0IIeHUY; 2) HasoBure npuHUUIBI BEIEHUE MEXKYJIBTYPHOIO
—  MPHUHIUIBI nuanora B oOmieil u mpodeccnoHalbHBIX cdepax|
MEXKYJIBTYPHOTO OO0IIEeHUS;
muanora B oOmel u|3) Ha3zoBure Ha Bam B3I aKTyaJlbHBIC TEMBI,
npo()eCCUOHANBHBIX ~ [BO3HMKAIOIUE B IpodeccuoHanbHON chepe obLieHus
cepax obmeHus; B pamkax TeM «Schooling», «PeopleandEmotion».
— OCHOBHBIC TEMBI,
BO3HHUKAKOIIHNEC B
o0meit u
po¢eCCUOHATBHBIX
chepax oOmEeHUS B
paMkax N3y4aeMBbIX
TEM.
Ymeth - y3HaBarth [[[pakTuyecknezagaHus:
CTEpPEOTHIIHI, 1. Listen to the text and find the stereotypes.
BO3HUKAIOIIHE npu [Text script
MEXKYJIbTYPHOM This is the VOA Special English Education Report.
O0IIIeHNY; Some American parents might think their children
— TIPUMCHSATH need better educations to compete with China and
TPUHIIMITBI other countries. But how much do the parents
MEXKYJIbTYPHOTO themselves need to change?
muanora B oomeir u|A new book called "Battle Hymn of the Tiger Mother”
npodeccuonansupix Py Amy Chua has caused a debate about cultural
cepax oOLIEeHNS; differences in parenting. Ms. Chua is a professor at the
—  HaxOJIHTh tems, |Yale Law School in New Haven, Connecticut, and the
BO3HUKAOLIHE g [mother of two daughters. She was raised in the
o0meit u /American Midwest by immigrant Chinese parents. In
npodeccuonansubix  [the Chinese culture, the tiger represents strength and
chepax obmenust B POWer. In her book, Ms. Chua writes about how she
pamkax  m3ydaembix demanded excellence from her daughters. For
TeM. example, she threatened to burn her daughter's stuffed

animals unless she played a piece of music perfectly.
She would insult her daughters if they failed to meet
her expectations. Ms. Chua told NBC television that
she had a clear list of what her daughters, Sophia and
Louisa, were not permitted to do.

"Attend a sleepover, have a play date, watch TV or
play computer games, be in a school play, get any
grade less than an A." Many people have criticized
Amy Chua. Some say her parenting methods were
abusive. She even admits that her husband, who is not
Chinese, sometimes objected to her parenting style.
But she says that was the way her parents raised her
and her three sisters.

Ms. Chua makes fun of her own extreme style of
parenting. She says she eased some of the pressure
after her younger daughter rebelled and shouted "I hate

my life! | hate you!" Ms. Chua says she decided to|
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retreat when it seemed like there was a risk that she
might lose her daughter. But she also says American
parents often have low expectations of their children's
abilities. "One of the biggest differences | see between
Western and Chinese parents is that Chinese parents
assume strength rather than fragility”

Stacy DeBroff has written four books on parenting.
""The stirring of this intense debate has to do with what
does it mean to be a successful parent and what does it
mean to be a successful child?" "Ms. DeBroff says
Amy Chua's parenting style is not limited to Chinese
families. She says it represents a traditional way of
parenting among immigrants seeking a better future for|
their children. But she also sees a risk. When children
have no time to be social or to follow their own
interests, they might not develop other skills that they
need to succeed in life.

Stacey DeBroff advises parents to develop their own
style of parenting and not just repeat the way they were
raised.

2. Role Play: you are teachers from different countries
Discuss the problems:

1) 1. Payment for school education: pros and cons.

2) Teaching children to emotions is necessary/useless.

Bnanets

- criocobamu
n30eraHus
CTEPEOTHIIOB,
BO3HUKAOIIINE
MEXKYJIBTYPHOM
0011IeHU Y,

— criocobaMu
MIPUMEHECHHSI
MEXKYJIBTYPHOTO
nouaiora B OOmEed u
npodeccnoHaTbHBIX
chepax oOIICHUS;

- TEMaMH,
BO3HUKAOIIIUMHU B
oO0mmen u
npodeccuoHaTbHBIX
chepax oOmeHus B
paMKax H3y4aeMBbIX
TEM.

pu

KOMHJICKCHbIerOGJIeMHBICBa,Z[aHI/ISI:
\Write an essay (about 300 words).
1) An ideal companion for you.

2) An ideal teacher.

3) The school of the future.

4) How to become happy.

2) Speak on the problems using the active vocabulary
of the lessons:

1. Payment for school education: pros and cons.

2. Teaching children to emotions is necessary/useless.

b) Iopsinoxk mpoBeaeHUs] NMPOMEKYTOYHOMH ATTECTAIMHU, MOKA3ATEJM W KPUTEPHH

OIICHUBAHUA:

3aueT Mo AMCLUMUIUIMHE MPOBOJUTCS B OJUH JTall M BKJIIOYAeT HAMHCaHUE 3CCe Ha
MPEAIOKEHHYIO TEMY.



CxeMa OlleHMBAaHUA cOUHHeHus(dcce)

KPUTEPUN

BAJLI Conep:xanue Opranuzanus Jlekcnka I'pammaTuka Opdorpadus U
TEKCTa NMYHKTyalus

Tema [TucemenHoe Ucnons3zyemsr | Mcrionb3yroTest Opdorpaduueck

MOJIHOCTBHIO | BRICKA3bIBAaHWE | i CIIOBapHBIN | pa3HOOOpa3HbIe | He OIIMOKHU

packpeITa: JIOTUYHO; 3amac IrpaMMaTHYECKUE | IPAKTUYECKH
5 - TE3UC | CPelCTBA COOTBETCTBYET | CTPYKTYpbI B | OTCYTCTBYIOT.
- COOTBETCTBY | JIOTUYECKOM MOCTABJICHHON | COOTBETCTBUM ¢ | TekcT pazneneH

eT CBS3U 3a1aue; MOCTaBJICHHOMN Ha MPEII0KEHUS

NIPEJIOKEHH | UCHOJB30BaHbl | MPAKTHUYECKH | 3aJla4yeil. C  TPaBWJIbHBIM

0i1 Teme, [IPaBUIIbHO; HET IIpakTruecku IIYHKTYallMOHHBI

- TEKCT HapylIeHUd B | OTCYTCTBYIOT M oopmiieHnEM

co/iepaHue | MPaBHIbHO WCIOJIb30BaHU | OIIMOKH.

OCHOBHOM paszneneH  Ha | M JIEKCHKH,

JacTu ab3aIrsl; CTHIICBOC

JIOKa3bIBaeT | hopmar oopmieHne

U pa3BUBAET | MUCbMEHHOTO pedn BBIOpaHO

MIOJIOKEHUST | POU3BEACHUS | BEPHO c

Te3HUca, BBIOpaH Y4ETOM JKaHpa

- IIPaBUJIBHO. MIPOU3BEICHUS

3aKJII04YEHNE

JIOTUYECKH

BBITEKAET W3

OCHOBHOM

4acTH u

COOTBETCTBY

€T TE3UCY

Tema [TuceMenHoe Ucnonb3yemsr | Mmeercs pan | Umeetcs pan

JIOCTAaTOYHO | BBICKa3blBaHUE | i CIIOBapHBIN | HETPYObIX opdorpaduyeck
4 MIOJIHO B OCHOBHOM | 3amac IrpaMMaTHYECKuX | UX u/unm
- packpeITa: JIOTUYHO; COOTBETCTBYET | OIIMOOK, HE | MyHKTYallHOHHBI

- TE3UC | UMEIOTCS ITIOCTaBJICHHOMN | 3aTPyAHSIOIUX | X OIINOOK,

COOTBETCTBY | OTJEIbHBIC 3a/aue, MMOHUMAaHUE KOTOpbIE HE

eT HEJOCTATKU OJIHAKO TEKCTa. 3aTPYAHSIOT

NpEeAJIOKEHH | IpU BCTpEYaroTCA MOHUMAaHUeE

0i1 Teme, UCIIOJIb30BAaHUH | OTJIEIIbHBIE TEKCTa.

