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1 Iles1u ocBOEHUSI IMCHUTLTHHBI (MOLYJIs1)

HenssMmu  ycBoeHus aucuMIUIMHBI "MHOCTpaHHBIH 536K B IpodecCHOHaTbHON
JEATETbHOCTH"  SABJISIIOTCSI:  CHIOCOOHOCTh MPUMEHSTh COBPEMEHHbIE KOMMYHUKATHUBHBIE
TEXHOJOTMM, B TOM UHCJIE€ HAa MHOCTPAHHOM(bIX) s3bIKe(ax), Jig aKaJeMHUYEeCKOro U
npoeCCHOHATBHOTO  B3aUMOJICHCTBUSA;  CHOCOOHOCTh  aHAJIM3UPOBATh W YYUTHIBAThH
pa3zHooOpasue KyJIbTyp B IPOLIECCE MEKKYJIBTYPHOTO B3aUMOICHCTBUSI.

2 MecTo IUCHMIIMHBI (MO/YJIs1) B CTPYKTYpe 00pa3oBaTe/ibHOI MPorpaMmMsbl

Jucruniaraa VHOCTpaHHBIH S3BIK B IPO(ECCHOHATIBHOW JAEATEIBHOCTH BXOIWUT B
00s13aTeNbHYI0 YacTh Y4e€OHOrO II1aHa 00pa30BaTEeIbHON IPOrpaMMBI.

JInt  w3ydeHWs ~ IUCHMIUIMHBI ~ HEoOXOoxuMbl  3HaHWS  (YMEHHUS,  BIAJICHHSA),
cOpMHUPOBAHHBIC B PE3YJIbTATE U3YyUCHHS AUCIUTUTUH/ IPAKTUK:

Jlnst M3ydeHus: JaHHOW TUCHMIUIMHBI HEOOXOMUMBI 3HAHUS M YMEHHs TOJy4YEeHHBIC B
Kypce o0yueHus Ha OakanaBpHare.

3HaHus (YMEHMs, BIaJleHHs), IOIYUYESHHbIE NIPU U3YYEHUU TAHHOW TUCLHUIUIMHBEI OyIyT
HEOOXOIUMBI JUIsl U3yYCHHS TUCIUTLTNH/TIPAKTHK:

AxazeMuyecKkoe MMChbMO Ha HHOCTPAHHOM SI3bIKE

[TpakTHKyM 110 PO eCCHOHATEHO-OPUEHTUPOBAHHOMY OOIIICHUIO

3 Komnerenuun ody4aromierocs, opMupyemMbie B pe3yJibTaTe 0CBOEHUsI

AUCHUILUTUHBI (MOYJIs1) ¥ IIJIAHUPYEMBbI€e Pe3yJabTaThl 00yUeHH s

B pesymbrate ocBOeHHMsS ~AMCIUIUIMHBI  (Monyiisi)  «MHOCTpaHHBIM — SI3BIK B
NpOoPECCHOHAIBHON  ACSATENIBHOCTH»  OOYYAIOIIMICS  JODKEH  00JIafaTh  CIEAYIOIIUMHU
KOMITCTCHIIHSIMU:

KO,[[ HHJAUKATOpa I/IHI[I/IKaTOp JOCTHIXKXCHHA KOMIICTCHIIMH

VYK-4 CnocobeH mpuUMEHSTh COBPEMEHHBIE KOMMYHUKATUBHBIE TEXHOJIOTHMH, B TOM YHCJIE Ha
HHOCTpaHHOM(BIX) A3bIKe(ax), IJId aKaJeMHYECKOro ¥ MpodecCHOHAILHOI0 B3aUMOIEHCTBUS

VK-4.1 YcTaHaBiIMBaeT KOHTAKTHl U OpTraHu3yeT 06IJ_[CHI/IC B COOTBCTCTBHH C
HOTp€6HOCT${MI/I COBMECTHOM ACATCIIBHOCTH, HCIIOJb3Yysd COBPCMCHHEBIC
KOMMYHHUKAIIMOHHBIC TCXHOJOT MU

VK-4.2 Cocrapnser ACJIOBYIO JOKYMCHTALIUIO, CO3AACT PA3JIMYHBIC aKaICMUYCCKUC
nim HpO(beCCI/IOHaJ'II)HI)IG TCKCTBI HA pPyCCKOM M HHOCTPAHHOM A3bIKax

YK-4.3 [IpencraBaseT pe3ysbTaThl UCCIEA0BATEIBCKON U MPOEKTHON AEATEIbHOCTU
Ha Pa3JIMYHbIX MTyOJUYHBIX MEPONPUSITUSX, YIAaCTBYET B aKaJIeMUUYECKUX U
poeCCHOHATIBHBIX AUCKYCCHUAX HA PYCCKOM M MHOCTPAHHOM SI3bIKaxX

VK-5 CrnocobeH aHamM3upoBaTh MW yYUTHIBATH pa3HOOOpasuWe KyJbTyp B MpoIecce
MEXKYJIBTYPHOTO B3aUMOICHCTBHS

YK-5.1 OpueHTHpyeTCs B MEKKYJIbTYPHBIX KOMMYHHKAIMSIX Ha OCHOBE aHaIM3a
CMBICJIOBBIX CBSI3€M COBPEMEHHOM NOJUKYJILTYPbI U MOIHUSI3bIYUS
YK-5.2 Brnageer HaBblKaMHM  TOJIEPAHTHOTO IOBEAEHUS IPU  BBINOJIHEHUU

npodeCcCUOHATBHBIX 33134




4. CTpPyKTYpa, 00bEM U coiepKaHue TUCHHIINHBI (MOIYJIs)
OO6mas TpyJ0eMKOCTh JUCIHMIUIMHBI COCTABIISAET 2 3a4E€THBIX €IUHUI] /2 aKaj. 4acoB, B TOM

qyuce:

— KOHTakTHas pabora — 8,1 akas. yacos:

— ayuTOpHas — 8 aKkaJl. 4acos;

— BHeayautopHas — 0,1 akan. yacoB

— caMocTosTeNNbHas paboTa — 60 akaj. 4acos;
— MOJTOTOBKA K 3auéTty — 3,9 akaj. yaca
dopma arTecTaluy - 3a4eT

AynutopHas s s
KOHTaKTHas pabora E 5 dopma TeKyIero
Paznen/ Tema 2 (B axaj. uacax) & g‘ Bz . KOHTPOIIA Kon
> & o camocTosTensHOM | ycneBaeMocTH
JACIATUTAHBL N £ = ., | xomnerennum
g g paboTh MPOMEXKXYTOYHOM
Tex mal. | mpaKT. 29 aTTeCTALNH
“| zam. 3aH. | O &
1. British public schools
Brimonnenue YK-4.1, VK-
1.1 British boarding 2 20 P VYcrHbIi ompoc. 4.2, YK-4.3,
schools: past and present. P . Occe. VYK-5.1, VK-
3a1aHuH.
52
1
BRIOIHERHE VYerHbll onpoc. VK-4.1, VK-
1.2 Teachers' problems at 2 20 S Cocrasienue 4.2, YK-4.3,
school. e . motuBaronHoro | YK-5.1, VK-
3a1aHuH.
MUCHMa. 5.2
Wroro no pazneny 4 40
2. Teaching in Multucultural
Clasroom
Brmonmaenue YK-4.1, VK-
2.1 Multucultural 1 4o | 20 S YcrHbIi ompoc. 4.2, YK-4.3,
Chalanges in a classroom. e . Occe. VYK-5.1, VK-
3a/1aHuH.
52
Wroro no pazgeny 421 | 20
Hroro 3a cemectp 82U | 60 3a4€T
Uroro no aucuuminuze 821 60 3a4eT




5 O0pa3oBaTejibHbIE TEXHOJIOTHH

[Tpu uzyuennn qucuuruinHbl « THOCTpaHHBIN SA3bIK B TPOPECCUOHANBHOMN 1EATEIHbHOCTH
UCTIONB3YIOTCS  CIEAylole  oOpa3oBaTeNbHbIE, HWHTEPAKTHBHBIE U  WH(POPMALMOHHBIC
TEXHOJOTHH: TpPaJUIUOHHbIE 00pa3oBaTelIbHbIE TEXHOJOTMHU (MPAKTUYECKOE 3aHsATHUE),
TEXHOJIOTHH MPoOIeMHOro 00ydeHus (Keic METO), UHTEPaKTUBHBIE TEXHOJIOTUH (MIPAKTUYECKOE
3aHATHE — JUCKyccHsl), MH(POPMAIMOHHO-KOMMYHHUKATUBHbBIE 00pa30BaTeiIbHbIE TEXHOJIOTUU
(mpakTUYecKoe 3aHATHE B (hOpME IMPE3CHTAIUN ).

6 YueOHO-MeTOAuYeCKOe 00ecreueHHe CaMOCTOSITe/IbHOI padoThI 00y4alomIuXcst
[Ipencrasneno B npuioxenuu 1.

7 OueHoYHbIe CPeICTBA IJIf IPOBEIeHUs POMEKYTOUHOM aTTecTaluu
[IpencraBieHbl B IPUIOKEHUU 2.

8 YueOHo-MeTOAMYecKOe M HHPOPMAIMOHHOE 00ecneuyeHue JUCIUITIHHBI (MO/TYJIs1)

a) OcHoBHas1 IMTEpaTypa:
1.MHOCTpaHHBI SI3bIK B TPO(ECCHOHANBHOW JesTeNbHOCTH  y4deOHoe mocobue [/ JI. U.
AmntpornoBa, T. U. IpoBoBos, T. FO. 3anaBuna, JI. A. llopoxosa ; MI'TY. - Marautoropck, 2014.
- 103 c. X UL - URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=723.pdf&show=dcatalogues/1/11131
52/723.pdf&view=true (mara oopamenus: 04.10.2019). - MakpooObeKT. - TEKCT : AIEKTPOHHBIN.
- UMeeTcst meyaTHBIN aHaJIor.
2.ApramonoBa, M. B. Let’s Read and Speak about Culture : yae6roe mocobwue [mis By3os]. Part 1
/ M. B. Apramonoga, JI. B. [Tanosa, U. P. [Tynexa ; MI'TY. - Marautoropck : MI'TY, 2019. - 1
sanekTpoH. omnt. jguck (CD-ROM). - 3arm. ¢ Turyn.  okpana. -  URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3833.pdf&show=dcatalogues/1/1530
015/3833.pdf&view=true (mara obpamenus: 22.10.2019). - MakpooObekt. - ISBN 978-5-9967-
1460-5. - TekcT : aneKkTpoHHBII. - CBeneHus qocTynHbl Takke Ha CD-ROM

0) JlonosiHuTEIbHAS JIUTEPATYpA:
1.BonkoBa, B. B. KyneTyposnorust 1 MexKyIbTypHOE B3aumojeiictBue : mpaktukym / B. b.
Bonkosa ; MI'TVY. - Maruutoropek : MI'TY, 2018. - 1 snextpon. onT. auck (CD-ROM). - 3ari. ¢
TUTYJL. JKpaHa. - URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3546.pdf&show=dcatalogues/1/1515
183/3546.pdf&view=true = (mata o6pamenus: 04.10.2019). - Makpooobekr. - TekcT

AeKkThoHHBIN. - Crenenns moctvitabl Takxke Ha CD-ROM.