- CPEICTB HETOYHOCTU B

COJIepKaHUE | JIOTMYECKOU ynotpeOaeHun

OCHOBHOM CBSI3H; CJIOB 100

4acTH UMEIOTCS CIIOBapHBIN

pa3BUBaeT OT/I€NIbHbIE 3armac

MIOJIOKEHUSL | HETOCTaTKH HECKOJIBKO

Te€3UCa, HO | IpU  JIEJICHWU | OTPAHUYEH, HO

WHOI' 1A TEKCTa Ha | JIEKCHKa

HAOMIOIAI0T | ab3allsl; HCII0JIb30BaHa

cs UMEIOTCS MPaBUJIBHO,

OTCTYIUUIEHU | OTJEIbHBIC HUMEIOTCS

g OT Te3uca, | HapyleHus OTJIETIbHBIE

- dopmara CTHUJIMCTHUYECK

3aKJIOYEHUE | COUMHEHHS. ue

COOTBETCTBY HETOYHOCTHU

€T  TEe3HuCy,




HO HE B

MOJIHOM
o0beme
OTpakaer
ero
MOJIOKEHUS
Tema B | [IucemenHoe Ucnons3zoBan | Yacro
OCHOBHOM BBICKA3bIBAHUE | HEONPABJAHHO | BCTPEYAIOTCA
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Iloxka3aTeu U KPUTEPUH OLICHUBAHUS HA 3ayeTe:

- Ha OLEHKY <«3a4YTeHO0» OOYy4aroIMHCs IOJDKEH IOKa3aTh BBICOKUH, CpPEIHUN WIH
MOPOTOBBINM YPOBEHb PAa3BUTHSI KOMIIETEHIIUH, 3HaHUS HE TOJILKO Ha YPOBHE BOCIIPOU3BE/ICHUS U
0o0BsicHeHUsT WH(OpPMANUK, HO W HHTEJUICKTYaJbHBIE HABBIKM PEIICHUS S3bIKOBOW 3a7auu
(moctpoeHusi nuanora, MOJJAEpKaHHE IUCKYCCHH, yYMEHHE 3aJaBaThb HABOJAILIME BOIPOCHI,
BBIpaXXaTh CBO€ MHEHHE IO TIOBOJY MPOOJIEMHOTO TEMBbI), HAXOXKICHHUSI YHUKAIBHBIX OTBETOB K
npo0yieMaM, OLICHKH U BBIHECEHUSI KPUTUYECKUX CYKJIEHUH; IIPH 3TOM JOIMYCKAIOTCS OT/IEIbHbIE
HETOYHOCTU TPH HMHTEPIpETAINK MpoOJIeM W 3aTpyIHEHUS B MEPEHOCE 3HAHUN M HABBHIKOB B
HOBBIC HECTaHAAPTHBIE CUTYyaIlK; Heo0XxoauMo BeiTostHeHHE 70% 3a1aHuil B TEYCHUE CEMECTPa,
a TaK)Ke BBIMOJHEHBI 3a4€THBIC Pa0OTHI. Dcce HAMMCAHO Ha OIEHKY «OTJIMYHOY», «XOPOIIO» U
«YAOBIETBOPUTEIHHOY.

- Ha OIICHKY «He 3a4YTeH0» - OOyJalomWiics TIOKa3blBaeT 3HAHWUS Ha YPOBHE
BOCTpOM3BeeHUSI U 00BsicHeHUsI nHpopmanuu B oobeme He Oonee 20%, HE MOXKET MOKa3aTh
UHTCJUICKTYaJbHbIC HABBIKM PEIICHUS TPOCThIX 3aaad; nuchMeHHble 3amanus (70-100%)
BBIMIOJTHEHBl HA OLIEHKY «HEYJIOBJIETBOPUTEIBHO»; B TEUEHHWE CEMEeCTpa HE BBIINOJHSIOTCS
OCHOBHBIEC YCTHBIC U MMUCbMEHHBIE PabOThl. Dcce HAMMCAHO ¢ OOJBIION MONEH CTUITHCTUYECKUX,
rpaMMaTHYECKUX OIMMOOK, HApYIIIEHa CTPYKTYpa 3CCe, HE BBIJEPKaH TPeOyeMblid 00beM.

8 YuebOHo-MeToauuecKoe M MH(POPMAIMOHHOE 00eciedeHHe U CIIUTIINHBI

a) OcHoBHas JInTepaTypa:

1. ApramonoBa, M. B. Let sReadandSpeakaboutCulture : yucOnoemocobue [mmsaBy30B].
Part 1 / M. B. Apramonosa, JI. B. [TaBnoBa, U. P. [lynexa ; MI'TY. - Maruutoropck : MI'TVY,
2019. - 1 onaekrpon. onr. guck (CD-ROM). - 3arm. ¢ turyn. skpada. - URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3833.pdf&show=dcatalogues/1/1530
015/3833.pdf&view=true (mara oopamenus: 22.10.2019). - MakpooonekT. - ISBN 978-5-9967-
1460-5. - TekcT : aneKTpoHHBIN. - CBeneHus AocTynHbI Takke Ha CD-ROM.

2. Menexoga, 0. b. Grammar: Practice and Testing : nmpaktukym / 0. b. Menexoga, E. U.
Pabuna ; MI'TVY. - Maraurtoropck : MI'TY, 2018. - 1 anekrpon. ont. guck (CD-ROM). - 3ari. ¢
TUTYIL. JKpaHa. - URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3694.pdf&show=dcatalogues/1/1527
532/3694.pdf&view=true - MakpooOBeKT. - TeKCT : 3NeKTpOHHBIH. - CBEICHNS TOCTYITHBI TAKIKE
Ha CD-ROM.

0) JlomoiHUTEILHASI JIUTEpATypAa:

1. bByroBa, A. B. Read and check : yueOHoe mocooue / A. B. byrosa, A. 1. /lyockux, E.
A. Jlomakuna ; MI'TY. - Maraurtoropck : MI'TVY, 2018. - 1 anekrpon. ont. auck (CD-ROM). -
3arm. c TUTYII. JKpaHa. -
URL.: https://magtu.informsystema.ru/uploader/fileUpload?name=3728.pdf&show=dcatalogues/
1/1527717/3728.pdf&view=true (mata obpamienus: 15.10.2019). - Makpooobekr. - Tekcrt :
3JIEKTPOHHBIN. - CBeneHus nocTymHbl Takke Ha CD-ROM.

2 . ConosbeBa, H. C. Listening Comprehension Guide (IIpakTukym 1no ayJupoBaHHIO K
ayanokuuram "Ksppu C. Kunra, "Onacubiii naiuent" M. Kpalitona, "Pacckaxu MmHe cBOM CHBI"
C. llennona, "JIynusiit cBer tebe k snuny" M. X. Kmapk) / H. C. ConoBeeBa ; MI'TY. -
Marnutoropck : MI'TY, 2018. - 1 snekrpon. ont. auck (CD-ROM). - 3ari. ¢ Turyi. 5KpaHa. -
URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3470.pdf&show=dcatalogues/1/1514



https://magtu.informsystema.ru/uploader/fileUpload?name=3833.pdf&show=dcatalogues/1/1530015/3833.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=3833.pdf&show=dcatalogues/1/1530015/3833.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=3694.pdf&show=dcatalogues/1/1527532/3694.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=3694.pdf&show=dcatalogues/1/1527532/3694.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=3728.pdf&show=dcatalogues/1/1527717/3728.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=3728.pdf&show=dcatalogues/1/1527717/3728.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=3470.pdf&show=dcatalogues/1/1514286/3470.pdf&view=true

286/3470.pdf&view=true . - MakpooObekT. - TekcT pyc., aHrI. - TEKCT : 3JIEKTPOHHBIH. -
Cenenus goctynasl Takxke Ha CD-ROM.