B) MeToan4yeckue ykazaHusi:

1.CamocTtosiTenbHas paboTa cTyIeHTOB By3a . npakTtukym / coctautenu: T. I'. Hepetuna, H. P.
VYpazaeBa, E. M. PazymoBa, T. ®@. OpexoBa ; Marautoropckuii roc. Texuuue-ckuii yu-T um. I'. 1.
Hocoga. - Marautoropck : MI'TY um. I'. U1. Hocosa, 2019. - 1 CD-ROM. - 3aru. ¢ TUTYJI. 9KpaHa.
- URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3816.pdf&show=dcatalogues/1/1530
261/3816.pdf&view=true (mara oOpamenus: 18.10.2019). - MakpooObekt. - Tekcr : aJek-
TpOHHBIH. - CBefeHus nocTyHbI Takke Ha CD-ROM.



https://magtu.informsystema.ru/uploader/fileUpload?name=723.pdf&show=dcatalogues/1/1113152/723.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=723.pdf&show=dcatalogues/1/1113152/723.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=3833.pdf&show=dcatalogues/1/1530015/3833.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=3833.pdf&show=dcatalogues/1/1530015/3833.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=3546.pdf&show=dcatalogues/1/1515183/3546.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=3546.pdf&show=dcatalogues/1/1515183/3546.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=3816.pdf&show=dcatalogues/1/1530261/3816.pdf&view=true
https://magtu.informsystema.ru/uploader/fileUpload?name=3816.pdf&show=dcatalogues/1/1530261/3816.pdf&view=true

r) [Iporpammuoe odecnneuenne u UHTepHeT-pecypcebl:

Haumenosanue 10 Ne norosopa Cpok aeicTBus JIMLIEH3UN
MS Windows 7 J1-1227-18 ot 08.10.2018 11.10.2021
Professional (s ki1accom)
MS Office 2007 Professional [Ne 135 ot 17.09.2007 OeccpouHo
FAR Manager CBOOOJTHO pacIpocTpaHsieMoe OeccpovHO
7Zip cB0001HO pacnpoctpausemoe 110 0eccpoyHoO

IIporpamMmMHoe oGecnieueHue

Hazspanue Kkypca CchlIKa

DIekTpoHHas 0a3a IMepruoInIecKuX u3manuii East
View Information Services, OO0 «MUIBUC»

https://dlib.eastview.com/

HarnmonanpHas nH(GOpMaIMOHHO-aHATUTHYECKAS
cucreMa — Poccuiickuii HMHIEKC HAy4HOTO
rutupoBanus (PHLI)

IMouckosas cucrema Axamemus Google (Google|URL: https://scholar.google.ru
Scholar) /
Hudopmarmmonnas cucrema - Eamnoe oxuao|URL: http://window.edu.ru
JOCTYTIa K HH)OPMAIHOHHBIM PECypcam /
Poccuiickass  T'ocymapcrBennas — GuOimoteka.|https://www.rsl.ru/ru/4readers/catalogues/
Karanoru

URL: https://elibrary.ru/project risc.asp

OnextpoHHbIe pecypesl oubmmorekn MI'TY nwm. [http://magtu.ru:8085/marcweb2/Default.asp
I''"1. HocoBa

YHuBepcurerckass WHGOpPMAIMOHHAS CHCTEMa https://uisrussia.msu.ru
POCCHA

MesxayHapoHast HAyKOMETpHYECKast
pedeparuBHass W MOTHOTEKCTOBas 0a3a JaHHBIX
Hay4HbIX m3nanuii «\Web of science»

http://webofscience.com

MesxnyHapogHast pedeparuBHas "
MOJIHOTEKCTOBasi ~ ChpaBovHas 0a3a  JIaHHBIX
HaYYHBIX M3IaHUH «SCOPUS»

http://scopus.com

Mexnynapoanas 0aza MOJIHOTEKCTOBEIX | http://link.springer.com/
XypHasoB Springer Journals

IIpo¢deccnonasibHbie 0a3bl JAHHBIX © HHPOPMALMOHHBbIE CIIPABOYHBIE CHCTEMBbI

9 MaTepuaJiIbHO-TEXHHYECKOe 00ecredeHue TUCIUIIIHHBI (MOTYJIs1)

MatepuanbHO-TEXHUYECKOE 00ecrieueHre IMCIUIUTMHBI BKITIOYAET:

1.YyeOHble ayauTOpuu MJid TPOBEACHUS TMPAKTUYECKUX 3aHATHM, TPYINOBBIX U
WHJIUBUIyAIbHBIX KOHCYJbTAllMM, TEKYIIEro KOHTPOJS W MPOMEKYTOYHOW aTTeCcTalluH.
ocHaleHne: MynbTUMEUITHBIE CPEACTBA XpaHEHUs, NIepelayl U MpeACTaBIeHUs HHPOPMAIIIH.
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Komruieke TeCTOBBIX 3aJaHui UTSI TIPOBEICHHS IPOMEXYTOUHBIX U PYOEIKHBIX KOHTPOJICH.

2. [TlomemeHuss s CaMOCTOSITENIBHOM  paboThl  oOyuwarommxcs. OcHalieHue:
[Tepconanbubie KommbioTepsl ¢ maketom MS Office, Beixomom B MHTEpHET U € IOCTYIIOM B
AIIEKTPOHHYIO HH(POPMAIIIOHHO-00pa30BaTENIbHYIO CPEly YHUBEPCHUTETA.

3. Tlomemenue st XpaHeHHs H NPOPUIAKTUYECCKOTO OOCIY)KUBAHHS Y4eOHOTO
obopynoBanus. OcHamenne: [llkader g xpaHeHus y4eOHO-METOAMYECKON JTOKYMEHTAIIWH,
y4eOHOTr0 000pyI0BaHUS M Y4€OHO-HATJISAIHBIX TTOCOOUH.



MNPUJIO)KEHHUE 1
YueOHO-MeTOANYECKOE O0ecTieYeHre CAMOCTOSITeIbHON PadoThl 00y4aromuxcs
Jns  ycmemHoro ycBOeHMs 3HaHMM 1o npeamery  «MHOCTpaHHBIM  A3BIK B
npodeCCHOHATBHOMN e TETLHOCTI» HEOOXO0IUMO:
1) o3HakomileHHE C MaTepHallaMU MPEeI0KEHHBIX TEKCTOB U CTaTel;
2) akTuBHas paboTa Ha MPAKTHUYECKUX 3aHATHSAX M BBIIOJHEHHWE CAMOCTOSTEIHHON
paboTHI.
1. Pazpmen: British public schools
1.1. Tema: British boarding schools: past and present

OTBeThTE Ha BOIIPOCHKI.

1) What schools in Britain are called public schools?

2) What do they call state schools in Britain?

3) What do they call such schools in the USA?

4) What makes parents send their children to boarding schools?

5) What is the social background of such children?

6) What are the common principles of upbringing in boarding schools?

HpoanaﬁTe IMPHIIOKCHHBIC TCKCTHI. I/ICHOHBB}/}I COBpPCMCHHBIC KOMMYHHUKATUBHBIC
TEXHOJIOTHH, cesiaiiTe coodmenue 00 ogqaoM ux VIP, ymoMsHyTBIX B TEKTCE.

While many agree that private education is at the root of inequality in Britain, open
discussion about the issue remains puzzlingly absent. In their new book, historian David
Kynaston and economist Francis Green set out the case for change
The existence in Britain of a flourishing private-school sector not only limits the life chances of
those who attend state schools but also damages society at large, and it should be possible to
have a sustained and fully inclusive national conversation about the subject. Whether one has
been privately educated, or has sent or is sending one’s children to private schools, or even if
one teaches at a private school, there should be no barriers to taking part in that conversation.
Everyone has to live — and make their choices — in the world as it is, not as one might wish it to
be. That seems an obvious enough proposition. Yet in a name-calling culture, ever ready with the
charge of hypocrisy, this reality is all too often ignored.

For the sake of avoiding misunderstanding, we should state briefly our own backgrounds
and choices. One of our fathers was a solicitor in Brighton, the other was an army officer rising
to the rank of lieutenant-colonel; we were both privately educated; we both went to Oxford
University; our children have all been educated at state grammar schools; in neither case did we
move to the areas (Kent and south-west London) because of the existence of those schools; and
in recent years we have become increasingly preoccupied with the private-school issue, partly as
citizens concerned with Britain’s social and democratic wellbeing, partly as an aspect of our
professional work (one as an economist, the other as a historian).

In Britain, private schools — including their fundamental unfairness — remain the
elephant in the room. It would be an almost immeasurable benefit if this were no longer the case.
Education is different. Its effects are deep, long-term and run from one generation to the next.
Those with enough money are free to purchase and enjoy expensive holidays, cars, houses and
meals. But education is not just another material asset: it is fundamental to creating who we are.

What particularly defines British private education is its extreme social exclusivity. Only
about 6% of the UK ’s school population attend such schools, and the families accessing private
education are highly concentrated among the affluent. At every rung of the income ladder there
are a small number of private-school attenders; but it is only at the very top, above the 95th rung
of the ladder — where families have an income of at least £120,000 — that there are appreciable
numbers of private-school children. At the 99th rung — families with incomes upwards of
£300,000 — six out of every 10 children are at private school. A glance at the annual fees is
relevant here. The press focus tends to be on the great and historic boarding schools — such as
Eton (basic fee £40,668 in 2018—19), Harrow (£40,050) and Winchester (£39,912) — but it is



important to see the private sector in the less glamorous round, and stripped of the extra cost of
boarding. In 2018 the average day fees at prep schools were, at £13,026, around half the income
of a family on the middle rung of the income ladder. For secondary school, and even more so
sixth forms, the fees are appreciably higher. In short, access to private schooling is, for the most
part, available only to wealthy households. Indeed, the small number of income-poor families
going private can only do so through other sources: typically, grandparents’ assets and/or
endowment-supported bursaries from some of the richest schools. Overwhelmingly, pupils at
private schools are rubbing shoulders with those from similarly well-off backgrounds.

They arrange things somewhat differently elsewhere: among affluent countries, Britain’s
private-school participation is especially exclusive to the rich. In Germany, for instance, it is
also low, but unlike in Britain is generously state-funded, more strongly regulated and comes
with modest fees. In France, private schools are mainly Catholic schools permitted to teach
religion: the state pays the teachers and the fees are very low. In the US there is a very small
sector of non-sectarian private schools with high fees, but most private schools are, again,
religious, with much lower fees than here. Britain’s private-school configuration is, in short,
distinctive.