B) MeTtoanueckue ykazaHusi:

Ipuioxkenunel

AprtamonoBa, M.B. Ilocobue k «lIpakTuueckoMy Kypcy HEpBOr0O HHOCTPAHHOTO S3bIKa
(aHTTTUICKUM A3BIK)» U1 CTYAEHTOB MJIAJLINX KypCOB (DaKyIbT€TOB JMHIBUCTHKH U IIEPEBOA U
(baxynbTeTOB MHOCTpaHHBIX s13bIKOB / M.B. ApramonoBa, H.C. ConoBbeBa. - MarHuToropck :
Mal'V, 2013.-211 c.

r) llporpammuoe odecnnieyenne u UHTepHeT-pecypchl:

Hanmenosanune No Cpox  geicTBud
1O = A0TOBOPA JINIIEH3UU

MS Windows 7 H-1227 OT 11.10.2021

08.10.2018 27.07.2018
H-757-17 oT

27.06.2017

MS Office 2007 Ne 135 oT 0eccpouHo
17.09.2007

FAR Manager CBOOOJTHO O6eccpodyHO
pacrpoCTpaHsieMoe

7Zip CBOOOJTHO O6eccpoyHO
pacrpoCTpaHsieMoe

1) HanmonanpHass WH(POPMAIMOHHO-aHAIMTHYECKAsT CHCTEMa — POCCHIMCKHN WHJIEKC

naygynoro nutupoBanus (PMUHIL) URL: https://elibrary.ru/project_risc.asp

2) DnekTtponHas 0Oasza mepuoamueckux usganuii EastViewInformationServices, OOO
«MIBUC»  https://dlib.eastview.com/

3) IMouckoBas cucreMa Axagemust Google (GoogleScholar) URL:
https://scholar.google.ru/

4) Uudopmanronnas cucreMa - EamHOEe OKHO AOCTyma K MH(POPMAIMOHHBIM pecypcam
URL: http://window.edu.ru/

5) Poccuiickas I'ocynapcrBeHHas oubmoTeka. Karanoru
https://www.rsl.ru/ru/4readers/catalogues/
6) DieKTpoHHBIE pecypchl OMOIMOTEKHN MITY HM. .. Hocoga

http://magtu.ru:8085/marcweb2/Default.asp

7) YuuBepcurerckas napopmanrontas cucrema POCCHS https://uisrussia.msu.ru

8) MexayHapoaHas HayKoMeTpuueckas pedepaTHBHAs M MOJHOTEKCTOBas 0a3a JaHHBIX
Hay4YHbIX u3ganuii «Webofscience» http://webofscience.com

9) MexayHapoaHasi pedepaTHBHAs M ITOJHOTEKCTOBAs CIIpaBoyYHast 0a3a TaHHBIX Hay4YHBIX
u3nanuii «Scopus» http://scopus.com

10) MexnayHapoaHas 6aza IOJIHOTEKCTOBBIX KYpHaJIOB SpringerJournals
http://link.springer.com/

9 MaTtepuajibHO-TEXHHYECKO€E o0ecnevyeHne TUCHUIIMHBI
MaTepI/IaJILHO-TeXHI/I‘-I€CKOG O6GCH€‘IGHI/IG JUCIHUIIJIMHBI BKJIFOYACT:

Twun v Ha3BaHWE ayANTOPUN OcHalenue ayAuTopun

YuebHnie ayauToOpUM  JIA MynbTUMeanitHbIE CpEACTBA XpaHEHMs, Nepefayud u



https://magtu.informsystema.ru/uploader/fileUpload?name=3470.pdf&show=dcatalogues/1/1514286/3470.pdf&view=true

Twun u Ha3BaHME AyJAUTOpUN

OcHalleHue ayAuTopun

MPOBEACHNUS MPAKTHUYECKUX 3aHATHH,
TPYNIOBBIX ¥ HMHOUBUAYAIbHBIX
KOHCYJIBTALIUM, TEKYIIEro KOHTPOIS U
MIPOMEXKYTOUHON aTTeCTALIMU

MIpeICTaBIICHUS HH(OpMAITHH.
KomMmiexkc  TecTOBBIX  3amaHHH
MPOMEKYTOUHBIX U PYOIKHBIX KOHTPOJICH.

UL TIPOBEACHIS

ITomermenus TUTST Ilepconanpable KOMIBIOTEPHI ¢ maketoM MS Office,
CaMOCTOSITETbHON paboThl | BEIX0IOM B MHTEpHET W C JOCTYIIOM B 3JICKTPOHHYIO
oOyJaronuxcs WHGOPMAITMOHHO-00pa30BaTEIbHYIO CPEly YHUBEPCUTETA

Tlomemienue ag XpaHeHUs U [xadst IRIE: XpaHEeHUsd y4e0HO-METOTUICCKOM
PO IITAKTHIECKOTO  OOCITYXHUBAaHUA | TOKYMEHTAITNH, y4eOHOTO 000pYIOBaHHS M yIeOHO-HATIISITHBIX

y4eOHOTro 000pyTOBaHUS

IIOCOOHIA.

IMPHJIO)KEHUE

Hns ycnemHoro ycBoeHusi Marepuasia mo Kypcy «lIpakTUkyMm MO KyJbType pedeBOro
O6H_[€HI/I}I» HGOGXO,Z[I/IMO BBITIOJIHATDL BCC MPCANTNCAHHBIC 3aIaHU .

1. Paznmen: Schooling

1.1. Tema: Schools in Britain.

[IpakTHueckue 3aHsATUS:

Brimoaaure PCKOMCHIOBAHHBIC 3aJIaHUSA:

AKP Nel «Speak on the article»

Read the article, retell it and speak on the problem raised in the article.

1. Suffer little children

Brixton resident Devon Allison explains how the dearth of secondary schools in her area
forced her into a four-year battle with the government that will climax in a showdown with
Lambeth council this evening

Four years ago | began regular missions to one of Britain's strangest places - Planet
Politics. | visited the part called Education, Education, Education.

| was a reluctant traveller and had no special training or kit to protect myself or my naive
beliefs about the government and its responsibilities to British schoolchildren. But | survived,
and | want to share what | learned in this largely uncharted territory.

Here's how the journey started. Like many thousands of people, | live in an education
black hole. Believe it or not, in my community of Brixton, south London, there are no secondary
schools - even though there are enough children to fill at least three of them.

So a group of my neighbours and | set out to change this, confident that the government
would see how desperate our situation was in Brixton and move quickly to provide at least a
basic education service to local children by building three new secondary schools.

How can it be that there are no secondary schools in Brixton? | began to piece together the story
to find out how a borough of a nearly 300,000 people can wind up with only 10 secondary
schools, with places for just 60% of its children.

It turned out that the local council had sold 11 schools since 1997, including the site of
Brixton's last secondary school, which is now covered with flats.

Brixton schoolchildren routinely travel over an hour each way on public transport to get
to secondary school. Each local primary sends children to more than 20 different secondary
schools, so many of them travel alone, and have no supportive peer group when they get to
school. And because 60% of the borough's schools are for girls, and 60% are for Christians,
Lambeth children (especially Brixton boys living in the centre of the secondary school desert)
have to become commuters at the age of 11.

It seemed obvious to us that Brixton needed schools. But the first education minister we
met told us that Lambeth actually had "no basic need" for secondary schools. Yes, a majority of



children were forced to leave the area because of the lack of secondary school places (in
Lambeth, 2,500 Year 6 places shrink to less than 1,500 Year 7 places - musical chairs is no party
game here). However, because a few Lambeth schools had a few empty seats in higher years, the
borough had no basic need and wouldn't qualify for money to build new community schools.
While we were still trying to understand this logic, the minister told us that, even though we
didn't "need" it, we would be getting a city academy - and we would love it.

We were given a choice, actually. We were asked to choose between a) nothing, and b)
the city academy, sponsored by the Church Schools Company and specialising in business. So
we chose the latter and got our first city academy, which opens this September.

When we started to campaign for the next two schools, we ran into a catch-22 situation.
Deprived areas get city academies, but not if they're so deprived that they have no failing or
closed schools to turn into city academies. If, like Brixton, your community doesn't possess any
of this tarnished family silver, you don't get a school at all.

Civil servants and council officers told us that Brixton couldn't have any secondary
schools because there were no sites, no sponsors, and everything is Very Complicated.

We could see that we would have to do a lot of the work ourselves. So we organised a
not-for-profit company, got former South African president Nelson Mandela's permission to use
his name for a school, and scoured the borough for land. We found two sites, completed planning
and legal searches on them, negotiated for access with reluctant current owners, and tripped over
a group of philanthropists willing to sponsor two schools in Brixton.

Then we hit crazy old catch-22 again. It had been decreed that the central government
never buys land for city academies. Because governments operate by precedent, it was feared
that an exception allowed for Brixton would become the norm everywhere. The education
minister, looking farther than we mere parents can see, pronounced that if the land was
purchased for Brixton, the whole galaxy would then show up on his doorstep demanding real
estate.