Some of the public figures of the past 20 years to have attended private schools (I-r from
top): Tony Blair, former Bank of England governor Eddie George, Princess Diana, Prince
Charles, Charles Spencer, businesswoman Martha Lane Fox, Dominic West, James Blunt,
former Northern Rock chairman Matt Ridley, Boris Johnson, David Cameron, George Osborne,
Jeremy Paxman, fashion journalist Alexandra Shulman, footballer Frank Lampard, Theresa
May, Jeremy Corbyn and cricketer Joe Root. Composite: Rex, Getty

And so what, accordingly, does Britain look like in the 21st century? A brief but
expensive history, 1997-2018, offers some guide. As the millennium approaches, New Labour
under Tony Blair (Fettes) sweeps to power. The Bank of England under Eddie George (Dulwich)
gets independence. The chronicles of Hogwarts school begin. A nation grieves for Diana (West
Heath); Charles (Gordonstoun) retrieves her body; her brother (Eton) tells it as it is. Martha
Lane Fox (Oxford High) blows a dotcom bubble. Charlie Falconer (Glenalmond) masterminds
the Millennium Dome. Will Young (Wellington) becomes the first Pop Idol. The Wire’s Jimmy
McNulty (Eton) sorts out Baltimore. James Blunt (Harrow) releases the bestselling album of the
decade. Northern Rock collapses under the chairmanship of Matt Ridley (Eton). Boris Johnson
(Eton) enters City Hall in London. The Cameron-Osborne (Eton-St Paul’s) axis takes over the
country; Nick Clegg (Westminster) runs errands. Life staggers on in austerity Britain mark two.
Jeremy Clarkson (Repton) can’t stop revving up; Jeremy Paxman (Malvern) still has an attitude
problem; Alexandra Shulman (St Paul’s Girls) dictates fashion; Paul Dacre (University College
School) makes middle England ever more Mail-centric; Alan Rusbridger (Cranleigh) makes non-
middle England ever more Guardian-centric; judge Brian Leveson (Liverpool College) fails to
nail the press barons; Justin Welby (Eton) becomes top mitre man; Frank Lampard (Brentwood)
becomes a Chelsea legend; Joe Root (Worksop) takes guard; Henry Blofeld (Eton) spots a
passing bus. The Cameron-Osborne axis sees off Labour, but not Boris Johnson+Nigel Farage
(Dulwich)+Arron Banks (Crookham Court). Ed Balls (Nottingham High) takes to the dance
floor. Theresa May (St Juliana’s) and Jeremy Corbyn (Castle House prep school) face off.
Prince George (Thomas’s Battersea) and Princess Charlotte (Willcocks) start school.

[IpounTaiiTe TEKCT M OMPENEIIUTE COLMAJIBHBIA CTaTyC aBTOpPOB. Haiinute B TekcTe

JICKCUYCCKHUEC MApPKEPHI, YKA3bIBAIOIHNE HA COI.[I/IﬂJ'II;HBIfI CTaTyC aBTOPOB.

a) Boarding schools warp our political class — | know because | went to one

Like Boris Johnson, | was sent away. These are institutions of fear, cruelty and trauma,
and they create terrified bullies
‘Early boarding is based on a massive misconception: that physical hardship makes you
emotionally tough. It does the opposite.” Photograph: Christopher Furlong/Getty Images
There are two stark facts about British politics. The first is that it is controlled, to a degree
unparalleled in any other western European nation, by a tiny, unrepresentative elite. Like almost



every aspect of public life here, government is dominated by people educated first at private
schools, then at either Oxford or Cambridge.

The second is that many of these people possess a disastrous set of traits: dishonesty,

class loyalty and an absence of principle. So what of our current prime minister? What drives
him? What enables such people to dominate us? We urgently need to understand a system that
has poisoned the life of this nation for more than a century.
I think I understand it better than most, because there is a strong similarity between what might
have been the defining event of Boris Johnson’s childhood and mine. Both of us endured a
peculiarly British form of abuse, one intimately associated with the nature of power in this
country: we were sent to boarding school when we were very young.

Staff looked on with indifference — they thought we should sink or swim (the same
philosophy applied to swimming)

He was slightly older than me (11, rather than eight), but was dispatched, as so many
boys were, after a major family trauma. I didn’t think a school could be worse than my first
boarding school, Elstree, but the accounts that have emerged from his — Ashdown House —
during the current independent inquiry into child sexual abuse, suggest that it achieved this
improbable feat. Throughout the period when Johnson was a pupil, the inquiry heard,
paedophilia was normalised. As the journalist Alex Renton, another ex-pupil, records, the
headmaster was a vicious sadist who delighted in beating as many boys as possible, and
victimised those who sought to report sexual attacks and other forms of abuse.

Johnson was at first extremely hostile to the inquiry, describing it as money “spaffed up a

wall”. But he later apologised to other former pupils. He has accepted that sexual assaults took
place at the school, though he says he did not witness them. But a culture of abuse affects
everybody, one way or another. In my 30s, | met the man who had been the worst bully at my
first boarding school. He was candid and apologetic. He explained that he had been sexually
abused by teachers and senior boys, acting in concert. Tormenting younger pupils was his way
of reasserting power.
The psychotherapist Joy Schaverien lists a set of symptoms that she calls “boarding school
syndrome”. Early boarding, she finds, has similar effects to being taken into care, but with the
added twist that your parents have demanded it. Premature separation from your family “can
cause profound developmental damage”.

The justification for early boarding is based on a massive but common misconception.
Because physical hardship in childhood makes you physically tough, the founders of the system
believed that emotional hardship must make you emotionally tough. It does the opposite. It
causes psychological damage that only years of love and therapy can later repair. But if there
are two things that being sent to boarding school teach you, they are that love cannot be trusted,
and that you should never admit to needing help.

On my first night at boarding school, | felt entirely alone. | was shocked, frightened and
intensely homesick, but | soon discovered that expressing these emotions, instead of bringing
help and consolation, attracted a gloating, predatory fascination.

The older boys, being vulnerable themselves, knew exactly where to find your
weaknesses. There was one night of grace, and thereafter the bullying was relentless, by day and
night. It was devastating. There was no pastoral care at all. Staff looked on with indifference as
the lives of the small children entrusted to them fell apart. They believed we should sink or swim.
(The same philosophy applied to swimming, by the way: non-swimmers were thrown into the
deep end of an unheated pool in March.)

| was cut off from everything | knew and loved. Most importantly, I cut myself off from my
feelings. When expressions of emotion are dangerous, and when you are constantly told that this
terrible thing is being done for your own good, you quickly learn to hide your true feelings, even
from yourself. In other words, you learn the deepest form of dishonesty. This duplicity becomes a
habit of mind: if every day you lie to yourself, lying to other people becomes second nature.

You develop a shell, a character whose purpose is to project an appearance of confidence
and strength, while inside all is fear and flight and anger. The shell may take the form of steely



reserve, expansive charm, bumbling eccentricity, or a combination of all three. But underneath
it, you are desperately seeking assurance. The easiest means of achieving it is to imagine that
you can dominate your feelings by dominating other people. Repressed people oppress people.

In adulthood you are faced with a stark choice: to remain the person this system sought to
create, justifying and reproducing its cruelties, or to spend much of your life painfully
unlearning what it taught you, and learning to be honest again: to experience your own emotions
without denial, to rediscover love and trust. In other words, you must either question almost
nothing or question almost everything.

Though only small numbers of people went through this system, it afflicts the entire
nation. Many powerful politicians are drawn from this damaged caste: David Cameron, for
example, was seven when he was sent to boarding school. We will not build a kinder, more
inclusive country until we understand its peculiar cruelties.

b) A moment that changed me: being sent away to my loveless boarding school

When | was 11 my parents split up, | lost my teddy bear and | was exiled. It was like
falling off a cliff with no one to catch me at the bottom
‘A few months before I left for my new life I lost my teddy bear ... as my parents said goodbye,
there was nothing to cling to.” Photograph: Niall McDiarmid/Alamy

My childhood as I had known it changed forever when I was sent to a girls’ boarding

school in the seventies. My parents were in the process of splitting up, and my mother had gone
abroad to look after my terminally ill granny — neither subject was discussed with me.
A few months before | left for my new life, aged just 11, I lost my teddy bear at an airport. The
small bear had been my constant companion, and as my parents said goodbye there was nothing
to cling to. The first night away, | sobbed in the small, unfamiliar bed. It was like falling off a
cliff into the unknown with no one to catch me at the bottom.

The school was a former stately home situated in 25 acres of parkland that also
contained a Saxon church and Italian gardens. The Jacobean-like exterior was huge and
imposing. When we drove up the grand drive at the beginning of the autumn term, it was the first
time | had actually seen the school.

| remember the heavy sense of impending doom as my parents said goodbye. | would see
them on just two Saturday nights and for one short half term over the next three months. We
communicated by letter, which we were obliged to write on a Sunday — the rumour being that the
housemistress read and censored them all. It was a brutal way to live, supervised by embittered
middle-aged women who didn’t appear to like children.

We were often cold and always hungry. The food was inedible, mostly. I remember oily
pilchards, a disgusting dish of tinned tomatoes and crumble, slivers of hard meat that resembled
pieces of leather, scrambled egg made from powder, pink bacon with more fat than meat. It was
like being given a punitive sentence that never seemed to end.

Despite the “privileged” education we were being given, conditions were spartan: there

were no curtains on our bedroom windows, we had one small drawer to store our personal
items, and we were allotted three tepid baths a week. Every evening we stood in a line and sang
vespers, which we had to learn off by heart. We wore enormous grey pants over our underwear,
and every morning the matron would make us lift our skirts to check we were wearing them.
I remember interminable boredom. There was nothing to do after lessons or at weekends. At first
I missed my mother desperately and wanted her to take me away. | wrote her tragic letters,
which must have been hard to read. When I realised that she couldn’t save me, I gave up trying
to succeed. | had been a happy, productive student at primary school, and had been made head
girl in my final year. | enjoyed cycling, acting, reading, writing and climbing trees. My best
friend from that time reminds me that | was pretty academic.

My gang of friends and | loathed our boarding school. We tried to rebel against the petty
rules that prevented us being individuals. We began smoking at the age of 14 out of boredom and
lost interest in anything but counting down the days until the end of term, when we would be



released back into the real world for a short spell of freedom. None of our group achieved what
we should have done academically.

We left at 16 and went to other schools for A-levels, but I railed against authority for
years to come, and shirked anything that smacked of commitment or routine. After five years of
heavy restraint, | wanted to be free to do exactly what I liked. Even the thought of university felt
too restrictive, and | delayed going until my mid-twenties.

I think the worst aspect of that life, apart from being ripped from home, was the way we
fell out of the habit of confiding in our parents. | was bullied for a year by a housemistress with
rolling eyes and a wobbling lip who made it clear that she disliked me. Almost every night she
ordered me to stand in dark corridors for talking after lights out (everyone chatted in the
dormitory, but she singled me out). She would leave me there for what seemed like hours, and
would finally return, claiming she had forgotten me. One day she sent me to sleep on my own in
a large empty dormitory for several weeks, which was terrifying. I didn’t tell my parents, but felt
intensely persecuted and wretched.

Luckily, times have changed: parents, for whatever reason, still send their children to
boarding school, but those institutions are far more accountable, and children have many ways
to stay in touch with their parents. In those days we had access to one telephone box for more
than 300 girls.

Living away from my parents greatly affected me. For many years, | lacked confidence
and would too easily feel abandoned. Children need to be taken care of by people who truly love
them as only parents can.
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1.2. Tema: Teachers' problems at school

OTBeThTE HAa BOIPOCHL.

1) What is a letter of admission?

2) What is a letter of motivation?

3) What are the main reasons for British teachers’ leaving Britain for other countries?
4) What problems do Russian teachers face at work?

IIpountaiite Texct. CocTaBbTE CaMMapU TEKCTA.



A quarter of teachers in England work more than 60 hours a week, far in excess of their
counterparts elsewhere in the world, research reveals.

The study by the UCL Institute of Education said that five years of government initiatives to
reduce excessive workload, introduced by three different education secretaries, have done
nothing to cut the total number of hours worked by teachers which have remained high for two
decades.

Researchers found that teachers in England work 47 hours a week on average during term time,
including marking, lesson planning and administration, going up to about 50 hours in the
summer during the exam season.

That is eight hours more than teachers in comparable industrialised OECD countries,
though the disparity with some countries is even greater. While the average full-time secondary
school teacher in England in 2018 worked 49 hours per week, the equivalent teacher in Finland
clocked up 34 hours.

The study revealed that two out of five teachers in England usually work in the evening
and one in 10 at the weekend. Full-time secondary teachers report they spend almost as much
time on management, administration, marking and lesson planning (20.1 hours a week) as they
do teaching (20.5 hours).

The findings are based on data from more than 40,000 primary and secondary teachers
in England collected between 1992 and 2017. The lead author, Prof John Jerrim said: “This is
the first study to attempt to track the working hours of teachers over such a long period of time.
“Successive secretaries of state for education have made big commitments to teachers about
their working hours — how they are determined to reduce the burden of unnecessary tasks and
how they will monitor hours robustly. Our data show just how difficult it is to reduce teacher
workload and working hours.”

The education secretary, Gavin Williamson, has already spoken about the need to
address teachers’ workload, while his predecessor Damian Hinds promised to “strip
away” workload that did not add value and called on teachers to “ditch the email culture” and
embrace Al to help to reduce their workload.

Jerrim said: “It is early days in terms of judging the effectiveness of the policies put
forward over the past year. We'd like to see much closer monitoring of teachers’ working hours,
so that the impact of policy can be assessed as soon as possible.

“Overall, bolder plans are needed by the government to show they are serious about

reducing working hours for teachers and bringing them into line with other countries.”
Teaching unions accused ministers of doing more to drive teachers out of the profession than to
retain them. “Excessive teacher workload is a persistent problem because governments
constantly raise the bar on what they expect schools to do,” said Geoff Barton, the general
secretary of the Association of School and College Leaders.

“Various initiatives have been launched to reduce workload in recent years but schools
have been swamped by changes to qualifications and testing, relentless pressure on performance
and results, and funding cuts which have led to reductions in staffing and larger class sizes.”
The National Education Union, which represents more than 450,000 teachers in the UK, said
excessive workload was one of the key reasons why a third of newly qualified teachers quit
English classrooms within five years. “There is no reason to suppose this will change. In our
most recent members’ poll, 40% predicted they will no longer be in education by 2024,” said
Kevin Courtney, its joint general secretary.

A Department for Education spokesperson said: “As today’s report shows, the number of
hours teachers work has remained broadly unchanged over the last 25 years. We have, however,
been making concerted efforts to reduce workload driven by unnecessary tasks - 94% of
surveyed school leaders report they have taken action to reduce workload related to marking
and more than three-quarters say they have addressed planning workload.”

[IpounTaiite Tekct. Ilepeuncnure nPoOOIEMBI, TO KOTOPHIM OPHTAHCKHE YUUTEIS
MOKUJIAIOT CTPaHYy.
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Thousands of teachers who honed their skills in cash-strapped English comprehensives
are now working abroad. What'’s behind the brain drain?

‘It provides you with the opportunity to focus on quality of teaching rather than crowd
management,’ says one teacher of her job at Institut auf dem Rosenberg in St. Gallen,
Switzerland.

Perched high on a hill above the historic Swiss city of St Gallen, set in 25 acres of private
parkland, sits one of the most expensive boarding schools in Europe. Costing up to £100,000 for
an academic year, the Institut auf dem Rosenberg is more than twice as expensive as Eton
college and educates the offspring of some of the wealthiest people in the world. Most of whom,
it turns out, will be taught by teachers who trained in the cash-strapped classrooms of UK state
schools.

Those teachers who find themselves in Rosenberg’s five-star setting are a small subset of the
thousands leaving their students in Oldham and Lewisham, Liverpool and Leicester, and
heading for Switzerland, China, Canada, Dubai, Australia, Thailand, Mexico, Nepal and
numerous other international education destinations.

When the Guardian visits, the quaint art nouveau villas that form the school campus are
shrouded in a bleak mountain mist — making it look more A Series of Unfortunate Events than
The Sound of Music. The 230 pupils of more than 40 different nationalities are just back after
their half-term break — the younger children are cute and chatty, while the older pupils sidle by
with barely a glance.

The Rosenberg offer could not be further removed from your average state school in the

UK. Certainly it makes uncomfortable viewing for an education correspondent more familiar
with our overstretched comprehensives and academies. While schools in England and Wales
have been forced to cut jobs and close early to save money, here pupils are invited to bring their
own horses, and meals are served in a high-end restaurant catering for every dietary
requirement.
For sports and recreation there is skiing every weekend in the winter, golf training by pros, a
health and fitness club, and tennis courts. While teachers in England deliver lessons to 30-plus
pupils in each class, the average class-size in Rosenberg is just eight. In England, headteachers
are asking parents to donate toilet rolls and glue pens, here the children’s bathrooms are
marble-lined and each new younger student is given a Steiff teddy bear to share their pillow. The
school is discreet about alumni — apart from the Mexican Nobel laureate Mario J Molina, after
whom the school’s science centre is named — but it is happy for you to know it includes
European royalty and Silicon Valley entrepreneurs.

Among Rosenberg’s plum teaching recruits is Alex McCarron, from the Wirral. As a
physics teacher, he is educational gold dust. According to the National Foundation for
Educational Research’s 2019 report into the teacher labour market, recruitment to teacher
training in physics is more than 50% below the numbers required to maintain supply. The son of
a physics teacher, McCarron trained in a mixed comprehensive and an all-boys grammar and
loved every minute of it, but says Rosenberg offered him the opportunity to teach his subject at
A-level, which would not have been open to him as a newly qualified teacher in England, so he
jumped at the chance.

Besides, here there’s less time spent managing behaviour and more time doing what
teachers love — teaching their subject. At home, he says, his work was results- and Ofsted-driven.
Here he feels he can be more creative, more independent. “In the UK you are constantly having
to report to certain people about certain things. Here you are trusted to do what you think is best
for the student.”

Eilish McGrath is head of social studies at Rosenberg and echoes McCarron’s
sentiments. She began her teaching career at Hathershaw college in Oldham, a comprehensive
with a large number of disadvantaged pupils, followed by a sixth-form college in Macclesfield.
She enjoyed the work, but having spent much of her childhood in the Middle East and Asia, she
moved to Dubai, where she taught at Repton school, one of a growing number of British
independent schools that are opening international branches overseas.
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“For me, the weather was quite a big thing,” says McGrath. After seven years she left
the United Arab Emirates and moved to her current post in Switzerland. “We are very
fortunate,” she says. “If I have an idea I can really make it happen.” She likes the outdoor life
available to her in Switzerland, and the class sizes are small. “It provides you with the
opportunity to focus on quality of teaching rather than crowd management.”

Rosenberg may not be exactly typical of the overseas schools that UK teachers are
flocking to, but it is attracting them for the same reasons. A call-out to Guardian readers for
their experiences has drawn more than 300 responses — many heartfelt — from teachers who
reluctantly left their jobs in the state sector in the UK to teach abroad, usually in well-funded
private institutions. Often exhausted by their experiences in the UK, they complain of excessive
workload, stress, a lack of work-life balance, funding cuts, a dread of Ofsted, an obsession with
paperwork, accountability measures, poor behaviour, children bringing weapons to school, high
staff turnover ... the list goes on.

The diversity of destinations is remarkable. Teachers have contacted us from Vietnam,
New Zealand, Hong Kong, Azerbaijan, Qatar, Spain, Italy, Slovakia, Colombia, Sweden and
Germany. They wrote from France, Bali, Singapore, Seychelles, Tanzania, the US, South Korea,
Brunei, Japan, Hungary, Belgium, Oman, Jordan, the Czech Republic, Bahrain, Ghana, Ireland,
Russia, Zambia, Luxembourg, Cyprus, India, Latvia, Ecuador, the Philippines, the Netherlands,
Israel, Uganda, Kuwait, Borneo, Peru, Austria, Kazakhstan and Hungary. Not forgetting
Ascension Island, Egypt, Myanmar, Norway, Saudi Arabia and Moldova.

The benefits of working abroad, they say, don’t just include sunshine, free

accommodation and tax-free earnings, but small classes, more resources, better work-life
balance, freedom to travel, capacity to save, private healthcare, free flights home and no Ofsted.
Their strength of feeling is eye-opening. “I would burn in hell before returning to teach in an
English school,” says one teacher who moved to the Netherlands. “Teaching in the UK is
exhausting,” says a secondary school art and design teacher who moved to an international
school in Thailand.
Though few of the teachers who contact us are motivated by money, one 33-year-old left her
primary school in Tower Hamlets, east London, for an international school in Yangon in
Myanmar because she couldn’t make enough money to survive in London. Now she earns £5,000
more, plus a yearly bonus, in a package topped off with free accommodation, flights and medical
insurance. “Working conditions are better, with sizes that are half of a UK class. It would be
insane for me to return to the UK.”

Janet Birch, a science teacher, left the UK for Two Boats, the government school on

Ascension Island, a British Overseas Territory in the south Atlantic. In her north London
secondary, she felt that the workload was excessive, pupils were poorly behaved, resources were
tight and the job was stressful. “I could be earning more in England but I would not be able to
save as much,” she says. She described her new situation: “The pupils are delightful, the classes
are small, resources are plentiful, workload is reasonable, staff work well together.” Island life
suits her — she dives, walks and is a projectionist for the local cinema.
The alarm bells have been ringing for some time about the exodus from our classrooms. One poll
by the National Education Union (NEU) this year found that one in five teachers (18%) expects
to quit in less than two years, and two in five want to quit in the next five — most blame “out of
control” workload pressures and excessive accountability.

“We know that teachers have a strong social mission and they want to make the world a
better place, and work with disadvantaged children,” says Mary Bousted, joint general secretary
of the NEU. “But the reality is we are making teaching just too hard to do.”

Louise Sturt, an English teacher with 25 years experience in the state sector in England,
would agree. She finally quit her comprehensive near Bristol after years of funding cuts,
restructuring and deteriorating behaviour. Staff numbers had been reduced dramatically, she
says. She now works at the private Dubai English Speaking college. “We’ve got a nice place to
live. We’ve got sunny days every day. It feels like an adventure.” After so many years in state
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education, she feels sad she has finally “gone over to the other side. I would go back to it. There
are not that many people I speak to who would.”

On the other side of the planet, Katy Bull is thriving in her role as head of kindergarten
in a small international school in Tequisquiapan, a popular tourist town in central Mexico. “I
remember spending weekends in the UK sat inside planning, marking, assessing, worrying ...
Now | actually have a life. | would still say | work extremely hard, but extremely hard on the
things that count. | feel intrinsically motivated to be an outstanding teacher, and not because
Ofsted inspectors are pressuring me.”

Modern foreign language teacher Mary McCormack, who quit her job at a school in
Wolverhampton for Canada, has similar memories of weekends and “the piles of books that
needed to be corrected every three weeks — robbing me of my Sundays”. And in Quebec? “Little
to no lesson observations. Complete trust as a professional. | am paid more, but the high taxes
mean that my take-home is slightly less than what it would be in the UK. This being said, | would
never consider coming back to a British classroom.”

In the run-up to a general election in which education is likely to be a key battleground,
all parties have pledged more money for schools. The Tories have promised increased starting
salaries for teachers of £30,000, while Labour pledged an end to high-stakes school inspections,
but whether any of it is enough to stem the exodus of teachers remains to be seen.

Prof John Howson, an authority on the labour market for teachers, says it is classroom
teachers with between five and seven years’ experience that are being lost in greater numbers
than ever — the very people who should be moving into middle leadership positions. And while
once upon a time they might have gone abroad to work in the international sector temporarily,
Howson fears these days they may prefer what they find overseas and not return.

What’s more, a significant increase in the number of secondary school pupils is projected
over the next few years. This means we will need more teachers, not fewer, just at the time the
international schools market is booming and will be trying to lure British teachers in ever
greater numbers to fill its classrooms overseas. According to the Council of British International
Schools, the sector will require up to 230,000 more teachers to meet staffing needs over the next
10 years. “I fear that we may have to go looking elsewhere around the world for teachers to
come and work here,” says Howson.