Lambeth council balks at buying land because it is £700m in debt; the money it received from
selling Brixton's schools was spent long ago, and not on liquid assets.

The high ministers of Planet Politics, in the various forms of David Miliband, Stephen
Twigg, Stephen Timms, and Keith Hill (our local MP), told us that it was sensible for our team
to investigate various creative approaches to funding (because, the subtext ran, our government
is not obliged to use our tax money to provide us with the choice of a local school).

I have fun sometimes imagining how the government thinks we investigate funding
approaches. We are just a bunch of parents, all volunteers, looking after small children, who
have had a working knowledge of Planet Politics forced upon us. Our heads may be in the DfES
but our feet are still firmly on the ground, in Brixton.

We have learned that, on Planet Politics, no level of government admits a duty to provide
local schools. Local and central government can offer children the “choice™ to commute to
distant schools or move out of the neighbourhood.

The government concedes that a journey from Brixton to Yorkshire is not reasonable, but
a four-hour round trip journey is considered just fine.

Parents and children in our brave new world of choice are told not to whine about
unfairness. So what if it's twice as hard for boys to get places? Or non-Christians?

I wish our strange and inhospitable hosts had tried to learn more about our world, a world
in which people believe all children deserve good local schools, and are willing to go to
extraordinary lengths to work “entrepreneurially” (a favourite DfES word) to provide our
children with them. Who knows how much more we could have accomplished together?

AKP Ne2 «Summary»
Summarize in three paragraphs the main points of the article. Your conclusion might be a
single sentence restating the thesis.


https://www.theguardian.com/education/schools

AKP Ne3 “Monologue”
Speak on the problem using the ideas from the text.
«Payment for school education: pros and cons»

AKP Ne4 «Act out a conversation»
Pair work. Make up dialogues discussing the problems raised in the text.

AKP NeS «Essay»

Write an opinion essay on the following topics:

1) Students should specialize early so that they can develop in-depth skills and knowledge
in their majors.

2) Britishpublicschools.

BrimoauTE 3a1aHUS VTSI CAMOCTOSITEIHHOW MHIUBUIYaTbHON paOOTHI:
N3 Nel «Correct the mistakes)
Correct the mistakes in the following sentences
1.1 hate when foreign films are dubbed; I like to listen to them in their original language.
2.The police are very unwilling to interfere with family problems.
3.1t’s no use to tell me now. | needed to know a week ago.
4.The producer organizes the budget and decides how much is worth to spend on the film.
5.We eventually winded up staying in a little hotel a few miles from town.
6.He became acutely conscious to have failed his parents.
7.You may not like him, but you’ve got to admire of his persistence.
8.Tell me all the latest gossips.
9.I’m looking forward to go to your party.
10.She refused having anything to do with the plan.
11.The police observed him to enter the bank with a gun.
12.Seeing his confusion, | offered helping him.
13.We took the line of the least resistance and paid the money instead of arguing.
14.There is not much point to try to persuade him — he’ll never change his mind.
15.The package in the corridor looks a bit suspiciously.
16.At supper, everyone was in high spirit.
17.1 used to a good swimmer, but now I’m out of the practice.
18.Many newspapers have a gossip row, where private lives of famous people are reported.
19.She just scraped at the examination.
20.Have you ever considered to work as a teacher?

N3 Ne2 «Translate into English)
Translate into English using active vocabulary
1.5l nuiry cTaTbu B 3Ty ra3ery y»Ke MHOTHE TOJIbI.
2.06pa3 xu3nu béproHa n3 pacckaza Mosma criocodcTBOBaN €ro MaAeHUIO (Pa30PEHHIO).
3.X0oTuTe BHECTH MOKEPTBOBaHHUE (BKJIa) Ha OJ1arOTBOPUTEIBHOCTD?
4.BBeneHue CaHKIMIA Maji0 CIIOCOOCTBYET HaJa)KWBAaHUIO JIPY)KECTBEHHBIX OTHOUICHUN MEXKIY
JBYMsI CTpaHaMH.
5.0TH HOBOCTH MOKET OBITh MOJHUMYT Ballle HACTPOCHHE.
6.°37ple IyXW BCENWIMCh B HEro’ moayMajia OJid3a, KOrja OH Hayal H37aBaTh CTPAaHHBIE
HEUEJIOBEUECKHUE 3BYKH 10 HouaM. (takepossession)
7.¥Y Upen Ob11 XOpOIINiA BKYC B OJICHKIC.
8. MoJ10KO KHCII0€e Ha BKYC.
9.@pyKT TOPbKHUIi Ha BKYC.

N3 Ne3 «Summary»



Summarise the texts in about 6 paragraphs and give a title to it:

1) Readers of Celeste Ng’s second novel, “Little Fires Everywhere,” will recognize a few
elements from her acclaimed debut, “Everything | Never Told You.” There are the simmering
racial tensions and incendiary family dynamics beneath the surface of a quiet Ohio town. There
are the appeal and impossibility of assimilation, the all-consuming force of motherhood and the
secret lives of teenagers and their parents, each unknowable to the other.

And there’s a familiar frame, too: At each novel’s opening, we know at least part of the
tragedy that will befall the characters — the mystery lies in figuring out how they got there. In
“Little Fires Everywhere,” we begin not with a death but a house fire, and new questions: Who
set it, and why?

The house belongs to Elena and Bill Richardson, a wealthy white couple who epitomize
success in picture-perfect, late-’90s Shaker Heights, and their four teenage children, including
girl-next-door Lexie and the troubled prankster Izzy, who is suspected of arson. “The firemen
said there were little fires everywhere,” Lexie says. “Multiple points of origin. Possible use of
accelerant. Not an accident.” But lzzy isn’t the only one who seems to have fled the scene. Mia
Warren and her 15-year-old daughter, Pearl, have also disappeared, vacating the small house
they rented from the Richardsons. And so Ng again returns to the past for answers.

It’s Mia and Pearl’s arrival in town 11 months earlier that ignites the story. Mia is an
alluring Hester Prynne, a misfit nomad whose scarlet A might stand for Artist. She and Pearl
have traveled the country in their VW Rabbit with little more than Mia’s camera, living in
dozens of towns before settling in Shaker Heights, where Mia promises her daughter they will
stay. Pearl, longing to belong, quickly becomes a fixture in the Richardsons’ home, entangling
her mother along with her.

N3 Ne 4 «Reproduction»

Write a reproduction of the stories

«The Man with the Scar» by S. Maugham (300 words).

N3 Ne S«Essay»
Write an essay (about 300 words).
«Anidealteacher»

a) OcHoBHas JInTepaTypa:

1. [TpakTrueckuiit Kypc anrmmiickoro sizeika ¢ CD-muckom. 4 kypc [Tekct]: yueo.
JUTSL CTYJIEHTOB BY30B / mox pen. B.J[. Apakuna. — 6-¢ usn., nepepad. u mom.. — M. : BJIAJIOC,
2013. - 175 c. - ISBN 978-5-691-01902-9.

2. [Ipaktuyeckuii kypc anrmmiickoro si3bika ¢ CD-muckom. 3 kype [Tekct]: yueO.
1u1st By30B / mox pen. B.JI. Apakuna. — 4-e u3z., nepepad. u gom.. — M. : BJIAJIOC, 2008. — 431
c. - ISBN 978-5-691-000-6-1.

3. English for Cross-Cultural and Professional Communication AHIIHHACKAHN SI3BIK
JUTSE MEXKKYJTBTYPHOTO U MPOdecCHOHAIBHOTO 00IIeH s [ DNeKTpOoHHBIN pecypce] : yued. mocodue
/ O.E. JlanueBckas, A.B.Manees. - M.: ®JIMHTA, 2011. — 195 c. - Pexxum gocryna :
http://e.lanbook.com/view/book/2620/ — ISBN 978-5-9765-1284-9

0) JJonosHuTebHAs JJUTEpaATypa:

1. English for Cross-Cultural and Professional Communication AHTTTHHCKHIA S3bIK
JUTSL MEXKYITBTYPHOTO U MPOo(dheCCHOHATBLHOTO 00IIeHUs [ DNeKTPOHHBIN pecypc] : yuel. mocodue
/ O.E. HNanueBckas, A.B.Manee. - M.: ®JIMHTA, 2011. — 195 c. - Pexxum nocryna :
http://e.lanbook.com/view/book/2620/ — ISBN 978-5-9765-1284-9

2. Bropymmna, FO.JI. Cro tectoB=100 Tests on Common Errors [Tekct]: yued.
nocodue mis By3oB /IO.JL.Bropymmua; Mal'V;[pemn.: C.JI. bospunnesa, JI.B. IlaBmoBa]. —
Marnutoropck: Mal'V, 2012. — 144 c. — 21 »x3. - ISBN 978-5-86781-983-5



1.2. Tema: SchoolsintheUSA

[IpakTHueckue 3aHsATUS:

BBIHOJIHI/ITep CKOMCHIOBAaHHbIC3aJaHU .