In Switzerland, McGrath contemplates a different future, away from the exclusive
surroundings of the Institut auf dem Rosenberg, back to her classroom in Oldham. “Would I go
back and teach in the UK?” She sits back and reflects. “When [ worked in Oldham, I really liked
the challenges of the students | was working with. Now working here, | would find it very hard to
go back.”

OO6c¢cynute npo6sieMbl, YIOMSHYTHIE B TEKCTE.

Hamumumre scce o mpobieMax pycCKuX y4IuTeNeH.

Hanummre KpUTHYECKYIO CTaThIO O MpobiieMax OPUTAHCKUX YUUTENIEH.

Hanwmme MOTHBaIMOHHOE TTCHMO, C TIETTBI0 TPYIOYCTPOHUCTBA B OPUTAHCKYIO HIKOY.
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2. Paznen: Teaching in Multucultural Clasroom

2.1. Tema: Multucultural Chalanges in a classroom

OTBeThTE Ha BOIIPOCHKI.

1) What are the main characteristics of an ideal teacher?

2) Should a teacher have any set of moral rules his classroom?

[TpounTaiire orpeiBok u3 cratbu Csillik E. “Intercultural Challenges of Teaching in
Multilingual/Milticultural Classrooms”. Kakue mpoOieMbl MPUXOAMUTCS pPEIIaTh YUUTENsM B
HHTepHaLII/IOHaHBHOﬁ AyaAUTOpPHUH.

Based on more than twelve years of professional experiences an English as a New
Language teacher in New York City, the author will focus on the five major problem areas
previously specified that are interculturally challenging for today’s teachers of
multilingual/multicultural classrooms (Csillik, 2018). Therefore, the author will further bring
into focus those intercultural challenges; (1) cultural and demographic issues and problem
areas, (2) teacher related issues and problem areas, (3) language learner related issues and
problem areas, (4) curriculum related issues and problem areas, and (5) assessment related
issues and problem areas. Also, the author will take a close look at the above-mentioned
problem areas one by one and will attempt to offer some best practice ideas to target these
challenging issues.

Multilingual/multicultural education is a global concern, not limited to one culture or

society. One obvious effect of the globalization phenomenon is that diverse cultural communities
have become interconnected due to the changing demographic flow of people immigrating to
various well-developed countries. Their goal is to either seek out better life opportunities, or to
find peace since many have fled from war-zones. Eventually, they become permanent residents in
the host countries. Also, through tourism many tourists and short-term visitors become long-term
residents, deciding to reside for a longer period than they originally planned. It is a challenge
for many people to live, work, learn a new language in a new cultural environment, and to adapt
to the new cultural norms and values of the new environment. The need to provide differentiated
education for these newly arrived people is not only a human right, but also a social justice
issue.
Since people come to New York City from many different parts of the world, they have already-
learned or established hidden differences, such as values, norms, assumptions, religious views,
etc. Their social and individual identities might be seen differently in the host culture due to
existing stereotypes. People from the host country characterize new-comer people with
‘personality words’, such as, “emotional”, “shy”, “reserved”, ‘friendly”, “hard-working” or
“lazy”. It makes it hard for people to ‘fit in’ if people in the host country are less accepting and
unaware of cultural differences. People should remember that these ‘personality’ words might
characterize the individual but should not be used to generalize and describe a certain cultural
group. These ‘personality words’ tend to be either complementary or pejorative. For example,
most people would rather be called “friendly” than “shy” or “hard-working” than “lazy”. So, if
we use these words too often when we refer to one culture opposed to another, we end up
favoring one culture over the other.



By using these words, we build a hidden cultural bias into our description because the
words are judgmental rather than simply being descriptive. In such a diverse multilingual and
multicultural melting pot as New York City’s educational setting is, where 162 different
languages and cultures co-exist (English Language Learner Demographics Report for the 2015-
16 School Year), ‘personality words’ should not be used to describe a culture in order to avoid
preference of one dominant culture over the others, and the preference of one dominant
language over the others.

No language should be held in higher esteem than others because they happen to be the
So-called “standard” or “dominant” language, whether it is Spanish, English, French, Arabic,
or Chinese, just to name a few. So, what should be the language of instruction in a multilingual
classroom be, where maybe the “dominant” language is not even spoken by one language
learner in the classroom? For example, what if everyone in the class learned the “dominant”
language as their second, or even third, language? Many times, English will be the language of
choice, as it is the lingua franca of the globalized world (Grucza, Olpinska-Szkielko, &
Romanowski, 2016a).

Meanwhile, any language could be used as the lingua franca with anyone from any
country. Then, what happens to low-incidence languages that are also presented in a
multilingual classroom, such as Tagalog, Urdu, Polish, Italian, Burmese, Tibetan, Hungarian, or
Japanese, just to name a few? Does it mean that the speakers of these low-incidence languages
may get marginalized in the classroom since their native language is not the “dominant” one in
the culturally diverse classroom? The word “dominant” does not always refer to the majority of
the speakers. All languages and language speakers should be equally accepted in the
multilingual/multicultural classroom and represented in the community since it is the
indisputable right of all human beings to access education in their own language; therefore, the
recognition of different languages in the school setting is the minimum that educators can do.

However, a valid question here is, how can one teacher integrate multiple languages in
one classroom setting to represent all humans’ rights at the same time? Also, how can
participants of the multilingual/multicultural classroom deal with the constant and rapid
changes of the classroom’s cultural diversity due to the continuous flow of migration?

Hanummre scce 0 mpobiremax pycCKUX YYUTeNeld B MyJIbTH HAIlMOHAJIHHOW ayJTUTOPHUHU.
[IpensioxuTe CIOCOOBI UX PEIICHUS.
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IMPHUJIO)KEHUE 2

OueHoYHBIE CpPeICTBA /1S IPOBeIeHUsI IPOMEKYTOYHOM aTTecTalul

IIpomexyTouHast arrecTalds HMeEeT LENbI0 OIpPENENUTh CTEHNEHb JOCTM)KEHUS 3alUIaHUPOBAHHBIX pPE3YJIbTATOB OOYYEHUS IO JUCLHUIUIMHE
«MHOCTpaHHBII A3bIK B MPO(ECCHOHAIBHOM JesITeNbHOCTH» 1 ceMecTp B popme 3adera.
a) [Inanupyemsble pe3yapTaTbl 00y4eHUs U OLIEHOYHBIE CPE/ICTBA ISl IPOBEJCHUS IPOMEKYTOUHON aTTeCTALUU:

Kon unaukaropa

I/IH,Z[I/IKaTOp JOCTHIXKCHUA KOMIICTCHIIMNU

OneHouyHbIE CPEACTBA

YK-4: Cnoco0eH mNpUMEHATh COBPEMEHHbIe KOMMYHHMKATHBHBIE TEXHOJIOIMH, B TOM 4YHCJe Ha MHOCTPAHHOM(BIX) s3bIKe(ax), IS
aKaJgeMH4ecKoro u npogecCHOHAIbLHOI0 B3aMMO/1eiiCTBHSA

YK-4.1

YcTaHaB/IMBaeT KOHTAKTHI U OPraHU3yeT
oO1eHue B COOTBETCTBHU c
OTPEOHOCTAMU COBMECTHOI
JESITEIBbHOCTH, HCIIOJIb3YSl COBPEMEHHBIC
KOMMYHUKAI[HOHHBIE TEXHOJIOTUU

TeOpeTI/I‘IeCKI/Ie BOIIPOCHI:

1) What schools in Britain are called public schools?
2) What do they call state schools in Britain?

3) What do they call such schools in the USA?

IIpakTHueckue 3aaHus:

Read the text and using IT-technology make a report about on of the VIPs mentioned in
the text.

While many agree that private education is at the root of inequality in Britain, open
discussion about the issue remains puzzlingly absent. In their new book, historian David
Kynaston and economist Francis Green set out the case for change

The existence in Britain of a flourishing private-school sector not only limits the life
chances of those who attend state schools but also damages society at large, and it
should be possible to have a sustained and fully inclusive national conversation about
the subject. Whether one has been privately educated, or has sent or is sending one’s
children to private schools, or even if one teaches at a private school, there should be
no barriers to taking part in that conversation. Everyone has to live — and make their
choices — in the world as it is, not as one might wish it to be. That seems an obvious
enough proposition. Yet in a name-calling culture, ever ready with the charge of
hypocrisy, this reality is all too often ignored.




Kon nnaukaropa

Nuaukatop JOCTHKEHUS] KOMIIETEHIUA

O1eHOYHEIE cpe€acTBa

For the sake of avoiding misunderstanding, we should state briefly our own
backgrounds and choices. One of our fathers was a solicitor in Brighton, the other was
an army officer rising to the rank of lieutenant-colonel; we were both privately
educated; we both went to Oxford University; our children have all been educated at
state grammar schools; in neither case did we move to the areas (Kent and south-west
London) because of the existence of those schools; and in recent years we have become
increasingly preoccupied with the private-school issue, partly as citizens concerned
with Britain’s social and democratic wellbeing, partly as an aspect of our professional
work (one as an economist, the other as a historian).

In Britain, private schools — including their fundamental unfairness — remain the
elephant in the room. It would be an almost immeasurable benefit if this were no longer
the case. Education is different. Its effects are deep, long-term and run from one
generation to the next. Those with enough money are free to purchase and enjoy
expensive holidays, cars, houses and meals. But education is not just another material
asset: it is fundamental to creating who we are.

What particularly defines British private education is its extreme social exclusivity.
Only about 6% of the UK'’s school population attend such schools, and the families
accessing private education are highly concentrated among the affluent. At every rung
of the income ladder there are a small number of private-school attenders; but it is only
at the very top, above the 95th rung of the ladder — where families have an income of at
least £120,000 — that there are appreciable numbers of private-school children. At the
99th rung — families with incomes upwards of £300,000 — six out of every 10 children
are at private school. A glance at the annual fees is relevant here. The press focus tends
to be on the great and historic boarding schools — such as Eton (basic fee £40,668 in
2018-19), Harrow (£40,050) and Winchester (£39,912) — but it is important to see the
private sector in the less glamorous round, and stripped of the extra cost of boarding. In
2018 the average day fees at prep schools were, at £13,026, around half the income of a
family on the middle rung of the income ladder. For secondary school, and even more
so sixth forms, the fees are appreciably higher. In short, access to private schooling is,
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for the most part, available only to wealthy households. Indeed, the small number of
income-poor families going private can only do so through other sources: typically,
grandparents’ assets and/or endowment-supported bursaries from some of the richest
schools. Overwhelmingly, pupils at private schools are rubbing shoulders with those
from similarly well-off backgrounds.

They arrange things somewhat differently elsewhere: among affluent countries,
Britain’s private-school participation is especially exclusive to the rich. In Germany,
for instance, it is also low, but unlike in Britain is generously state-funded, more
strongly regulated and comes with modest fees. In France, private schools are mainly
Catholic schools permitted to teach religion: the state pays the teachers and the fees are
very low. In the US there is a very small sector of non-sectarian private schools with
high fees, but most private schools are, again, religious, with much lower fees than
here. Britain’s private-school configuration is, in short, distinctive.