AKP Nel «Listen to the text and answer the questions»

Text script

1. This is the VOA Special English Education Report. Some American parents might think
their children need better educations to compete with China and other countries. But how much
do the parents themselves need to change?

A new book called "Battle Hymn of the Tiger Mother" by Amy Chua has caused a debate
about cultural differences in parenting. Ms. Chua is a professor at the Yale Law School in New
Haven, Connecticut, and the mother of two daughters. She was raised in the American Midwest
by immigrant Chinese parents. In the Chinese culture, the tiger represents strength and power. In
her book, Ms. Chua writes about how she demanded excellence fromher daughters. For example,
she threatened to burn her daughter's stuffed animals unless she played a piece of music
perfectly. She would insult her daughters if they failed to meet her expectations. Ms. Chua told
NBC television that she had a clear list of what her daughters, Sophia and Louisa, were not
permitted to do.

"Attend a sleepover, have a play date, watch TV or play computer games, be in a school
play, get any grade less than an A." Many people have criticized Amy Chua. Some say her
parenting methods were abusive. She even admits that her husband, who is not Chinese,
sometimes objected to her parenting style. But she says that was the way her parents raised her
and her three sisters.

Ms. Chua makes fun of her own extreme style of parenting. She says she eased some of the
pressure after her younger daughter rebelled and shouted "I hate my life! I hate you!" Ms. Chua
says she decided to retreat when it seemed like there was a risk that she might lose her daughter.
But she also says American parents often have low expectations of their children's abilities. "One
of the biggest differences | see between Western and Chinese parents is that Chinese parents
assume strength rather than fragility”

Stacy DeBroff has written four books on parenting. "The stirring of this intense debate has
to do with what does it mean to be a successful parent and what does it mean to be a successful
child?" "Ms. DeBroff says Amy Chua's parenting style is not limited to Chinese families. She
says it represents a traditional way of parenting among immigrants seeking a better future for
their children. But she also sees a risk. When children have no time to be social or to follow their
own interests, they might not develop other skills that they need to succeed in life.

Stacey DeBroff advises parents to develop their own style of parenting and not just repeat
the way they were raised.

Questions:

1) What are the main differences between the Chinese and American ways of uprining?

2) Why are the Chinese parents so strict with their children?

3) What does Stacey DeBroff advise parents to do?

4) What do you think about the Chinese methods of uprining?

AKP Ne2 «Summary»
Summarize in three paragraphs the main points of the audio text. Your conclusion might be
a single sentence restating the thesis.

AKP Ne3 «Act out a conversation»
Pair work. Make up dialogues discussing the problems raised in the audio text.

AKP Ne4 «Essay»
Write an opinion essay on the following topics:
1) American school education vs Russian school education.



2) Traditional vs modern way of upbringing.

BrimonuuTe 3agaHus ISl CAMOCTOSATEIHbHON WHANBUIYAILHON paOOTHI:
N3 Nel «Rendering»
Render the text into English:

Yapnp3 YUHTEHT OBUT CTApIIMM CBIHOM MacTepa JKeJe3HOIOpOXHOM Opuransl. Yapmu
XOpOIIIO YYHJICS B IIKOJIE M JayKe€ OKOHYMWII €€ C OTianurueM. Ero poaurenu ogoOpuiau penieHue
ChbIHA MOCTYMNAaTh B KOJUIEK. BCTynuTenbHbIe SK3aMEeHbl YHUHTEUT caan npekpacHo. OIHaKo B
KOJUIE/PKEe OH Hadan He ycrmeBaTh. OCOOEHHO IUIOXO Y HEro OOCTOSUTH Jiela MO aHTIUHCKOMY,
NICUXOJOTUM W BOCHHOM MOJTOTOBKE. YHMHIEHUT OTCTaJl C MHCbMEHHBIMH pabdoTaMu IO
AHTJIMICKOMY U TeNeph HUKAK HE MOT JJOTHATh OCTaJIbHBIX CTY/IEHTOB.

Bce neno 6b110 B TOM, 9YTO YUHTEHTY IPUXOAUIOCH paboTaTh O HOYAM, YTOOBI TUIATUTh
3a eIy ¥ KOMHATy. PaccunThiBaTh Ha (PMHAHCOBYIO MOAJEPKKY U3 IOMa OH HE MOT, TIOCKOJIbKY Yy
Hero ObUIM J1Ba MJIAAIIMX OpaTa U JIBe MJIAAIIUX cecTpbl. bBpocuts yueOy 1 BEpHYThCS JOMOM OH
Tak)Ke He MOT. DTO OBl OYEHb PACCTPOMIIO €r0 MaTh, TOPIUBIIYIOCS TEM, UYTO ChIH paboTaeT u
YUHUTHCS.

Kornma YunreidT 6pu1 Ha TpaHH OTYMCIICHHS, €TO BBI3BAIU K JIeKaHy. YHMHIEHT OOBSICHUI
JIeKaHy NMPUYMHY HEYCIIEBAaEMOCTH U MOOOEMIal, YTO HalIeT crnocol, A TOro 4ToObl YAensiTh
OoJbIlIe BHUMaHUs yueoe.

N3 Ne2 «Translation»
Translate into English (make use of the active vocabulary)
19. OH HuKOTr1a HU B MaJieiIel CTETICHH He BMEIIMBAJICS B JieJia APYTUX.
20. D10 He OyAeT CTOUTh JOPOTO, HO HE B 3TOM CYTh.
21. 41 cuuTaro BaxHBIM (0053aTEIHHBIM) 3aKPHIBATH OKHA TIEPE]] YXOJ0M U3 JIOMa.
22. 51 mymaro, 9TO 51 yIyCTHJI BCE caMoe TIIaBHOE.
23. Bbl 10KHO OBITH IyTaeTe MEHS C KEM-TO APYTUM.
24. Pa3Be BbI He 3aMeTHIIM HUYETO TTOI03PUTEITLHOTO B €0 MOBEICHUN?
25. 51 cMyTHO OCO3HABAJI, UTO 32 MHOMU CIICHST.
26. OHa He TpuIILIa B CO3HAHUE U yMEpJIa Ha CIICIYIOINUN JICHb.
27. TlocTosiHHast OONTOBHS IETEH Memana eMy paboTaTh.
28. Eciii OBl THI MOPa3MBICTIIT HaJ CBOMMHU TOCTYIKaMH, TO Thl OBl OCO3HAJ, YTO CaM 3a HHUX
OTBEYACIIIb.
29. TBou OprOKHM M MUHKAK — OYCHB CTPAHHOE CMEIIIEHUE CTUJICH.
30. OH yka3an Ha MECTO, TJIe PAHBIIE CTOSIT JIOM.
31. OH Bcerza o0emmaeT MOMOYb, HO KOTIa JOXOIUT 0 JieJia, €0 HUKOIIa HET.
32. YV MeHs ecTh MOJJ03PEHUE, UTO OHA TOBOPUT HETIPABIY.
33. OH roBOpHJI ¥ TOBOPHJI, HO TaK M HE TOIOMIEN K CYTH JIena.
34. 51 — noxnonnuk Momapra.
35. Her cMmbICcia X aaTh.
36. Eciiu Ob1 oHa He OblTa Tak 3acTEHUMBA, OHa OBl HE YYBCTBOBajla ce0s HEJIOBKO Cpeau
HE3HAKOMBIX JIIOJICH.
21.  Apwmus okasana CUIBHOE CONPOTHUBIICHHE Bpary.
22.  Mama roBopuT, 4TO 51 MOTY TTIOMTH paboTaTh, €CIIM ATO HEe OyeT MemaTh yuéoe.

N3 Ne3 «Essay»
Write an essay (about 300 words).
«The school of the future»

a) OcHoBHas JIUTEpaTypa:
1. [Ipaktuyeckuii kypc anrmmiickoro si3bika ¢ CD-muckom. 4 kype [Tekct]: yueO.
JUIsL CTYACHTOB BYy30B / mof pexd. B.Jl. Apakuna. — 6-e uzn., nepepa6. u gom.. — M. : BJIAJIOC,



2013. - 175 c. - ISBN 978-5-691-01902-9.

2. [TpakTrueckuii Kypc anrmmiickoro sizeika ¢ CD-muckom. 3 kypc [Tekct]: yueo.
i By30B / mon pen. B.JI. Apakuna. — 4-e u3n., nepepad. u gom.. — M. : BJIAJIOC, 2008. — 431
c. - ISBN 978-5-691-000-6-1.

3. English for Cross-Cultural and Professional Communication AHITTHHACKAN SI3BIK
JUTST MEXKYITBTYPHOTO U MPO(deCCHOHATBHOTO 00IIeHUs [ DNeKTPOHHBIN pecypc] : yued. mocodue
/ O.E. HNanueBckas, A.B.Manee. - M.: ®JIMHTA, 2011. — 195 c. - Pexxum nocryna :
http://e.lanbook.com/view/book/2620/ — ISBN 978-5-9765-1284-9

0) /lonmoJiHUTe IbHAA IUTEpaTypa:

1.English for Cross-Cultural and Professional Communication AHIIMACKHI SI3BIK IS
MEXKYJIBTYPHOTO U TPOGECCHOHATHHOTO OOIIeHHs [DIeKTPOHHBINA pecypce] : yueb. mocodue /
O.E. [lanueBckas, A.B.Manees. - M.: ®JIMHTA, 2011. — 195 c. - Pexum pocryna :
http://e.lanbook.com/view/book/2620/ — ISBN 978-5-9765-1284-9

2. Bropymuna, FO.JI. Cto TectoB=100 Tests on Common Errors [Tekcr]: yue0.
nocobue s By30oB /O.JI.Bropymmna; Mal'V;[pen.: C.JI. bospunuesa, JI.B. IlaBnosa]. —
Marnautoropck: Mal'V, 2012. — 144 c. — 21 »k3. - ISBN 978-5-86781-983-5

2. Paznen: People and emotions

2.1. Feelings and emotions

[IpakTHueckue 3aHsATUS:

Brimoaaure PCKOMCHIOBAHHBIC 3aJIaHUSA:

AKP Nel «Listen to the text and answer the questions»

Read the article, retell it and speak on the problem raised in the article.

Emotional intelligence: why it matters and how to teach it by Bradley Busch and Ben
Oakley

Teaching young people skills such as active listening, self-awareness and empathy can
equip them to succeed both academically and socially

Encouraging students to understand the difference between “sad”, “disappointed” and
“upset” acts as springboard to develop appropriate strategies for each. Photograph: Alamy Stock
Photo

In our work with schools, it’s now commonplace for us to hear those in education talking
about helping students (and staff) develop their emotional intelligence. But what do we mean
exactly? Why and how should teachers support its development in their students?

Emotional intelligence can be said to cover five main areas: self-awareness, emotional
control, self-motivation, empathy and relationship skills. It is, of course, important for good
communication with others — and is therefore a gateway to better learning, friendships, academic
success and employment. Skills such as these developed in our formative years at school often
provide the foundation for future habits later on in life.

The term emotional intelligence was popularised in the mid 90s by journalist Daniel
Goleman’s book, Emotional Intelligence: Why It Can Matter More Than 1Q. The book’s claims
that emotional intelligence is more important than IQ is a source of debate among psychologists,
but it does look as if emotional intelligence could be a factor in academic achievement.

An iconic study tracked high-1Q students from childhood to late adulthood and found that
those who achieved notable adult career success showed greater “will power, perseverance and
desire to excel”. Meanwhile, evidence from the seminal marshmallow test — which gave children
the option to have more treats if they could wait before eating them — suggested delayed
gratification and self-control are important, with these characteristics being linked to better
school grades, earnings and job satisfaction.

Regardless of debates over whether emotional intelligence can be measured, we believe
it’s worthwhile for schools to explore some of its main facets. Here’s how.

Active listening



The skill of active listening is a key part of helping create genuine two-way
communication — and it is about far more than just paying attention. It involves genuinely
following dialogue and responding to others using your own body language, then being able to
demonstrate that you have understood by verbally summarising back key messages that have
been received.

In the classroom, this can affect how students take on feedback from teachers. A recent
review found that 38% of feedback interventions do more harm than good. This may be in part
because people often make common mistakes when receiving feedback — misinterpreting it as
being a personal judgement on who they are, for example, and thinking about when the speaker
will finish talking so they can reply instead of listening fully to what is being said.

The skill of active listening is a key part of helping create genuine two-way
communication — and it is about far more than just paying attention

A vocabulary for feelings

Researcher Lisa Barrett states that interpersonal skills can be enhanced by helping students
increase their emotion vocabulary. Encouraging students to understand the difference between
“sad”, “disappointed” and “upset” acts as springboard to develop appropriate strategies for each.
In short, every emotion word you learn is a new tool for future emotional intelligence.

A simple way to introduce this to students is to play the alphabet game: as a class you see
how many different emotions you can come up with for each letter of the alphabet. Afterwards,
discuss the differences between each, what might prompt the emotions, and how students could
individually respond. If looking for inspiration on this, we recommend this poster as a possible
starting point.

Developing self-awareness

When we have low self-awareness, we’re at risk of not realising how we come across to
others, and letting an over inflated self-image skew our behaviour and social interactions.

A well-known study once saw researchers ask students how they thought they did in a test,
and then compared their perceptions with their actual results. They found that most students
overestimated their ability, with this most likely to be the case in students who had done poorly.
This is known as The Dunning-Kruger effect and is one of the most common thinking biases in
education.

They also found that strategies to help students improve their self-awareness include
teaching them metacognitive strategies. One way of doing this is to encourage them to ask self-
reflective questions such as “What could | have done differently?”” Or use a communication self-
evaluation questionnaire, which can help students begin to understand their interpersonal skills.

Showing empathy as being ‘with’ others

Empathy is the ability to take the perspective of another person while being non-
judgemental, recognising the emotions they are feeling, and being able to convey their
perspective back to them. Evidence suggests that reading is a great way to develop this skill.
Researcher Brené Brown’s animated short video is also a great conversation starter to use with
students.

Teachers: your guide to learning strategies that really work

Reflecting back the other person’s perspective helps to make the other person feel
understood, which in turn increases the likelihood of collaboration and support. Children
generally develop empathy through observing how others show it — including watching teachers
and students empathise with each other. Using phrases such as “I understand/realise/can see” can
help to show students how understanding of other perspective can be expressed.

Managing emotions and self-regulation

The Sutton Trust states that helping students improve their self-regulation — the ability to
manage thoughts and feelings — is one of the most effective and efficient ways to support
students. This is especially so in secondary schools, with the gap between impulse control and
sensation seeking being at its widest in early teenage years.

What do self-regulation techniques look like? There are approaches that are used by



athletes which can be applied to the classroom — the principles remain the same. These include
seeing events as an opportunity rather than a threat and helpful self-talk , for example. Reinforce
to students that emotional management skills are not fixed but can be developed. This takes a
considerable amount of effort and patience from both the student and the teacher, as it is often a
gradual process over a large period of time.

AKP Ne2 «Summary»
Summarize in three paragraphs the main points of the article. Your conclusion might be a
single sentence restating the thesis.

AKP Ne3 “Monologue”
Speak on the problem using the ideas from the text.
«Teaching children to emotions is necessary/useless»

AKP Ne4 «Essay»

Write an opinion essay on the following topics:
1) The art of being happy.

2) Empathyinteaching.

BrimoauTe 3a1aHUS VTSI CAMOCTOSITEIHHOM MHIUBHUIYaTbHON paOOTHI:

N3 Nel «Summary»
Summarize the texts in about 6 paragraphs and give a title to it:

2) Witnessing these two families as they commingle and clash is an utterly engrossing,
often heartbreaking, deeply empathetic experience, not unlike watching a neighbor’s house burn.
And the spectacle doesn’t stop with the Richardsons and Warrens. Ng also introduces a custody
battle that becomes the center of the town’s attention — a 1-year-old girl who is wanted by both
her Chinese immigrant mother and the white couple who has raised the baby.