Some of the public figures of the past 20 years to have attended private schools (I-r
from top): Tony Blair, former Bank of England governor Eddie George, Princess
Diana, Prince Charles, Charles Spencer, businesswoman Martha Lane Fox, Dominic
West, James Blunt, former Northern Rock chairman Matt Ridley, Boris Johnson, David
Cameron, George Osborne, Jeremy Paxman, fashion journalist Alexandra Shulman,
footballer Frank Lampard, Theresa May, Jeremy Corbyn and cricketer Joe Root.
Composite: Rex, Getty

And so what, accordingly, does Britain look like in the 21st century? A brief but
expensive history, 1997-2018, offers some guide. As the millennium approaches, New
Labour under Tony Blair (Fettes) sweeps to power. The Bank of England under Eddie
George (Dulwich) gets independence. The chronicles of Hogwarts school begin. A
nation grieves for Diana (West Heath); Charles (Gordonstoun) retrieves her body; her
brother (Eton) tells it as it is. Martha Lane Fox (Oxford High) blows a dotcom bubble.
Charlie Falconer (Glenalmond) masterminds the Millennium Dome. Will Young
(Wellington) becomes the first Pop Idol. The Wire’s Jimmy McNulty (Eton) sorts out
Baltimore. James Blunt (Harrow) releases the bestselling album of the decade.
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Northern Rock collapses under the chairmanship of Matt Ridley (Eton). Boris Johnson
(Eton) enters City Hall in London. The Cameron-Osborne (Eton-St Paul’s) axis takes
over the country; Nick Clegg (Westminster) runs errands. Life staggers on in austerity
Britain mark two. Jeremy Clarkson (Repton) can'’t stop revving up; Jeremy Paxman
(Malvern) still has an attitude problem; Alexandra Shulman (St Paul’s Girls) dictates
fashion; Paul Dacre (University College School) makes middle England ever
more Mail-centric; Alan Rusbridger (Cranleigh) makes non-middle England ever
more Guardian-centric; judge Brian Leveson (Liverpool College) fails to nail the press
barons; Justin Welby (Eton) becomes top mitre man; Frank Lampard (Brentwood)
becomes a Chelsea legend; Joe Root (Worksop) takes guard; Henry Blofeld (Eton)
spots a passing bus. The Cameron-Osborne axis sees off Labour, but not Boris
Johnson+Nigel Farage (Dulwich)+Arron Banks (Crookham Court). Ed Balls
(Nottingham High) takes to the dance floor. Theresa May (St Juliana’s) and Jeremy
Corbyn (Castle House prep school) face off. Prince George (Thomas’s Battersea) and
Princess Charlotte (Willcocks) start school.

Kommnekcusie HpO6J’I€MHbIC 3alaHUs:

Write an essay about past and present of British public schools.

YK-4.2

Cocrapnser ACJIOBYIO  JTOKYMCHTAIUIO,
CO3aacT PA3JIMYHBIC AKAACMHUYCCKHUEC WA
HpO(I)GCCI/IOHaHBHBIC TEKCTbI HAa PYCCKOM
1 MHOCTPAHHOM SA3BbIKaX

Teopernueckue BOIPOCHI:
1) What is a letter of admission?
2) What is a letter of motivation?

HpaKTI/I‘{eCKI/Ie 3alaHUusA:

Read the text. Make the summary of the main problems British teachers face.

A quarter of teachers in England work more than 60 hours a week, far in excess of their
counterparts elsewhere in the world, research reveals.

The study by the UCL Institute of Education said that five years of government
initiatives to reduce excessive workload, introduced by three different education
secretaries, have done nothing to cut the total number of hours worked by teachers
which have remained high for two decades.



https://johnjerrim.com/papers/
https://www.theguardian.com/education/teachersworkload
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Researchers found that teachers in England work 47 hours a week on average during
term time, including marking, lesson planning and administration, going up to about 50
hours in the summer during the exam season.

That is eight hours more than teachers in comparable industrialised OECD countries,
though the disparity with some countries is even greater. While the average full-time
secondary school teacher in England in 2018 worked 49 hours per week, the equivalent
teacher in Finland clocked up 34 hours.

The study revealed that two out of five teachers in England usually work in the evening
and one in 10 at the weekend. Full-time secondary teachers report they spend almost as
much time on management, administration, marking and lesson planning (20.1 hours a
week) as they do teaching (20.5 hours).

The findings are based on data from more than 40,000 primary and secondary teachers
in England collected between 1992 and 2017. The lead author, Prof John Jerrim said:
“This is the first study to attempt to track the working hours of teachers over such a
long period of time.

“Successive secretaries of state for education have made big commitments to teachers
about their working hours — how they are determined to reduce the burden of
unnecessary tasks and how they will monitor hours robustly. Our data show just how
difficult it is to reduce teacher workload and working hours.”

The education secretary, Gavin Williamson, has already spoken about the need to
address teachers’ workload, while his predecessor Damian Hinds promised to “strip
away” workload that did not add value and called on teachers to “ditch the email
culture” and embrace Al to help to reduce their workload.

Jerrim said: “It is early days in terms of judging the effectiveness of the policies put
forward over the past year. We’d like to see much closer monitoring of teachers’
working hours, so that the impact of policy can be assessed as soon as possible.
“Overall, bolder plans are needed by the government to show they are serious about
reducing working hours for teachers and bringing them into line with other countries.”
Teaching unions accused ministers of doing more to drive teachers out of the profession



https://www.theguardian.com/profile/john-jerrim
https://www.theguardian.com/profile/john-jerrim
https://www.tes.com/news/im-hoping-be-office-long-time
https://www.tes.com/news/im-hoping-be-office-long-time
https://www.gov.uk/government/news/damian-hinds-sets-out-plans-to-help-tackle-teacher-workload
https://www.gov.uk/government/news/damian-hinds-sets-out-plans-to-help-tackle-teacher-workload
https://www.gov.uk/government/news/damian-hinds-school-leaders-should-ditch-email-culture-to-cut-workload
https://www.gov.uk/government/news/damian-hinds-school-leaders-should-ditch-email-culture-to-cut-workload
https://www.theguardian.com/education/teaching
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than to retain them. “Excessive teacher workload is a persistent problem because
governments constantly raise the bar on what they expect schools to do,” said Geoff
Barton, the general secretary of the Association of School and College Leaders.
“Various initiatives have been launched to reduce workload in recent years but schools
have been swamped by changes to qualifications and testing, relentless pressure on
performance and results, and funding cuts which have led to reductions in staffing and
larger class sizes.”

The National Education Union, which represents more than 450,000 teachers in the
UK, said excessive workload was one of the key reasons why a third of newly qualified
teachers quit English classrooms within five years. “There is no reason to suppose this
will change. In our most recent members’ poll, 40% predicted they will no longer be in
education by 2024, ” said Kevin Courtney, its joint general secretary.

A Department for Education spokesperson said: “As today’s report shows, the number
of hours teachers work has remained broadly unchanged over the last 25 years. We
have, however, been making concerted efforts to reduce workload driven by
unnecessary tasks - 94% of surveyed school leaders report they have taken action to
reduce workload related to marking and more than three-quarters say they have
addressed planning workload.”

Kommnekcusie HpO6J’IeMHI>Ie 3alaHUs:
Write a motivation letter to get a place at one of the British schools.

YK-4.3

IIpencrasuser pe3yJIbTaThI
HCCIIEN0BATENBbCKON u MIPOEKTHOMN
JeSTeIbHOCTH Ha Pa3IMYHBIX MyOJINYHBIX
MEPONIPUATHAX, y4acTBYyeT B

aKaJeMHYecKnX U MpodecCHOHATbHBIX
JIMCKYCCUSAX Ha PYCCKOM M MHOCTPAHHOM
SI3bIKAX

Teopernueckue BOIPOCHI:
1) What are the main reasons for British teachers’ leaving Britain for other countries?
2) What problems do Russian teachers face at work?

HpaKTquCKHC 3alaHUsA:

Read the text and state what makes British teachers leave the country.

Thousands of teachers who honed their skills in cash-strapped English comprehensives
are now working abroad. What'’s behind the brain drain?
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‘It provides you with the opportunity to focus on quality of teaching rather than crowd
management,’ says one teacher of her job at Institut auf dem Rosenberg in St. Gallen,
Switzerland.

Perched high on a hill above the historic Swiss city of St Gallen, set in 25 acres of
private parkland, sits one of the most expensive boarding schools in Europe. Costing up
to £100,000 for an academic year, the Institut auf dem Rosenberg is more than twice as
expensive as Eton college and educates the offspring of some of the wealthiest people in
the world. Most of whom, it turns out, will be taught by teachers who trained in the
cash-strapped classrooms of UK state schools.

Those teachers who find themselves in Rosenberg’s five-star setting are a small subset
of the thousands leaving their students in Oldham and Lewisham, Liverpool and
Leicester, and heading for Switzerland, China, Canada, Dubai, Australia, Thailand,
Mexico, Nepal and numerous other international education destinations.

When the Guardian visits, the quaint art nouveau villas that form the school campus are
shrouded in a bleak mountain mist — making it look more A Series of Unfortunate
Events than The Sound of Music. The 230 pupils of more than 40 different nationalities
are just back after their half-term break — the younger children are cute and chatty,
while the older pupils sidle by with barely a glance.

The Rosenberg offer could not be further removed from your average state school in the
UK. Certainly it makes uncomfortable viewing for an education correspondent more
familiar with our overstretched comprehensives and academies. While schools in
England and Wales have been forced to cut jobs and close early to save money, here
pupils are invited to bring their own horses, and meals are served in a high-end
restaurant catering for every dietary requirement.

For sports and recreation there is skiing every weekend in the winter, golf training by
pros, a health and fitness club, and tennis courts. While teachers in England deliver
lessons to 30-plus pupils in each class, the average class-size in Rosenberg is just eight.
In England, headteachers are asking parents to donate toilet rolls and glue pens; here
the children’s bathrooms are marble-lined and each new younger student is given a



https://www.theguardian.com/education/2019/feb/28/school-stockport-close-early-fridays-lack-funding
https://www.theguardian.com/education/2018/nov/01/uk-parents-regularly-give-money-to-offset-school-funding-deficits
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Steiff teddy bear to share their pillow. The school is discreet about alumni — apart from
the Mexican Nobel laureate Mario J Molina, after whom the school’s science centre is
named — but it is happy for you to know it includes European royalty and Silicon Valley
entrepreneurs.

Among Rosenberg’s plum teaching recruits is Alex McCarron, from the Wirral. As a
physics teacher, he is educational gold dust. According to the National Foundation for
Educational Research’s 2019 report into the teacher labour market, recruitment to
teacher training in physics is more than 50% below the numbers required to maintain
supply. The son of a physics teacher, McCarron trained in a mixed comprehensive and
an all-boys grammar and loved every minute of it, but says Rosenberg offered him the
opportunity to teach his subject at A-level, which would not have been open to him as a
newly qualified teacher in England, so he jumped at the chance.

Besides, here there’s less time spent managing behaviour and more time doing what
teachers love — teaching their subject. At home, he says, his work was results- and
Ofsted-driven. Here he feels he can be more creative, more independent. “In the UK
you are constantly having to report to certain people about certain things. Here you are
trusted to do what you think is best for the student.”

Eilish McGrath is head of social studies at Rosenberg and echoes McCarron’s
sentiments. She began her teaching career at Hathershaw college in Oldham, a
comprehensive with a large number of disadvantaged pupils, followed by a sixth-form
college in Macclesfield. She enjoyed the work, but having spent much of her childhood
in the Middle East and Asia, she moved to Dubai, where she taught at Repton school,
one of a growing number of British independent schools that are opening international
branches overseas.

“For me, the weather was quite a big thing,” says McGrath. After seven years she left
the United Arab Emirates and moved to her current post in Switzerland. “We are very
fortunate,” she says. “If I have an idea I can really make it happen.” She likes the
outdoor life available to her in Switzerland, and the class sizes are small. “It provides
you with the opportunity to focus on quality of teaching rather than crowd
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management.”

Rosenberg may not be exactly typical of the overseas schools that UK teachers are
flocking to, but it is attracting them for the same reasons. A call-out to Guardian
readers for their experiences has drawn more than 300 responses — many heartfelt —
from teachers who reluctantly left their jobs in the state sector in the UK to teach
abroad, usually in well-funded private institutions. Often exhausted by their experiences
in the UK, they complain of excessive workload, stress, a lack of work-life balance,
funding cuts, a dread of Ofsted, an obsession with paperwork, accountability measures,
poor behaviour, children bringing weapons to school, high staff turnover ... the list
goes on.

The diversity of destinations is remarkable. Teachers have contacted us from Vietnam,
New Zealand, Hong Kong, Azerbaijan, Qatar, Spain, Italy, Slovakia, Colombia, Sweden
and Germany. They wrote from France, Bali, Singapore, Seychelles, Tanzania, the US,
South Korea, Brunei, Japan, Hungary, Belgium, Oman, Jordan, the Czech Republic,
Bahrain, Ghana, Ireland, Russia, Zambia, Luxembourg, Cyprus, India, Latvia,
Ecuador, the Philippines, the Netherlands, Israel, Uganda, Kuwait, Borneo, Peru,
Austria, Kazakhstan and Hungary. Not forgetting Ascension Island, Egypt, Myanmar,
Norway, Saudi Arabia and Moldova.

The benefits of working abroad, they say, don’t just include sunshine, free
accommodation and tax-free earnings, but small classes, more resources, better work-
life balance, freedom to travel, capacity to save, private healthcare, free flights home
and no Ofsted. Their strength of feeling is eye-opening. “I would burn in hell before
returning to teach in an English school,” says one teacher who moved to the
Netherlands. “Teaching in the UK is exhausting,” says a secondary school art and
design teacher who moved to an international school in Thailand.

Though few of the teachers who contact us are motivated by money, one 33-year-old left
her primary school in Tower Hamlets, east London, for an international school in
Yangon in Myanmar because she couldn’t make enough money to survive in London.
Now she earns £5,000 more, plus a yearly bonus, in a package topped off with free



https://www.theguardian.com/education/2019/oct/30/are-you-a-teacher-who-has-left-the-uk-to-work-abroad
https://www.theguardian.com/education/2019/oct/30/are-you-a-teacher-who-has-left-the-uk-to-work-abroad
https://www.theguardian.com/education/2019/nov/10/stressed-teachers-at-breaking-point-says-report
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accommodation, flights and medical insurance. “Working conditions are better, with
sizes that are half of a UK class. It would be insane for me to return to the UK.”

Janet Birch, a science teacher, left the UK for Two Boats, the government school on
Ascension Island, a British Overseas Territory in the south Atlantic. In her north
London secondary, she felt that the workload was excessive, pupils were poorly
behaved, resources were tight and the job was stressful. “I could be earning more in
England but I would not be able to save as much,” she says. She described her new
situation: “The pupils are delightful, the classes are small, resources are plentiful,
workload is reasonable, staff work well together.” Island life suits her — she dives,
walks and is a projectionist for the local cinema.

The alarm bells have been ringing for some time about the exodus from our classrooms.
One poll by the National Education Union (NEU) this year found that one in five
teachers (18%) expects to quit in less than two years, and two in five want to quit in the
next five — most blame “out of control” workload pressures and excessive
accountability.

“We know that teachers have a strong social mission and they want to make the world a
better place, and work with disadvantaged children,” says Mary Bousted, joint general
secretary of the NEU. “But the reality is we are making teaching just too hard to do.”
Louise Sturt, an English teacher with 25 years experience in the state sector in
England, would agree. She finally quit her comprehensive near Bristol after years of
funding cuts, restructuring and deteriorating behaviour. Staff numbers had been
reduced dramatically, she says. She now works at the private Dubai English Speaking
college. “We’ve got a nice place to live. We 've got sunny days every day. It feels like an
adventure.” After so many years in state education, she feels sad she has finally “gone
over to the other side. I would go back to it. There are not that many people | speak to
who would.”

On the other side of the planet, Katy Bull is thriving in her role as head of kindergarten
in a small international school in Tequisquiapan, a popular tourist town in central
Mexico. “I remember spending weekends in the UK sat inside planning, marking,
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assessing, worrying ... Now I actually have a life. I would still say I work extremely
hard, but extremely hard on the things that count. | feel intrinsically motivated to be an
outstanding teacher, and not because Ofsted inspectors are pressuring me.”

Modern foreign language teacher Mary McCormack, who quit her job at a school in
Wolverhampton for Canada, has similar memories of weekends and “the piles of books
that needed to be corrected every three weeks — robbing me of my Sundays”. And in
Quebec? “Little to no lesson observations. Complete trust as a professional. I am paid
more, but the high taxes mean that my take-home is slightly less than what it would be
in the UK. This being said, | would never consider coming back to a British
classroom.”

In the run-up to a general election in which education is likely to be a key battleground,
all parties have pledged more money for schools. The Tories have promised increased
starting salaries for teachers of £30,000, while Labour pledged an end to high-
stakes school inspections, but whether any of it is enough to stem the exodus of teachers
remains to be seen.

Prof John Howson, an authority on the labour market for teachers, says it is classroom
teachers with between five and seven years’ experience that are being lost in greater
numbers than ever — the very people who should be moving into middle leadership
positions. And while once upon a time they might have gone abroad to work in the
international sector temporarily, Howson fears these days they may prefer what they
find overseas and not return.

What’s more, a significant increase in the number of secondary school pupils is
projected over the next few years. This means we will need more teachers, not fewer,
just at the time the international schools market is booming and will be trying to lure
British teachers in ever greater numbers to fill its classrooms overseas. According to
the Council of British International Schools, the sector will require up to 230,000 more
teachers to meet staffing needs over the next 10 years. “I fear that we may have to go
looking elsewhere around the world for teachers to come and work here,” says
Howson.



https://www.theguardian.com/education/2019/sep/02/new-teachers-salary-in-england-could-reach-30000-says-dfe
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In Switzerland, McGrath contemplates a different future, away from the exclusive
surroundings of the Institut auf dem Rosenberg, back to her classroom in Oldham.
“Would I go back and teach in the UK?” She sits back and reflects. “When I worked in
Oldham, I really liked the challenges of the students I was working with. Now working
here, | would find it very hard to go back.”

KomrmiekcHbie mpoOieMHbIe 3a1aHus:

Discuss the problems mentioned in the text and compare them with the problems of
Russian teachers.

Write an essay about problems of Russian teachers.

YK-5: CniocoGeH aHATM3UPOBATH U YYUTHIBATH Pa3Hoo0pa3ue KyJbTYP B polecce MeKKYJIbTYPHOI0 B3aMMO/1eiiCTBUSA

YK-5.1

OpueHTupyeTrcss B MEXKYJbTYpPHBIX
KOMMYHHMKAIMsIX HAa OCHOBE aHalu3a
CMBICIIOBBIX CBA3EH COBPEMEHHOU
MIOJIMKYJIBTYPBI U MTOJIHUSA3bIYMS

Teopernueckue BOIPOCHI:

1) What makes parents send their children to boarding schools?

2) What is the social background of such children?

3) What are the common principles of upbringing in boarding schools?

HpaKTI/I‘{eCKI/Ie 3alaHUuA.

Read the texts and state the social class of the writers.

a) Boarding schools warp our political class — | know because | went to one

Like Boris Johnson, | was sent away. These are institutions of fear, cruelty and trauma,
and they create terrified bullies

‘Early boarding is based on a massive misconception: that physical hardship makes you
emotionally tough. It does the opposite.” Photograph: Christopher Furlong/Getty
Images

There are two stark facts about British politics. The first is that it is controlled, to a
degree unparalleled in any other western European nation, by a tiny, unrepresentative
elite. Like almost every aspect of public life here, government is dominated by people
educated first at private schools, then at either Oxford or Cambridge.

The second is that many of these people possess a disastrous set of traits: dishonesty,
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class loyalty and an absence of principle. So what of our current prime minister? What
drives him? What enables such people to dominate us? We urgently need to understand
a system that has poisoned the life of this nation for more than a century.

I think I understand it better than most, because there is a strong similarity between
whar might have been the defining event of Boris Johnson's childhood and mine. Both
of us endured a peculiarly British form of abuse, one intimately associated with the
nature of power in this country: we were sent to boarding school when we were very
young.

Staff looked on with indifference — they thought we should sink or swim (the same
philosophy applied to swimming)

He was slightly older than me (11, rather than eight), but was dispatched, as so many
boys were, after a major family trauma. I didn’t think a school could be worse than my
first boarding school, Elstree, but the accounts that have emerged from his — Ashdown
House — during the current independent inquiry into child sexual abuse, suggest that it
achieved this improbable feat. Throughout the period when Johnson was a pupil, the
inquiry heard, paedophilia was normalised. As the journalist Alex Renton, another ex-
pupil, records, the headmaster was a vicious sadist who delighted in beating as many
boys as possible, and victimised those who sought to report sexual attacks and other
forms of abuse.

Johnson was at first extremely hostile to the inquiry, describing it as money “spaffed up
a wall”. But he later apologised to other former pupils. He has accepted that sexual
assaults took place at the school, though he says he did not witness them. But a culture
of abuse affects everybody, one way or another. In my 30s, | met the man who had been
the worst bully at my first boarding school. He was candid and apologetic. He
explained that he had been sexually abused by teachers and senior boys, acting in
concert. Tormenting younger pupils was his way of reasserting power.

The psychotherapist Joy Schaverien lists a set of symptoms that she calls “boarding
school syndrome”. Early boarding, she finds, has similar effects to being taken into
care, but with the added twist that your parents have demanded it. Premature
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separation from your family “can cause profound developmental damage”.

The justification for early boarding is based on a massive but common misconception.
Because physical hardship in childhood makes you physically tough, the founders of the
system believed that emotional hardship must make you emotionally tough. It does the
opposite. It causes psychological damage that only years of love and therapy can later
repair. But if there are two things that being sent to boarding school teach you, they are
that love cannot be trusted, and that you should never admit to needing help.

On my first night at boarding school, 1 felt entirely alone. | was shocked, frightened and
intensely homesick, but I soon discovered that expressing these emotions, instead of
bringing help and consolation, attracted a gloating, predatory fascination.

The older boys, being vulnerable themselves, knew exactly where to find your
weaknesses. There was one night of grace, and thereafter the bullying was relentless, by
day and night. It was devastating. There was no pastoral care at all. Staff looked on
with indifference as the lives of the small children entrusted to them fell apart. They
believed we should sink or swim. (The same philosophy applied to swimming, by the
way: non-swimmers were thrown into the deep end of an unheated pool in March.)

I was cut off from everything | knew and loved. Most importantly, | cut myself off from
my feelings. When expressions of emotion are dangerous, and when you are constantly
told that this terrible thing is being done for your own good, you quickly learn to hide
your true feelings, even from yourself. In other words, you learn the deepest form of
dishonesty. This duplicity becomes a habit of mind: if every day you lie to yourself, lying
to other people becomes second nature.