It’s this vast and complex network of moral affiliations — and the nuanced omniscient
voice that Ng employs to navigate it — that make this novel even more ambitious and
accomplished than her debut. If occasionally the story strains beneath this undertaking — if we
hear the squeaky creak of a plot twist or if a character is too conveniently introduced — we
hardly mind, for our trusty narrator is as powerful and persuasive and delightfully clever as the
narrator in a Victorian novel. As soon as we meet our matriarch — “Mrs. Richardson stood on
the tree lawn, clutching the neck of her pale blue robe closed” — we have the sneaky sense that
our well-mannered narrator is speaking from both within and above the order-obsessed
neighborhood.

But as Mrs. Richardson — rarely “Elena” — struggles to keep her household in order, the
narrator begins to shapeshift, surprising us with the expansion of her powers. Ng doesn’t miss an
opportunity to linger over a minor character, even those we meet for only a moment (the
neighbor, the doorman, the bailiff) whose voices might otherwise be rendered in parentheses. At
the same time, she offers a nuanced and sympathetic portrait of those terrified of losing power. It
is a thrillingly democratic use of omniscience, and, for a novel about class, race, family and the
dangers of the status quo, brilliantly apt.

Mrs. Richardson’s vision of a suburban utopia might strike some as a quaint fantasy, but
this is the *90s, after all. Post-9/11, post-Obama, in the age of Trump and Black Lives Matter, we
may know better, but Ng reminds us that 20 years ago, in the age of AltaVista, pagers and Sir
Mix-a-Lot, some who voted for another Clinton claimed to have within their sight a post-racial
America. “I mean, we’re lucky,” says the blond Lexie, whose boyfriend is black. “No one sees
race here.”

The magic of this novel lies in its power to implicate all of its characters — and likely



many of its readers — in that innocent delusion. Who set the little fires everywhere? We keep
reading to find out, even as we suspect that it could be us with ash on our hands.

N3 Ne2 «Rendering»

Render the text into English:

Hecsats ner Hazagx AnnBonsall cripaBisitace ¢ paboroit goctatouno xopomro. OHa Moria
YCTaHABIIMBATh COOTBETCTBYIOIINE B3aMMOOTHOIICHUS ¢ AeThMu. OHA CTapaiach IIIAaHUPOBATH
YPOKH TakK, YTOOBI BBI3BATh MHTEPEC JCTEH, MOOMPATh X TBOPUECTBO, & HE TOJIBKO MepeaBaTh
UM 3HaHUs, HO U Pa3BUBaTh UX YMEHHS (HEOOXOMUMBIE NI )KM3HH) OOIIATHCS APYT C IPYTOM.
Bc€ dro TpeboBasioch OT yUEHHMKOB — MPUHUMATh aKTHBHOE ydacTHE B OOCYXICHHE y4eOHBIX
TEM U TaKUM 00pa3oM (HOpMHUPOBATH CBOU 3HAHUS

Ona mo0uT AeTei, 000kaeT CBOM MpeMET U HE BUHUT CeOs.

Ona cuuraer, 4ro mpodiemMa 3aKI0YaeTcss B TOM, YTO JETH H3MEHWIHCHh B XYALIYIO
CTOPOHY 32 MOCIIeTHUE HECKOIBKO JieT. FiM He TOJIbKO BCE HACYUMIIO, OHU HETIOCIYITHBIE, TI0X0
Beayue cedsi, rpyonie. Beé 3To BhI3bIBaET y Hee OTBpAIlCHUE.

OnHa 0OBSICHAET, YTO ACTH HAXOISTCS IO/ JaBJICHHEM CO CTOPOHBI CPEICTB MAacCCOBOM
uHpOpMAaLIUU U IPYT ApyTa.

Hapymaromue mopsimox — yuenumku (disruptive) masaeror (dominate) wam ycepaHbIMH
yUYEHHKaMH, YTO Memiaer cBemy kiaccy. EE mombITkM mpu3BaTh WX K COBECTH TaKke
OKaHUYHMBAIOTCS Heyaadei. XOTsS WX POJUTENIM CaMHM HE B COCTOSIHHH CIIPABHTHCS CO CBOMMU
netbMu. OHUM JOJKHBI IPUHSATH YacTh BHHBI 332 TO, YTO IMO3BOJISIIOT AETSM JIOJNTO HE CHaTh IO
BEYepam, 3a TO , YTO OHM HE KOPMAT X TaK Kak MmoyiokeHo. Kornma netu nmpuxonsT B mKoiy 0e3
3aBTpaKa , OHU HE B COCTOSIHUU COCPEIOTOYUThCS Ha paboTe.

N3 Ne3 «Reproduction»
Write a reproduction of the story
«A Pair of Blue Stockings» by Kate Chopin (300 words)

N3 Neq4 «Essay»
Write an essay (about 300 words).
«An ideal companion for you»

a) OcHoBHas JInTepaTypa:

1. [TpakTrueckuii Kypc anrmmiickoro sizeika ¢ CD-mauckom. 4 kypc [Tekct]: yueo.
JUTSL CTYJIeHTOB BY30B / mox pen. B.J[. Apakuna. — 6-¢ usn., nepepad. u mom.. — M. : BJIAJIOC,
2013. - 175 c. - ISBN 978-5-691-01902-9.

2. [Ipaktudeckuii kypc anrmmiickoro si3bika ¢ CD-muckom. 3 kype [Tekct]: yueO.
1u1st By30B / mox pen. B.JI. Apakuna. — 4-e u3z., nepepad. u gom.. — M. : BJIAJIOC, 2008. — 431
c. - ISBN 978-5-691-000-6-1.

3. English for Cross-Cultural and Professional Communication AHIIHHACKAIN SI3BIK
JUTSE MEXKKYJTBTYPHOTO U MPodecCHOHAIBHOTO 00IIeH s [ DNeKTpOoHHBIN pecypce] : yued. mocodue
/ O.E. JlanueBckas, A.B.Manees. - M.: ®JIMHTA, 2011. — 195 c. - Pexxum gocryna :
http://e.lanbook.com/view/book/2620/ — ISBN 978-5-9765-1284-9

0) JJonmosHuTebHAs JJUTEpaATypa:

1.English for Cross-Cultural and Professional Communication AHITHHACKHN S3BIK IS
MEXKYJIBTYPHOTO U MPO(heCcCHOHATBLHOTO OOIIeHUs [DIeKTPOHHBINA pecypc] : yueb. mocobue /
O.E. [JlanueBckasi, A.B.Manees. - M.: ®JIMHTA, 2011. — 195 c. - Pexum pnocryna :
http://e.lanbook.com/view/book/2620/ — ISBN 978-5-9765-1284-9

2. Bropymmna, FO.JI. Cro TecroB=100 Tests on Common Errors [Tekcr]: yued.
nocodue mis By3oB /IO.JL.Bropymmua; Mal'V;[pemn.: C.JI. bospunnesa, JI.B. IlaBmnoBa]. —
Marnutoropck: Mal'V, 2012. — 144 c. — 21 k3. - ISBN 978-5-86781-983-5



2.2. Emotional issues

[IpakTHueckue 3aHsATHS:

Brimoaaure PCKOMCHIOBAHHBLIC 3a/IaHUA:

AKP Nel «Listen to the text and answer the questions»
Text Script:

Want to live a happier life? Try surrounding yourself with happy friends or at least find
friends with happy friends. A study published online December 4th in the British Medical
Journal says happiness can quickly go viral within your social network. Researchers looked at
twenty years' worth of data on more than 5,000 individuals and found that when any one person
was happy, their friends became more likely to share that joy. Benefits spread out to three
degrees of separation, meaning a better chance at happiness for not only their friends' friends, but
also their friends' friends' friends. But don't go thinking your ten thousand buddies on Facebook
will bring you happiness. The researchers found that the strength of the effect dissipates over
physical distance, with next-door neighbors and friends living nearby getting the biggest boost.
Surprisingly, sadness made very little headway within social networks, paling in comparison to
the communal effects of happiness. Just in time for the holiday season, scientific proof that it's

not the gift that counts — it’s the smile on the face of the friend giving it.

OCoOoO~NOoO UL WN P

Questions:

1) How can you get the feeling of happiness according to the article?