You develop a shell, a character whose purpose is to project an appearance of
confidence and strength, while inside all is fear and flight and anger. The shell may take
the form of steely reserve, expansive charm, bumbling eccentricity, or a combination of
all three. But underneath it, you are desperately seeking assurance. The easiest means
of achieving it is to imagine that you can dominate your feelings by dominating other
people. Repressed people oppress people.

In adulthood you are faced with a stark choice: to remain the person this system sought
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to create, justifying and reproducing its cruelties, or to spend much of your life
painfully unlearning what it taught you, and learning to be honest again: to experience
your own emotions without denial, to rediscover love and trust. In other words, you
must either question almost nothing or question almost everything.

Though only small numbers of people went through this system, it afflicts the entire
nation. Many powerful politicians are drawn from this damaged caste: David Cameron,
for example, was seven when he was sent to boarding school. We will not build a
kinder, more inclusive country until we understand its peculiar cruelties.

b) A moment that changed me: being sent away to my loveless boarding school

When | was 11 my parents split up, | lost my teddy bear and | was exiled. It was like
falling off a cliff with no one to catch me at the bottom

‘A few months before I left for my new life I lost my teddy bear ... as my parents said
goodbye, there was nothing to cling to.” Photograph: Niall McDiarmid/Alamy

My childhood as | had known it changed forever when | was sent to a girls’ boarding
school in the seventies. My parents were in the process of splitting up, and my mother
had gone abroad to look after my terminally ill granny — neither subject was discussed
with me.

A few months before | left for my new life, aged just 11, I lost my teddy bear at an
airport. The small bear had been my constant companion, and as my parents said
goodbye there was nothing to cling to. The first night away, | sobbed in the small,
unfamiliar bed. It was like falling off a cliff into the unknown with no one to catch me at
the bottom.

The school was a former stately home situated in 25 acres of parkland that also
contained a Saxon church and Italian gardens. The Jacobean-like exterior was huge
and imposing. When we drove up the grand drive at the beginning of the autumn term, it
was the first time | had actually seen the school.

I remember the heavy sense of impending doom as my parents said goodbye. | would
see them on just two Saturday nights and for one short half term over the next three
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months. We communicated by letter, which we were obliged to write on a Sunday — the
rumour being that the housemistress read and censored them all. It was a brutal way to
live, supervised by embittered middle-aged women who didn’t appear to like children.
We were often cold and always hungry. The food was inedible, mostly. I remember oily
pilchards, a disgusting dish of tinned tomatoes and crumble, slivers of hard meat that
resembled pieces of leather, scrambled egg made from powder, pink bacon with more
fat than meat. It was like being given a punitive sentence that never seemed to end.
Despite the “privileged” education we were being given, conditions were spartan: there
were no curtains on our bedroom windows, we had one small drawer to store our
personal items, and we were allotted three tepid baths a week. Every evening we stood
in a line and sang vespers, which we had to learn off by heart. We wore enormous grey
pants over our underwear, and every morning the matron would make us lift our skirts
to check we were wearing them.

I remember interminable boredom. There was nothing to do after lessons or at
weekends. At first I missed my mother desperately and wanted her to take me away. |
wrote her tragic letters, which must have been hard to read. When | realised that she
couldn’t save me, I gave up trying to succeed. I had been a happy, productive student at
primary school, and had been made head girl in my final year. | enjoyed cycling, acting,
reading, writing and climbing trees. My best friend from that time reminds me that |
was pretty academic.

My gang of friends and | loathed our boarding school. We tried to rebel against the
petty rules that prevented us being individuals. We began smoking at the age of 14 out
of boredom and lost interest in anything but counting down the days until the end of
term, when we would be released back into the real world for a short spell of freedom.
None of our group achieved what we should have done academically.

We left at 16 and went to other schools for A-levels, but | railed against authority for
years to come, and shirked anything that smacked of commitment or routine. After five
years of heavy restraint, | wanted to be free to do exactly what I liked. Even the thought
of university felt too restrictive, and | delayed going until my mid-twenties.
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I think the worst aspect of that life, apart from being ripped from home, was the way we
fell out of the habit of confiding in our parents. I was bullied for a year by a
housemistress with rolling eyes and a wobbling lip who made it clear that she disliked
me. Almost every night she ordered me to stand in dark corridors for talking after lights
out (everyone chatted in the dormitory, but she singled me out). She would leave me
there for what seemed like hours, and would finally return, claiming she had forgotten
me. One day she sent me to sleep on my own in a large empty dormitory for several
weeks, which was terrifying. I didn’t tell my parents, but felt intensely persecuted and
wretched.

Luckily, times have changed: parents, for whatever reason, still send their children to
boarding school, but those institutions are far more accountable, and children have
many ways to stay in touch with their parents. In those days we had access to one
telephone box for more than 300 girls.

Living away from my parents greatly affected me. For many years, | lacked confidence
and would too easily feel abandoned. Children need to be taken care of by people who
truly love them as only parents can.

Kommnekcusie HpO6HeMHI>Ie 3alaHUs:
Find in the texts the lexical makers which indicates the social background of the writers.

VYK-5.2

Brnageer  HaBbIKAMH ~ TOJEPAHTHOTO
TOBEICHUS npu BBITIOJTHCHHUH
npodeccnoHaNbHBIX 33724

Teopernueckue BOIPOCHI:
1) What are the main characteristics of an ideal teacher?
2) Should a teacher have any set of moral rules his classroom?

[TpoGieMHEbIe 3a1aHUS:
Read an excerpt form the article by Csillik E. “Intercultural Challenges of Teaching in
Multilingual/Milticultural Classrooms”. What are the challenges a teacher have in the
multilingual classroom?
Based on more than twelve years of professional experiences an English as a New
Language teacher in New York City, the author will focus on the five major problem
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areas previously specified that are interculturally challenging for today’s teachers

of multilingual/multicultural classrooms (Csillik, 2018). Therefore, the author will
further bring into focus those intercultural challenges; (1) cultural and demographic
issues and problem areas, (2) teacher related issues and problem areas, (3) language
learner related issues and problem areas, (4) curriculum related issues and problem
areas, and (5) assessment related issues and problem areas. Also, the author will

take a close look at the above-mentioned problem areas one by one and will attempt to
offer some best practice ideas to target these challenging issues.
Multilingual/multicultural education is a global concern, not limited to one culture or
society. One obvious effect of the globalization phenomenon is that diverse cultural
communities have become interconnected due to the changing demographic flow of
people immigrating to various well-developed countries. Their goal is to either seek out
better life opportunities, or to find peace since many have fled from war-zones.
Eventually, they become permanent residents in the host countries. Also, through
tourism many tourists and short-term visitors become long-term residents, deciding to
reside for a longer period than they originally planned. It is a challenge for many
people to live, work, learn a new language in a new cultural environment, and to adapt
to the new cultural norms and values of the new environment. The need to

provide differentiated education for these newly arrived people is not only a human
right, but also a social justice issue.

Since people come to New York City from many different parts of the world, they have
already-learned or established hidden differences, such as values, norms, assumptions,
religious views, etc. Their social and individual identities might be seen differently in
the host culture due to existing stereotypes. People from the host country characterize
new-comer people with ‘personality words’, such as, “emotional”, “shy”, “reserved”,
“friendly”, “hard-working” or “lazy”. It makes it hard for people to 'fit in’ if people in
the host country are less accepting and unaware of cultural differences. People should
remember that these ‘personality’ words might characterize the individual but should
not be used to generalize and describe a certain cultural group. These ‘personality
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words’ tend to be either complementary or pejorative. For example, most people would
rather be called “friendly” than “shy” or “hard-working” than “lazy”. So, if we use
these words too often when we refer to one culture opposed to another, we end up
favoring one culture over the other.

By using these words, we build a hidden cultural bias into our description because the
words are judgmental rather than simply being descriptive. In such a diverse
multilingual and multicultural melting pot as New York City’s educational setting is,
where 162 different languages and cultures co-exist (English Language Learner
Demographics Report for the 2015-76 School Year), ‘personality words’ should not be
used to describe a culture in order to avoid preference of one dominant culture over the
others, and the preference of one dominant language over the others.

No language should be held in higher esteem than others because they happen to be the
So-called “standard” or “dominant” language, whether it is Spanish, English, French,
Arabic, or Chinese, just to name a few. So, what should be the language of instruction
in a multilingual classroom be, where maybe the “dominant” language is not even
spoken by one language learner in the classroom? For example, what if everyone in the
class learned the “dominant” language as their second, or even third, language? Many
times, English will be the language of choice, as it is the lingua franca of the globalized
world (Grucza, Olpinska-Szkielko, & Romanowski, 2016a).

Meanwhile, any language could be used as the lingua franca with anyone from any
country. Then, what happens to low-incidence languages that are also presented in a
multilingual classroom, such as Tagalog, Urdu, Polish, Italian, Burmese, Tibetan,
Hungarian, or Japanese, just to name a few? Does it mean that the speakers of these
low-incidence languages may get marginalized in the classroom since their native
language is not the “dominant” one in the culturally diverse classroom? The word
“dominant” does not always refer to the majority of the speakers. All languages and
language speakers should be equally accepted in the multilingual/multicultural
classroom and represented in the community since it is the indisputable right of all
human beings to access education in their own language; therefore, the recognition of




Kon nnaukaropa

Nuaukatop JOCTHKEHUS] KOMIIETEHIUA

O1eHOYHEIE cpe€acTBa

different languages in the school setting is the minimum that educators can do.

However, a valid question here is, how can one teacher integrate multiple languages in
one classroom setting to represent all humans’ rights at the same time? Also, how can
participants of the multilingual/multicultural classroom deal with the constant and
rapid changes of the classroom’s cultural diversity due to the continuous flow of
migration?

KommuiekcHble TpoOsieMHBbIE 3a/1aHUs:

Write an essay about Intercultural Challenges a Russian teacher may have in a
classroom. Suggest ways of solving

the problems.

0) [lopsioK npoBeaeHNUsI MPOMEKYTOYHOM ATTECTAIUM, TOKA3aTeJIH M KPUTEPUH OLlCHUBAHMS:

IMoka3aTeiu M KPUTEPUM OlLIEHMBAHMS HA 3a4eTe:

Ha onenky «3auTreH0» — CTYIEHT JOJDKEH IOKa3aTh BHICOKMM YpOBEHb 3HAHMI Ha YPOBHE BOCIPOU3BEACHHS, OOBSCHEHHS HH(Opmanuu,
HWHTCJUICKTYAJIbHBIC HABBIKH PCUHICHUA np06neM U 3a7a4, HAXOXIACHUSA OTBETOB K HpO6JI€MaM, OLCHKHN W BBIHECCCHUSA KPUTUYCCKUX CY)KHGHHﬁ, CTYACHT
JOTKeH 000CHOBAaHHO OTBETUTH Ha BOIIPOC, AATh OMpeiesieHne OHATHIO, PELTUTh TECT W BBHITIOTHUTH 33/1aHUE;

Ha OILCHKY «HE€ 3a4YTE€HO» — CTYACHT HC MOXCT IMOKa3aTb 3HAHWA Ha YPOBHC BOCIIPOM3BCIACHUS U 00BSICHEHHS HH(bOpMaHHH, HE MOXKET II1O0Ka3aThb
VMHTEJUIEKTyaJIbHbIE HAaBBIKM PELIEHUs MPOCTHIX 3a7ad, CTYJEHT HE OTBEYAET Ha BOIPOC, HE NAET OIpPEACIICHHE NOHSATHIO, HE pellaeT TeCT WIH He

BBITIOJIHACT 3aaHUC.