2) Do you think the method of being happy describes in the article work?
3) Why do you think happiness is more contagious than sadness?

4) Would you like to try the method?

AKP Ne2 «Act out a conversation»
Pair work. Make up dialogues discussing the problems raised in the audio text.

AKP Ne3 «Essay»
Write an opinion essay on the following topic:
«Suppressedemotions»

BrimonHuTe 3a1aHus ISl CAMOCTOSTEIbHON WHANBUIYAILHON paOOTHI:

M3 Nel «Correct the mistakes)
Correct the mistakes in the following sentences

. He was seen cross the street and turn round the corner.

. We’re really looking forward to see you again.

. Her strange behaviour raised our suspicion.

. He asked me did I like the new play.

. Lisa felt herself to grow red.

. The cost of living continues to raise.

. Why not to make him a doctor like his father?

. He never let his children to take his car without permission.

. The repertuars of the theatres usually offer us a wide choice of plays.

. The sounds of music drew her attention.

. A foreign company has come in tour to our city.

. I saw him not to know anything.

. I had nothing to do but to wait.

. If Michael wouldn’t been so handsome, he hadn’t have got an engagement.
. | regret to have heart her feeling.

. The new play aroused a great interest and unanimous praise of the public and critics.
. I haven’t attended him since we quarreled.

. They say it’s not easy to get tickets to the play.



19. The young actress made her part exceedingly well
20. Jane constantly speaks about theatres and actors as if there is nothing else to speak about. —

N3 Ne2 «Rendering»

Render the text into English:

Hu m1st Koro HE CeKpeT, YTO AMOIIMU MTPAIOT BAXKHYIO POJIb B Haliel xu3Hu. OOmasch ¢
JIOJIbMH, HABEPHSIKA MOXHO 3aMETUTh,UTO JIIOAU MO-PA3HOMY MPOSBIISIIOT SMOIUH, ACISTCS
CBOMMU YyBCTBaMHU.

OMOLHMHM — 3TO aJaNTUBHBIA MEXaHU3M, KOTOPBIM 3aJI05KE€H B HAC MPUPOJOH, ISl OLIEHKH
cuTyanuu. Benp He Bcerga y 4enoBeKa €CTh BpeMs, KOTJla OH MOXET BEPHO U TOYHO OLIEHUTH

YTO K€ C HUM IPOUCXOAMT. JlOMyCTUM B CHUTyallUd ONACHOCTH... A TyT pa3 — YEro-To
IIOYYBCTBOBAJI U €CTh OIIYIEHHUE, YTO JTUOO «HPABUTCS» JINOO «HE HPABUTCSI».
Tem Oojee, 4TO 3MOIMOHANBFHAS OIEHKA OHA HamOojee BEepHas — MIPUPOJAa HE MOXKET

oOMaHbIBaTh. OMOIIMOHAJbHAs  OIEHKA MPOMCXOJUT OYEeHb OBICTPO U  31eCh HE
(IIPUMCHINBACTCS» pa3yM U JIOTHKaA. BGI[I: JIOTUYCCKHU MOXKHO 06’b}ICHI/ITB BCC,YTO YIrOJHO H
MPUBECTU Ky4y BCAKHX PALIMOHAIBHBIX JOBOJOB.

Hab6mronas 3a mrogpmu (M 3a coOOM B TOM dHMCIE) S 3aMeYal0, YTO €CTh CUTYyallud B
KOTOPBIX JIFOJIU JINOO UTHOPUPYIOT CBOM SMOIIMH, JIUOO CTAparOTCs UX HE 3aMeydaTh WA IPOCTO
He oco3HaloT. He Oyny ceifuac nenaTh MpeanoNiOKEHUsS OTHOCHUTENIBHO MPHYMH 3TOTO, CKaXY
JUIIb TO, YTO HE MPUCITYIIMBAsCh K cebe, K CBOCH 3MOIMOHAIBHON XKU3HU, YEIOBEK HE MOXKET
AJCKBATHO H HaI/IGOHGG IMMOJIHO BOCIIPUHATL CUTYyALlUIO, 4 TEM CaAMbBIM HPUHATH HaH60nee
a3 pexTUBHOE perIcHue.

B 0OBIYHOH JXKM3HU 3TO MOXKET MPOSIBUTHCS B TOM, YTO UTHOPUPYS WM BBITECHSSI CBOM
SMOIIMM, 4YeJIOBEK MOXET co3aaTh cebe HeBepHoe yOexaenue. K mpumepy, ecnu xkeHa
HrHoppreT/He OCO3HACT WJIKM HC XOUYCT IMPU3HABATHL CBOKO 3JIOCTbH B OTHOIICHHUU MYiKa, OHA
MOJKET BBITUIECHYTh CBOE€ pa3/ipakeHHE Ha JPYroro YeloBeKa WX JIeTeil, B COBEpUICHHO IPYron
CUTYAaIlUH.

OpHaxapl g 3aMETHJI, UTO JIIOASIM IMOPOH ObIBAE€T OUYEHb HE MPOCTO CKa3aTh, YTO K€ OHU Ha
CaMOM [CJIC YYBCTBYIOT WM KaKyHO S5MOIHIO cefiyac HCHOBITHIBAIOT. I[axce €CJIN YCJIOBCK
OCO3HAET, YTO y HEro €CTh ceivac Kakoe-TO YyBCTBO, MHOT/Ia ObIBA€T OYEHb 3aTPYAHUTEIHHO
CKa3aTh 3TO B CJIOBAX, Ha3BaTh €TO.

W s pemmn BOCIOTHUTH 3TOT NPOoOEN Ha CTpaHHWIAX CBOEro caiTa. Sl cocTaBMII CIMCOK
3MOLIHI>'I U YYBCTB, KOTOPBLIC MHC YAaJIOCh HaﬁTH, HaACKOCh, 4YTO MpPOYHUTaB C€ro, MOKHO
3HAYUTENIbHO MOMOJHUTH OCO3HAHUE TOTO, YTO MOXKET ¢ BaMu mpoucxoauTh.

N3 Nel «Essay»
Write an essay (about 300 words).
«Howtobecomehappy»

a) OcHoBHas JqUTEpaTypa:

1. [Ipaktuyeckuii kypc anrmmiickoro si3bika ¢ CD-muckom. 4 kype [Tekct]: yueO.
JUIsL CTYACHTOB BYy30B / mof pexd. B.Jl. Apakuna. — 6-e uzn., nepepa6. u gom.. — M. : BJIAJIOC,
2013. - 175 c. - ISBN 978-5-691-01902-9.

2. [TpakTrueckuii Kypc anrmmiickoro sizeika ¢ CD-muckom. 3 kypc [Tekct]: yueo.
i By30B / mop pen. B.JI. Apakuna. — 4-e u3n., nepepab. u gom.. — M. : BJIAJIOC, 2008. — 431
c. - ISBN 978-5-691-000-6-1.

3. English for Cross-Cultural and Professional Communication AHITIHHACKAN SI3BIK
JUTSL MEXKKYJTBTYPHOTO U MPO(heCCHOHATBHOTO 00IIeHUs [ DNeKTPOHHBIN pecypc] : yued. mocodue
/ O.E. HNanuesckas, A.B.Manee. - M.: ®JIMHTA, 2011. — 195 c. - Pexxum nocryna :
http://e.lanbook.com/view/book/2620/ — ISBN 978-5-9765-1284-9

0) /lomoJiHUTeIbHAA IUTEpaTypa:

1.English for Cross-Cultural and Professional Communication AHIIIMACKH#N SI3BIK IS



MEXKYJIBTYPHOTO U TPOQPECCHOHATBHOrO OOLIeHHs [DNeKTpoHHBINH pecype] : yueb. mocobue /
O.E. [lanueBckas, A.B.Manees. - M.: ®JIMHTA, 2011. — 195 c. - Pexum pocryna :
http://e.lanbook.com/view/book/2620/ — ISBN 978-5-9765-1284-9

2. Bropymuna, FO.JI. Cto TectoB=100 Tests on Common Errors [Tekcr]: yue0.
nocobue s By30oB /IO.JI.Bropymmua; Mal'V;[pen.: C.JI. bospunuesa, JI.B. IlaBnosa]. —
Marnautoropck: Mal'V, 2012. — 144 c. — 21 »k3. - ISBN 978-5-86781-983-5
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